
  
 

   
 

         

 

 
UNIVERSIDAD LATINA DE COSTA RICA 

ENGLISH DEPARTMENT  

 

COURSE  

Final Seminar, Investigation Project 

 

Students 

 

Erick Valverde Esquivel 

117490613 

 

Carmen Johaidy Miranda Zúñiga. 

208060453 

 

Professor. 

M. Ed. Roberto Arguedas Zúñiga 

114760580 

 

 

Investigate the influence of pronunciation techniques and the phonetic alphabet on 7th grade 

students of class 7-6 and 7-7 of Colegio Técnico Profesional Los Chiles to enhance their 

language acquisition. 

 

 

 

 

Pérez Zeledón, San José  

2022 

 



a.§ ru §v§&§§ ffie# LÁY'§ §*&
ffi§ effi§Y& ffi,§tre
p*t"e:Egr* *y Áritrsñe S.t*te#nil¡er ikv

TRIBUNAL EXAMINADOR

Este proyecto titulado: lnvestigate the lnfluence of Pronunciation Techniques and

the PhoneticAlphabet on 7th grade Students of class 7-6 and 7-7 ofColegio Técnico

Profesional Los Chiles to Enhance their Language Acquisition, por los estudiantes:

Erick Valverde Esquivel, Carmen Johaidy Miranda Zúñiga, fue aprobado por el

Tribunal Examínadorde la carrera de Enseñanza del lnglés de la Universidad Latina,

Sede Pérez Zeledón, como requisito para optar por el grado de Licenciatura en la

Enseñanza del lnglés:

M. Ed. Roberto Arguedas Zúñiga
Cédula: 114760580

Tutor

MSc. Mainor Quesada Mora
Cédula: 112720369

Lector

MSc. Jerl§M\rp Elizondo
Cédula: 11281A243

Lector



Licencia De Distribución No Exclusiva (carta de la persona autora para uso didáctico) 

Universidad Latina de Costa Rica  

  

Yo (Nosotros):   

  

Erick Valverde Esquivel 

Carmen Johaidy Miranda Zúñiga 

  

De la Carrera / 

Programa:  

  

Enseñanza del Inglés 

Modalidad de 

TFG:  

 Proyecto 

Titulado:    

Investigate the influence of pronunciation techniques and the phonetic 

alphabet on 7th grade students of class 7-6 and 7-7 of Colegio Técnico 

Profesional los Chiles to enhance their language acquisition. 

  

  

Al firmar y enviar esta licencia, usted, el autor (es) y/o propietario (en adelante el “AUTOR”), 

declara lo siguiente: PRIMERO: Ser titular de todos los derechos patrimoniales de autor, o contar 

con todas las autorizaciones pertinentes de los titulares de los derechos patrimoniales de autor, en 

su caso, necesarias para la cesión del trabajo original del presente TFG (en adelante la “OBRA”). 

SEGUNDO: El AUTOR autoriza y cede a favor de la UNIVERSIDAD U LATINA S.R.L. con 

cédula jurídica número 3-102-177510 (en adelante la “UNIVERSIDAD”), quien adquiere la 

totalidad de los derechos patrimoniales de la OBRA necesarios para usar y reusar, publicar y 

republicar y modificar o alterar la OBRA con el propósito de divulgar de manera digital, de forma 

perpetua en la comunidad universitaria. TERCERO: El AUTOR acepta que la cesión se realiza a 

título gratuito, por lo que la UNIVERSIDAD no deberá abonar al autor retribución económica y/o 

patrimonial de ninguna especie. CUARTO: El AUTOR garantiza la originalidad de la OBRA, así 

como el hecho de que goza de la libre disponibilidad de los derechos que cede. En caso de 

impugnación de los derechos autorales o reclamaciones instadas por terceros relacionadas con el 

contenido o la autoría de la OBRA, la responsabilidad que pudiera derivarse será exclusivamente 

de cargo del AUTOR y este garantiza mantener indemne a la UNIVERSIDAD ante cualquier 

reclamo de algún tercero. QUINTO: El AUTOR se compromete a guardar confidencialidad sobre 

los alcances de la presente cesión, incluyendo todos aquellos temas que sean de orden meramente 

institucional o de organización interna de la UNIVERSIDAD SEXTO: La presente autorización 

y cesión se regirá por las leyes de la República de Costa Rica. Todas las controversias, diferencias, 

disputas o reclamos que pudieran derivarse de la presente cesión y la materia a la que este se 

refiere, su ejecución, incumplimiento, liquidación, interpretación o validez, se resolverán por 

medio de los Tribunales de Justicia de la República de Costa Rica, a cuyas normas se someten el 

AUTOR y la UNIVERSIDAD, en forma voluntaria e incondicional. SÉPTIMO: El AUTOR 

acepta que la UNIVERSIDAD, no se hace responsable del uso, reproducciones, venta y 



tlistribucio:les de lodo tiprl de fotngr;rfi*s, nudieis, imirgcttcs, grabaciottcs, o cualquicr otro tipo elc
'¡rreserrtnr:ión rclncir:nndu co¡¡ la O[]lt¡t- y ul Atl'l'Oll, está conscientc rle que no rccibirít ringirn
tipo rle courp*ns*ciri* cconór¡rii:n por pufic clc ln tJNIVlitl,§l§^D, por lo que cl ,4U"I"tlI{ hay*
realizado antes dc l* fin:la tlc ln preselrte nutori¿llciór:r y cesión. OCTAV{): lil 

^[JT'OA 
c*Recde

n tlNI\/ERStr§¡lI)., cl ¿le¡rch* nñ sxclusivo de reproducción, tradrcción yla clistribtrir su envio

{inclu-vu*do cl rcsutren) en t*do c,l rrurrrlo err ftlrnl*to ilnpresei y clectrónico y rn cualqtrier medier,

incl*yend*. p*rfl no limit¿rd* a nudit: n vidct. nl Ati'l'OR;rccpla que ["lNIYIiRfilf]¡\f], puede,

sin cmri:inr cl contcnido. trnducir L¡ OBRA n cuolquier lenguai*, meclir: ei lnnnato cr¡n fines de

cnnscnnnción. NOI¡§Nü: Hl ;\U'l'ü§{ ítÉcptñ quc tINIV§n§lfrAn pueele consenr*r ¡nás dc una

c*pir cie sste .]nyio de In OBltál por lincs de seguriclad, rcspakio y preservasión. III ALffOR
dcclara que elenvio tle Ia OIII{A es su trabajo originai y q*c tiene el clerechu a otorgar Ios derechos
c*ntenidos eü ests Iicencia. §IiCI[{ü: Iil AUTüR maniñcsta que la üBRA y/o tr¡¡bajo originnl
r"ro inlringe derechos de ¿iuior dc cualquier pc§ona. §i e[ cnvio d* Ir OBRA conliene makrial del
qrri: rlff p*see los dereshüs cle autor, el AtlTOIl <jeclfl"ra que ha obtenido cl permiso in'estricto del
propietario de los derecht'rs ele at¡tor para atorgar a LIFiIYEII§IüAü los dcrechos requcridos par

estn licencin" y que dicho material cle propiedad de torssros cstá claramente icie*tificado y
reconocidr: dentro del teutc¡ a c*ntenido de la presentacién, Asi¡nismo, cl AUTOR autoriz-a a que

e¡l cÍrss cle qu* fiü sea posible, en alguiros c¡¡sts Ia UNMiR$ittlAü utiliza la OIIRA sin incluir
alguuos s rCIriCIs los derechos morales de autor de esta. §l AL trNYÍO DE LA OBI{{ §§ B"\SA
xtN ut\i "r'RAI],,rJo QU§ rIA §IDü PATROCINADO O APO\¡ADO POR UNA ACENCIA
U C}RGANT¿ACION QulI NÜ S§A UNMin§IDAn U LATINA, §.R.L., EL AUTOA
Dri{:t,ARA QUE HA CUA{PLI»O CUAT.SUIIR D§RBCI{ü §E R§VI§IÓil t] ÜYltut§
üBLICACIüNH§ RtrQU§RIDA§ PüR DICHO CONTIL,TTO Ü ACUERnÜ. Lil pres*nte

autnrización se extienrlc el dín t9 de

Iiirmx dcl estudiante(s):

Dieiemtrre de 2022 a las 5;45p.m

,",Jrhaicl1 U¿ '

j



 

 

 

 

 

Yo, _______Carmen Johaidy Miranda Zúñiga______ estudiante de la Universidad 

Latina de Costa Rica, declaro bajo la fe de juramento y consciente de las 

responsabilidades penales de este acto, que soy Autor Intelectual del Proyecto de 

Graduación titulado: 

___ Investigate the influence of pronunciation techniques and the phonetic 

alphabet on 7th grade students of class 7-6 and 7-7 of Colegio Técnico Profesional 

los Chiles to enhance their language acquisition._________ 

_______________________________________________________________ 

Por lo que libero a la Universidad de cualquier responsabilidad en caso de que mi 

declaración sea falsa. 

 

Es todo, firmo en __San Isidro del General, Pérez Zeledón, a los 19 días del mes 

de Diciembre del año 2022.  

 

 

 

Carmen Johaidy Miranda Zúñiga 

Nombre Sustentante 

 

208060453 

Cédula Sustentante 

DECLARACIÓN JURADA 

 



.: .t ! ai j

:.:,1.. ..,::.'.': I-,: li;i. ilt
. LAU R EAT E i ¡,r l E R !¡ A T ! aJ i'., 4 r .i :\ lV r ii :l l i l t s

DECLARACIÓN JURADA

Yo, Erick Valverde Esquld estudiante de la Universidad Latina de

Costa Rica, declaro bajo la fe de juramento y consciente de las responsabilidades

penales de este acto, que soy Autor lntelectualdel Proyecto de Graduación titulado:

lnvestiqate the influence of pronu.nciation techniques and the phgnetic
alphabet on 7th grade students of class 7-6 and 7-7 of Colegio Técnico Profesional
los Chiles to enhance their language acquisition.

Por lo que libero a la Universidad de cualquier responsabilidad en caso de que mi

declaración sea falsa.

Es todo, firmo en §an lsidro del Genergl. Pérez Zeledón, a los l9 días del mes

de Diciembre del año 2?22.

Nombre Sustentante

1 17490613

Erick Valverde Esquivel

Cédula Sustentante



2 

 

 
 

Abstract 

Many students have a false perception of what it means to speak English, believing that 

they must pronounce every word accurately, be entirely fluent all the time, or even have a perfect 

accent in order to communicate in the language. This is obviously not the case, but teachers may 

address it by giving their students access to effective tools that will help them feel more at ease 

and confident when speaking English. The results indicated that pronunciation techniques can 

vary from class to class and from student to student, but in general, techniques should include 

movement, interaction, and lots of participation, where the students are continuously interacting 

with the language. There is no established and perfect technique that can be used, but rather, 

situations that are addressed accordingly. The amount of time it takes a teacher to master new 

approaches is therefore important. It is the teacher's responsibility to keep improving the learning 

experience through adaptability. 

Keywords: Education, pronunciation, curriculum, teacher, lesson improving, techniques.  
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Introduction:  

Speaking is an important communication tool; it deserves to be taught in such a way that 

the corresponding students feel motivated and educated to practice the skill. Effective 

pronunciation is a target that can be achieved via speaking techniques. Costa Rica has seen a 

development in its education throughout the years, adapting to what the country needs and 

providing resources to achieve this goal. Because of this, for many years, various teaching 

methods have been implemented to change the process of making a curriculum for the English 

subject, by incorporating all skills (listening, reading, writing, speaking) and giving a broader 

exposition to a better targeted language acquisition. As the country expands its knowledge, there 

are also more communication needs that pushes forward on how English and other languages are 

been taught. In the current curriculum, there is an observable use of the four English skills inside 

the classroom. The main focus of this investigation relies on how speaking is the main concern 

of many students and how, because of pronunciation, this skill can result in an uncomfortable 

learning experience. 

 Many students create this misconception of speaking English, where they think that 

speaking the language is a matter of pronouncing perfectly every word, or being completely 

fluent all the time, or even thinking that they must have a perfect accent to accomplish English 

communication. This, of course is far from the truth, but teachers can assess these stigmas about 

English with really useful tools that can make students feel more comfortable and confident 

towards English speaking. One of these tools being the International Phonetic Alphabet. An 

alphabet composed by sound symbols, compatible with any Latin rooted language. This of 

course, serves as a perfect tool that assures the students on proper pronunciation, giving back as a 

result, a more relaxed environment where the student will feel confident on their pronunciation. 
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This tool not only serves its purpose on words and complete sentences, but also on isolated 

pronunciation sounds, permitting the teacher to focus on troubled pronunciation areas during the 

classroom. 

General Objective: 

Identify which of the actual learning methods related to speaking, focuses on 

pronunciation and the phonetic alphabet, can be applied on 7° grade curriculum of MEP to 

improve the language acquisition.  

 

Specific Objectives:  

• Investigate the different pronunciation methods applied in a public high school based on 

the goals of MEP’s curriculum. 

 

• Evaluate the efficiency of the techniques used in the speaking language process on 7° 

grade curriculum of MEP. 

 

• Predict which of the actual learning methods related to speaking, focusing on 

pronunciation and the phonetic alphabet, can have more effectiveness on 7° grade 

curriculum of MEP. 
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Research questions. 

• What pronunciation techniques can be used to enhance the learning speaking process? 

• How much will a new technique impact the development of students in class 

• How will students react to new techniques implemented? 

• Why should these techniques be implemented in class? 

• How will pronunciation techniques make students feel more comfortable? 

• Why should teachers care and invest time on learning and using new techniques? 

Statement of the problem.  

Pronunciation and the phonetic alphabet play an important part in the speaking process, 

even though some students do not know how to recognize symbols of the phonetic alphabet in 

order to pronounce a word correctly and just imitate the sound. In the article, Jones, R. H. 

explain: “The teaching techniques and task types presented continue to be based on behaviorist 

notions of second language acquisition, largely relying on imitation and discrimination drills, 

reading aloud and contrastive analysis of Ll and L2 sound systems” (p.1). For educational 

proposes, reading and repeating a word is enough to teach the pronunciation of a word, in 

regardless of this idea. 

The investigation proposes an improvement of the actual curriculum of 7° grade used by 

Ministerio de Educación Pública (MEP), in which, Alvarado & Barrantes, criticize:   

“In foreign language teaching in Costa Rica, the explicit instruction of pronunciation at an 

early age remains a controversial issue. As long as there is not an official guideline for 

primary school English as a Foreign Language (EFL) teaching that establishes the 

approach to be used, educators will continue making personal choices regarding this 

issue”(p. 1). 
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As the authors said, MEP’s curriculum did not have an official guideline of what must be 

used to improve pronunciation and the phonetic alphabet, as a result, we could recognize 

inconstancy during lessons. This problem affects more than the learning process; 

communication, understanding and fluency are involved as well. For this reason, pronunciation 

is the base for effective language communication and is vital to comprehend which is the best 

option to encourage students to enhance their language acquisition.   

Conclusion. 

A great idea is to focus our attention on making the student feel more comfortable 

towards their development on the language acquisition, and we can accomplish this by making 

use of tools that are available to every teacher but that they may or may not have been 

implemented on class before. Even though it is really difficult to change a curriculum used 

nowadays, as teachers we can still aim to improve these small details for a chance to make the 

learning process a better experience overall. 

There are still a lot of research to do, it is crucial to question why students feel the way 

they do toward speaking, how are teachers addressing the issue, when is the perfect time to 

implement these tools and what are the pros and cons on the implementation of new tools on the 

learning process.  
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Literature Review. 

English teaching is in constant change, where there are social needs, teaching will adapt 

to suffice it. There are certain important aspects to consider when evaluating how pronunciation 

is taught in a classroom. These aspects are: The understanding of the bases on how English 

teaching was introduced, the introspection of how English is taught, the variables of performance 

in the class, the pronunciation and prior experience of students and how the phonetic alphabet 

can be used as a tool to improve the learning experience. 

English: Then and now. 

Teachers have changed the way they give their lessons since English was introduced in 

our country. The language was taught in a more structured and technical way, this was to 

accomplish communication outside the country “English is evidently perceived as the “business 

language” which demands Costa Rican English speakers to be part of a job market highly 

determined by the foreign capital investment.” (Araya & Córdoba 2008). Even though it stared 

this way, language teaching has evolved to accomplish more social needs in ways of new 

methodologies and goals in the form of skills. By doing so, the teachers also were accompanied 

with various approaches and methodologies “In the case of English language teachers, the main 

expectation is to master the grammatical, phonetic, syntactical, phonological and morphological 

aspects as well as to use appropriate methodologies – e.g. audio-lingual approach, non-

restrictive, content-based and task-based approaches among others” (Araya & Córdoba, 2008). 

But teaching is more than just following rules and techniques related to subjects, teachers should 

also consider the social context when a subject is being reviewed and what circumstances are 

found in the learning environment for them to enhance the class and favor students on a more 

accurate learning process where variables and real-life situations are considered, thus giving a 
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more complete learning experience for the student. Taking real life scenarios into account not 

only gives language and grammatical opportunities to students, but also provides a safer place 

where practice and speaking is applied. 

Curricular Introspection. 

According to Álvarez & Valenzuela (2007), they express that the essence of progress in 

every area is when you take a step back and realize how you can improve your environment, 

looking for all the areas in which you recognize weakness and the different options to redirect 

into a better option. In this research, there is a comprehension of how a team of investigators 

worked with some groups in order to do an introspection of the way in which language was 

taught. They found two main problems: First, students had a bad non-verbal language, they were 

unwilling to talk and participate in the class; in addition, some teachers did not know how to 

manage the group and just gave up. Second, some teachers and students were not well prepared 

to speak advanced English, they were more comfortable using Spanish as the main language in 

the classroom. In both situations, they give recommendations and work effectively to give them a 

viable solution. This document showed us a point of view of how this type of suggestions should 

be managed, it is not enough to recognize the errors, the main point of every introspection is to 

find solutions and improve them in the most realistic scenario. 

Performance in classroom. 

 Performance is a main priority when talking about speaking and pronunciation in 

the English classroom, without it, the learning experience, the student’s confidence and the 

knowledge acquisition can be damaged. According to Alvarado & Barrantes (2015) on the 

Oxford University Press, 2012, p. 2 “Poor performance means poor fluency. In fact, learners 

actually avoid words or grammatical structures that they find difficult to pronounce, and teachers 
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are sometimes guilty of misinterpreting these ‘gaps’ in production as gaps in a learner’s 

knowledge or understanding” therefore, it is a concern that teachers should have when applying 

their classes. Students usually see certain pronunciation sounds as uncomfortable and therefore 

the avoidance of said sounds contained in words is frequent. This phenomenon does not occur 

because of the difficulty level on said words, but actually the confidence that students have at the 

moment of using them, in occasions, this can lead to embarrassment and a socio-psychological 

situation where the student is ashamed of the mistakes made.  

“It is not common to find that quite a few students resist coordination with teachers in 

phonetics classes. Sometimes some other students pronounced separate phoneme 

uncorrected, these students laughed at them. That needs a correct attitude to learn English 

pronunciation” (Dahrmika, 2021)  

Pronunciation.  

In the document, the author Jones (1997) express that one of the most common 

techniques to teach pronunciation is using listen and repeat, the students must pay attention to the 

word and try to replicate the sound. In this paper, we can understand the idea and their 

advantages and disadvantages, also, we can realise new theories of which method could be 

better. The author put in the table how the age, the nationality and the educational system 

influence the way in which students learn how to pronounce. Also, express the importance of 

recognizing specific sounds in order to be replicated when they are speaking or learning how to 

pronounce. In addition to this, explain new ideas of how pronunciation should be taught in the 

future, proposing monitoring and self-assistant as his prior proposes. In addition to this idea, 

(Snow & Hoefangel 1997) proposes that is well known to teachers of English that early ages are 

better for having a pronunciation without accent, even though that could not reflect how much 



15 

 

 
 

language acquisition the person could have. In this paper, we explore some evaluations of the 

level of pronunciation in young and adult people. We understand that a person between 5 to 15 

years old can have a better development on their pronunciation in two areas, imitation and 

improvisation. In spite of that idea, a person older than 15 years old, could have struggles when 

he or she is talking in a spontaneous way. Following this idea, an older person is much better in 

other aspects, such as vocabulary, grammar, morphology, than a younger one. In the document 

we can observe other aspects which influence language acquisition, for example; motivation or 

pressure in their studies. In comparison, both learners have the same goal, but they are dealing 

with different problems. This paper must help us to understand the similarities and differences 

between learning a new language, focusing on pronunciation and how to apply the knowledge in 

order to use the correct strategies in a suitable time. 

Prior experience and the phonetic alphabet. 

Other factors that damage the pronunciation learning process is the prior experience 

acquired by the student, which can be incorrect and therefore influence the pronunciation on 

certain words, this is more common in higher levels of English classes, where students have 

developed habits towards certain phonetic sounds “Some students failed to pronounce some 

words correctly from the beginning. As they become accustomed to their own version of 

pronunciation, they would be more likely to miscomprehend when these words are not correctly 

pronounced.” (Dahrmika, 2021). One possible solution to the issue is on using the International 

Phonetic Alphabet as a benchmark for students in order to help them comprehend pronunciation 

and intonation, resulting in more confidence and reassurance when practicing speaking. Teachers 

should also ensure a safe environment where students can speak freely, knowing that they will 

not be misjudged. 
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Why and action research? 

Data collection is crucial if the goal is to improve the learning process and experience of 

the students. The main objective of this research is to analyze the techniques and methods related 

to pronunciation, and to understand how pronunciation can affect the learning process of 

students. The goal is not to find a solution but to understand the issue and to hypothesise some 

possible tools that can help improve the situation such as the phonetic alphabet. The action 

research is a work in progress and as such, it is always developing, (Miller, Greenwood & 

Maguire. 2003) giving teachers the opportunity of a change where the objective is to always 

improve upon feedback and knowledge acquired on the investigation. The action research gives 

the opportunity to investigate, answer questions and build more interrogatories that serve as 

bridges to a deeper understanding of the investigated issue. 

Type of approach. 

 This research has taken a mixed approach where there is a believe that data is important 

to quantify the issue but also there is a human factor involved in it, as such, qualitative data is 

important to create a deeper understanding of the situation abroad. By using both, qualitative and 

quantitative data the results will be comparable, giving an opportunity to create more questions 

than previously asked, and to build upon what is being discovered.   

The context. 

This section provides information about the institution and the group selected by the 

researchers. For this investigation, Colegio Técnico Profesional Los Chiles was chosen, which is 

located in Los Chiles, in the north frontier of Alajuela province. This is a public high school; it 

was founded by Misael Murillo on October 21th 1971 in decree 4874, the Legislative Assembly 

of the Republic of Costa Rica, created Colegio Técnico Profesional Los Chiles, as a result of the 
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efforts made by a committee composed of members of the community and with the support of 

officials of the Ministry of Public Education. With its creation, the possibility was opened so that 

a great number of local young people could attend high school, since until then few could do so, 

due to the great distance to the nearest schools and most of them did not have the required 

economic resources. 

The vision of this institution is to be a Professional Technical School that promotes and 

facilitates the integral formation of individuals, capable of joining society, and the acquisition of 

knowledge, skills, abilities in different areas: technical, scientific, technological, academic, 

personal, artistic, moral, sustainable development, with a spirit of competitiveness in accordance 

with contemporary demands and involving the family and the community, and the mission to 

educate the student population in such a way that there is an integral development according to 

the needs of society based on respect, responsibility, peace and justice that promotes intellectual 

development, labor, environmental sustainability, and family and community welfare. 

(Fernandez, 2017. p.4) 

It began to operate in an old house located in the center of town where it worked for four 

years in quite deficient conditions of installation, equipment and resources in general, teaching 

the specialties of Agricultural and Social Family Education, which began in the seventh year. In 

1976, the school moved to its current physical plant, where working conditions improved greatly. 

Until 1978 the education provided went up to the Third Cycle, therefore, young people who 

wanted to opt for the title of Medium Technician, had to move to the schools of Santa Clara, 

Aguas Zarcas, Fortuna. 

The C.T.P. Los Chiles has the resources provided by the Department of Technical 

Education, coming from Law 7372 and with which the equipment is executed to the Specialties 
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that are currently offered, which are Accounting, Ecological Tourism, Agroecology, Agriculture 

in Livestock Production, Agriculture in Agricultural Production, Administration and Customs 

Operation, Executive for Service Centers and Executive Secretariat. 

The educational center also has a during Night Section that offers specialties for those 

people who have a Baccalaureate and opt for a technical specialty, for this year 2017 the offer is: 

Accounting, Administration and Customs Operation and Executive for Service Centers in tenth, 

eleventh and twelfth grades. The institution has also had the National Plan since 2015, which is a 

modality for people with special learning conditions and it covers all levels from seventh to 

twelfth grade and has the codes of Mental Retardation and Hearing and Language and also 

teaches the subjects of Computer Education, English, Music, Physical Education, Religion and 

the specialties of Secretarial Techniques, Agriculture and Livestock, Industrial Arts and 

Technical Drawing. 

The setting. 

Colegio Técnico Professional Los Chiles is a public high school located in Los Chiles, at 

the north frontier of Alajuela, Costa Rica. For our research, the group chosen for this 

investigation is seventh grade, for the reason that, they may know basic English in order to 

express their ideas when they are talking. They came from a difficult situation in which their 

classroom was their house. Virtual lessons probably may not provide enough knowledge to 

encourage them to learn a new language. 

Participants.  

For this investigation, our target group are seven graders. They are 12 to 13 years old. The 

group is the 7-7 and 7-6 classroom. This group takes three English lessons and six professional  
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English lessons per week. 

Data collection. 

Data collection will be achieved by visiting the educational environment and analyzing via 

observation (considering our objectives as apriority for the evaluation) questioning students via 

forms and interviewing the corresponding teachers, so that the data collected has both the 

students’ and teachers’ perspectives. 

The following is the form created to gather starting information. 

• Marque si o no y brinde una breve explicación acerca de la opción elegida 

1. ¿El idioma inglés es de su agrado?  Si (  )    No (  )  

Justifique._______________________________________________________________

________________________________________________________________________

________________________________________________________________________

______ 

2. ¿El aprender inglés se le dificulta?  Si (  )    No (  )  

Justifique._______________________________________________________________

________________________________________________________________________

________________________________________________________________________

______ 

3. ¿Sus clases de inglés le hacen querer continuar aprendiendo el idioma?  Si (  )    No (  )  

Justifique._______________________________________________________________

________________________________________________________________________

________________________________________________________________________

______ 

4. ¿Considera usted que la pronunciación es importante en el idioma inglés?  Si (  )    No (  )  

Justifique._______________________________________________________________

________________________________________________________________________

________________________________________________________________________

______ 

5. ¿Considera que la pronunciación en el idioma inglés puede ser una traba para el 

aprendizaje de la lengua?  Si (  )    No (  )  

Justifique._______________________________________________________________

________________________________________________________________________

________________________________________________________________________

______ 
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6. Durante sus clases, ¿existen actividades que se enfoquen en mejorar la pronunciación del 

idioma?  Si (  )    No (  )  

Justifique._______________________________________________________________

________________________________________________________________________

________________________________________________________________________

______ 

7. ¿A usado o conoce usted que es el abecedario fonético?   

 

Si (  )    No (  )  

 

8. ¿Cree usted que las lecciones de inglés le ayudan a mejorar su pronunciación? Si (  )  No 

(  )  

Justifique._______________________________________________________________

________________________________________________________________________

________________________________________________________________________

______ 

9. ¿Usted opina que las lecciones de inglés proporcionan las herramientas adecuadas para 

mejorar su producción oral (Lograr expresar ideas en el idioma)  Si (  )    No (  )  

Justifique._______________________________________________________________

________________________________________________________________________

________________________________________________________________________

______ 

 

• Elija según su opinión 

1. Del 1 al 5, ¿qué tan bueno se considera usted en la pronunciación del idioma? 

1. Deficiente (  )  

2. Malo (  ) 

3. Regular (  ) 

4. Bueno (  ) 

5. Muy Bueno (  ) 

 

2. ¿Cuánto tiempo personal a la semana le dedica usted a la práctica del idioma inglés?  

1. Nada (  )  

2.Una a dos horas (  ) 

3. Tres a cuatro horas (  ) 

4. Cuatro a cinco horas (  ) 

5. Cinco horas o más (  ) 

 

3. Del 1 al 5, ¿Se siente preparado para entablar una conversación en inglés fuera de las 

aulas? 

1. Sin preparación (  )  

2.Poco preparado (  ) 

3. Ligeramente preparado (  ) 
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4. Muy preparado (  ) 

5. Absolutamente preparado (  ) 

 

4. Del 1 al 5, ¿Qué tan difícil se le hace la pronunciación del inglés? 

1. Muy difícil (  )  

2. Difícil (  ) 

3. Regular (  ) 

4. Fácil (  ) 

5. Muy Fácil (  ) 

 

5. Del 1 al 5, ¿Puede usted reconocer símbolos fonéticos? 

1. Ninguno (  )  

2. Algunos pocos(  ) 

3. Algunos (  ) 

4. La mayoria (  ) 

5. Todos (  ) 

• Pregunta de respuesta libre. Siéntase libre de opinar y responder de la forma mas abierta 

y honesta posible a las siguientes preguntas. 

 

1. Según su opinión, ¿Cuál es el concepto de hablar inglés? 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

_____ 

2. ¿Qué opina usted de la importancia de la pronunciación para el idioma inglés? 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

_____ 

 

3. Según su opinión, ¿cree usted que existe algún acento que sea visto como el correcto? 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

_____ 
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4. ¿Cree usted que se le da importancia a la pronunciación del idioma durante la clase?, de 

ser así, ¿por qué cree que sea el caso? 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

_____ 

 

5. ¿Cree usted que mejoraría a su adquisición del leguaje el utilizar el abecedario fonético 

como una herramienta más exacta para la pronunciación? (previo a la pregunta se le daría 

una breve explicación de cómo funciona el abecedario fonético 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

_____ 

Evaluation table.  
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Variables. 

This research study's variables include the learner's level, age, personal traits, context of 

their previous lessons, and the professor's methodology. The conceptual definition is centered on 

tangible elements that influence the study's potential outcomes.  Previous research and studies on 

the topic being studied can be contrasted to this study to determine the variables' influence on 

pronunciation and phonetic alphabet techniques used in classroom. The operational definition 

will then evaluate the findings by using instruments such as observations and questionnaires to 

comprehend the significance of each variable on the research results. 
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Chapter 4 

Findings 
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Introduction. 

 During this chapter, data gathered from different questionnaires, interviews and 

observations alongside analyzed references will be presented with the hopes of an answer 

regarding each research question mentioned on chapter. All data gathered will be presented in 

the same chronological order as it was obtained to ensure any new observation of change on the 

studied subject. 

Analysis and interpretation of the results. 

Instrument 1. Primary Observation. 

 During the first week of data gathering, a primary observation was done inside the 

classroom with the goal of stablishing a general idea of how each English class is presented. 

During this time, the primary focus was set on how the speaking skill was implemented, used 

and corrected. The general findings are as followed. 

First observation, class 7-7. 

 The primary observation was done during two different days, where the goal was to 

understand how the class was managed, the student behaviour and how speaking and 

pronunciation was thought. 

 The initial observation gave an interesting perspective, where students lack of interest on 

their lessons. From an academical standpoint, there is an observable simplicity on the activities 

done during class. Despite this, it is also useful to consider that simplicity does not mean 

inaccurate or unhelpful, as demonstrated with the activity done, where students had to write 

“comparatives” sentences to later practice speaking with them. According to Posner, Gagner said 

that “complex learning, even development of such capabilities as problem solving, is 
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accomplished by successively linking together previously learned, simpler behaviors.” (p. 193) 

Although it seems that this activity is basic at its core, it can serve as a good entry way to 

techniques such as the phonetic alphabet. During day one students expressed themselves with 

little to no vocabulary in English, they also showed low confidence when speaking and no 

initiative to learn when reviewing previously learned subjects. Despite the circumstances, the 

interest of understanding what students think and how they feel is a priority, alongside with the 

objective of answering the research questions stated before. 

 On day two students presented more interest on the activity done. Here, the activity 

involved movement and competition, where students had to write adjective on the white board 

divided in two teams. Even though students where more inclined to participate during the 

activity, they still presented the same situation where no interest on the subject reviewed was 

found.  

But this gives a new perspective on possible interests of students regarding English classes. 

Because of the better response on the activity, there is a clearer perspective on teaching 

techniques where, if there is a possibility to implement them, they should be via activities that 

create an active environment. 

 First observation, class 7-6. 

 Class 7-6 had a lot of practical differences from class 7-7. Primarily, they were more 

cooperative and enthusiastic, giving the deserved attention towards the subjects explained during 

class. At the moment the observation was done, there was a noticeable lack of speaking practice. 

Nonetheless, this could be attributed to the fact that, because of unexpected and unmanageable 
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reasons, they were behind schedule on the subjects they had to review. Despite the 

circumstances, they demonstrated interest on the English language. 

 It is important to evaluate the differences between both classes (7-7 and 7-6) their 

behaviour and their reception regarding language acquisition. There are clear differences in how 

the practices were done, how well received were the activities and how the class responded in 

relation to learning new vocabulary. Knowing this will come in handy when reviewing the 

instrument 2 (Questionnaire) where despite the differences, there will be similarities regarding 

opinions on the language. 

Instrument 2. Questionnaire. 

 The objective of the questionnaire is to give the students an opportunity to speak freely 

regarding their opinion on the English class. Here, data gathered helped the understanding of our 

subject matter’s situation. The following Figures will show the total findings. 

 The questionnaire consisted of 18 questions designed to elaborate on students’ opinions 

related to English and how pronunciation can affect their learning. The results were interesting 

and creates a clear panorama towards their thinking and believes on their language. Only 2 out of 

the 17 students interviewed do not like English as a whole, with only one other student claiming 

that he or she does not like or dislike the subject. This first question brings up some interesting 

comparisons to the behavior discovered on the primary observations, where on class developed 

better their behavior and participation than the other, so, though more than half do like the 

English subject it does not necessarily impact the way their learning develops.  

Furthermore, into this question, by analyzing the positive responses towards English we 

can also understand the motive behind their interest ranging from better jobs opportunities to 
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better worldwide connectivity (understanding information outside the country). Supporting 

question 1, on question 2, students were asked if the English subject tends to be difficult to 

understand. Here most of the responses were similar, they mostly agree that it can be confusing, 

with some of them explaining that the issue relies on how har it can be to interpret and 

pronounce. Giving a new picture on what can be the cause. Most of the students like the subject 

but can find it confusing from time to time.  

By shifting the focus of the questionnaire towards pronunciation there are some interesting 

results. All of the students agree that pronunciation is key when learning English, by also 

explaining that without pronunciation there will be a lack of effective communication with other 

people, they claim that good pronunciation is needed if you want good job opportunities, have a 

clear speech and also to have improved understanding. With this last point, there is an interesting 

link of pronunciation and listening, where, by improving pronunciation, there will also be 

improved listening skills. When asked if they consider that pronunciation can be an 

inconvenience to learn the language, only 4 answered no, with one of them reasoning behind the 

different ways that words can be pronounced (American English and British English), the 

majority agreed with the statement reasoning that there are many words that are pronounced 

differently than how they are written.  

In general, there is a clear interest and importance on pronunciation from the student’s 

perspective, this interest is also reinforced when the students were asked if they practiced 

pronunciation during class, where all the answers were positive they also agreed that their classes 

helped them improved their pronunciation with some of them explaining the different ways they 

practiced, including presentations, homework and dialogues. Students also believe that the class 

provided good learning tools to improve their pronunciation skills. The following figure explains 
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what the students believe are regarding how good at pronunciation they consider themselves. 

Here, most of the students believe themselves to be good at pronunciation with 5 of them being 

not good and 2 of them being bad at pronunciation. 

Note: Obtained from instrument 2. 

 There was an interest to understand how well students develop their learning at home due 

to the response where they claimed that homework helped them improve their language 

acquisition. The following chart explains how much time students spent practicing at their 

homes. 

Table 1. Number of hours spent on practicing the language 

Hours Spent Number of students 

No hours at all 6 

1 to 2 Hours 5 

2-3 Hours 4 

Note. Obtained from instrument 2 

The results of Table 1 gave an interesting perspective where a little more than half of the 

students show some sort of practice that help them improve their learning, and the rest do not 
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D E F I C I E N T N O T  G O O D G O O D V E R Y  G O O D E X C E L L E N T

FIGURE 1. PERSONAL ENGLISH 
KNOWLEDGE ACCORDING TO 

STUDENTS. 
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practice at all, this can be one of the causes on why there are some difficulties on learning. 

Regarding to Jones (1997) the implication for materials is not that pronunciation should be 

ignored, but that pronunciation teaching methods should more fully address the issues of 

motivation and exposure by creating an awareness of the importance of pronunciation and 

providing more exposure to input from native speakers (p. 105).  

Students were also asked if they felt prepared to have a full conversation in English. On 

Figure 2 students show an honest opinion on how prepared they feel to develop a conversation 

on the English language, and, although they have had positive responses towards their learning 

and their development, most of them do not feel prepared enough to endorse a conversation. This 

can be attributed to how well pronunciation is practiced by the students. 

Note. Obtained from instrument 2. 

Following this data, students where asked how hard was pronunciation for them, to further 

understand if there is a link between preparation and pronunciation. On Figure 3, students 
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FIGURE 2. PERSONAL EFFICIENCY WHEN 
SPEAKING ACCORDING TO STUDENTS.
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showed that, although the vast majority find it to be a normal difficulty, most of the rest of the 

students determined it to be harder dan average. The data explain that pronunciation may have a 

meaningful impact on the students’ development and that, by using tools to endorse the learning 

acquisition of the skill, it may result on an improved learning experience. 

 Note. Obtained from instrument 2. 
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V E R Y  H A R D H A R D A V E R A G E E A S Y V E R Y  E A S Y

FIGURE 3. PRONUNCIATION DIFFICULTY 
ACCORDING TO STUDENTS.
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The International Phonetic Alphabet (IPA) can serve as a useful tool for developing 

students who seek to understand in a different how to pronounce correctly. Students were asked 

if they know what the IPA is, where 8 out of 17 students had some sort of idea of what it was. 

Furthermore, they were asked in a general manner, how many symbols they could identify, 

which is illustrated in Figure 4. 

Note. Obtained from instrument 2. 

According to the results, in Figure 4 most students do not recognize phonetic symbols. 

This an interesting observation because of how the curriculum and the teacher’s guide is 

designed, phonetic symbols are supposed to be reviewed, which rises the question, why is the 

IPA not reviewed properly if reviewed at all. This question is not an accusation but rather an 

intrigue derived by the interest in class development. Such a question can only be properly 

answered by the teacher and therefore will be reviewed later in the instrument 3. 

Following the topic of phonetic symbols, students were asked if by using the phonetic 

symbols as a learning tool it would be useful to further improve their learning, and, although they 
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FIGURE 4. DEGREE OF KNOWLEDGE OF 
PHONETIC SYMBOLS ACCORDING TO 

STUDENTS. 
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made a supposition, after explaining what the IPA is to the ones who have not used them, the 

results were positive, with all comments referring to the tool as a great opportunity to understand 

in a different and possibly better way.  

According to the teachers, having separate pronunciation-only classes seems to be a need 

too. It was evinced that explicit instruction is not taught; however, they stated that their students 

are prepared to learn some phonetic elements despite this pronoun difficulties, Poor performance 

means poor fluency. In fact, learners actually avoid words or grammatical structures that they 

find difficult to pronounce, and teachers are sometimes guilty of misinterpreting these ‘gaps’ in 

production as gaps in a learner’s knowledge or understanding (Oxford University Press, 2012, p. 

2). 

Instrument 3. Interview. 

 Now that there is a general perspective of the students’ opinion regarding speaking and 

the proposed methods for improvement, it is essential to further understand the teacher’s 

perspective on the situation, where time, productivity, clarity and efficiency are key elements to 

time management and teaching. Therefore, an interview gave further information on the subject, 

the hypothesized solutions and tools available for the teacher. 

 According to the teacher, the speaking skill is the most complicated skill to explain and 

practice. He stated that students tend to dislike it to several reasons including repetition, shyness. 

In consonance with Alvarado & Barrantes, (2015). 

“Most of them mentioned that they do not teach pronunciation explicitly. One of them 

stated that explicit instruction favors learning since you can guide the student and not just 

work informally. Another informant wrote that both explicit and implicit approaches are 
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equally necessary. None of them used a textbook as reference for pronunciation exercises 

and activities. These informants questioned did not seem to underestimate their learners’ 

capacities. They all believed their students are prepared to receive direct explanations (p. 

60)” 

Pronunciation is another key factor that tends to alter how students learn. According to the 

teacher, now at days, speaking has gain mayor importance in language acquisition unlike some 

time ago, where, according to him, other skills where the primary focus. Here there is a clear 

notice of significance, where speaking is a mayor consideration on modern classes that, at the 

same time, deserve more time than what is available. Furthermore, one of the principal factors 

that affects students’ participation on speaking, is culture due to how much it can influence 

participation and practice. By expanding this idea, there is an understanding that culture on 

different places in the country can lead to how disciplined the students where toward English 

classes thus, affecting their performance. When speaking about culture, some factors came into 

play, not only where the students lived (rural or urban areas) but also, their habits; what music 

they listen to, general interest in the area and even how well economically placed can the family 

be.  

 Didactic tools are necessary to capture the students’ interest on the class, whether if its 

for learning purposes or for practicing ones, in this case, the tools mentioned were videos, 

technology such as the cell phone, virtual workbooks, competences and video or audio recording 

(For speaking practices). According to the teacher, the tools used should be those that are the 

most interesting for the students, where, if they show an interest in technology, it should be used 

as an advantage to catch the students’ attention. When phonetic symbols where asked about, 

there were some interesting responses. Even though the IPA is a great tool, the teacher believes 
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that again, according to culture, students tend to be afraid or uncomfortable about new letters and 

symbols and so, there is a tendency to ignore or reject the unknown. He explains that IPA is used 

little by little, and there is some level of acceptance on advanced grade students, but despite that, 

they still show some sort of uncertainty when reviewing phonetic symbols. Still, he believes that 

it is a good idea to expand the usage of them and to incorporated more frequently in the language 

acquisition, but it has some degree of difficulty related to how new, “scary”, time consuming and 

challenging this tool can be. 
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Chapter 5 

Conclusions 
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There is a need to further understand how and why students behave the way they do 

regarding English classes, what they think and what aspects should be considered to improve 

weaknesses that can be found on the classroom. Speaking is a factor that can encourage students 

to learn a new language, but it can also have a complete opposite outcome. Due to different 

factors and its difficulty, students who are looking forward to improve their language skills, can 

encounter some trouble to do so. There for it is and the teacher’s responsibility to further 

improve the learning experience with different tools, techniques and didactic planning. 

Looking back to the research questions stated at the beginning of the investigation we 

found that there are some questions successfully answered to certain extent. Because of the 

nature of the study. It is clear that every educative institution has its needs, its resources and its 

special situations that make the learning process unique and distinct. Therefore, every question 

asked has an open-ended answer that can change depending on the learning environment. For 

research purposes, there will be a focus on the students and teacher interviewed when answering 

the questions. 

Research Questions 

1. What pronunciation techniques can be used to enhance the learning speaking process? 

 Findings showed that pronunciation techniques can vary from class to class and from 

student to student, but to summarize and, according to the teacher, techniques should be those 

that incorporate movement, interaction and lots of participation, where the students are 

constantly engaging with the language. Role plays, presentations, competitions and 

conversations are some of the activities that incorporate pronunciation in their doing and, as a 

result, helps improve vocabulary, engagement and pronunciation in the process. There is no 
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stablished and perfect technique that can be used, but rather situations that are addressed 

accordingly. 

2. How much will a new technique impact the development of students in class? And How 

will students react to new techniques implemented? 

 Here, two of the research questions can be answered at once by addressing the IPA and 

the proposition of using them during class to improve speaking and pronunciation, which are the 

main objective of the investigation, but the findings showed that, although it is a good learning 

tool and good resource that can be used during language acquisition, students can receive it in a 

negative way. This is because younger teens tend to reject unknown concepts such as a new 

alphabet. It does not mean that because of it, it will not work. In fact, in this scenario students are 

already learning phonetic symbols, but in a slow and methodic way so that it will not have that 

big of an impact when its being introduced. In conclusion, the IPA is an excellent tool, but, for 

students to understand it properly and to accept this new concept, it should be incorporated and 

taught at a slow pace. 

3. Why should these techniques be implemented in class? How will pronunciation 

techniques make students feel more comfortable? 

Although some techniques could result in an overwhelming experience for students, they 

should still be implemented during the learning process. This is because all students are different 

and learn in different ways. This idea was supported by the interviewed students when asked 

their thoughts on the IPA and them using it during class. Their answers suggested that it can be 

well received because of how it captures a new way of learning and understanding, resulting in 

an opportunity for learners to better comprehend wording and pronunciation. 
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4. Why should teachers care and invest time on learning and using new techniques? 

As previously mentioned, the learning environment is constantly changing due to many 

outside and inside factors of the classroom. Mood, general culture regarding discipline, available 

technology in the classroom, classroom space and the didactic planning itself are some of the 

factors mentioned by the interviewed teacher. Therefore, it is not important how much time-

consuming it can be to learn new techniques. Adaptability is key to enhance the learning 

experience and it is the teacher’s responsibility to do so. 
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Chapter 6 

Recommendations. 
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In these recommendations, we provide some ideas of how improve some aspects of the 

different groups involved in this investigation research, in addition to this, is important to 

remember how everything around us is in a continuous changing and the constant analysis of the 

data must be the key to advance as a society.  

For teachers of MEP Institutions: As teachers, you bring the knowledge to the classroom 

and guide students to understand and use the information provided to them. For this reason, 

improve the way in which time and the techniques used in class are fundamental. In agreement 

with Alvarado & Barrantes, some suggestions for ameliorate our classroom are:  

 
Stick to what matters: Sometimes teacher pay too much attention to very simple and 

meaningless aspects and do not give emphasis to what is really important.  

Integrate pronunciation into normal lessons.  

Do not leave the teaching of pronunciation to the end of the week or to that moment when 

there is nothing else to do. Pronunciation must be at first, or a point with big importance and 

attention in every class.  

Insist on accuracy but don’t demand perfection. Insisting on good pronunciation is the first 

way of showing that it matters.  

Work on pronunciation and enjoy working on it. But most of all, make sure learners enjoy 

working with it. (p.56) 

To MEP: The curriculum for the seventh-grade students share the idea of be more than 

effective, sadly, in some places as CTP Los Chiles it is not working enough. Putting more 

attention to the context, the idea of how guide students for learn a new language and how 
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teachers are doing it in the classrooms, taking in consideration the level expected and the real, 

could help to solve this breach between rural and city high schools.  

Other simple suggestions can change the way students learn and the experience they 

receive: 

• Be progressive when implementing new techniques. Time is key to let new techniques 

settle with students and their way of learning. 

• Culture is different in every part of the country. Understanding the environment and 

adapting accordingly will give a better learning experience for students. 

• Let the students understand that learning is a process in which perfection does not exist. 

Failing is natural and thus, it is a good practice to learn and improve from mistakes. 

• As a teacher, give attention to details during class. Details such as the students’ opinions 

and likings could be an excellent tool and resource for activities. 

Learning and teacher are both a process that go one by the other, improving according to 

the society’s needs. It is important, as a teacher, to understand, to create and to develop tools to 

improve learning with the goal of new experiences and opportunities for students. As teachers 

we serve as a bridge for learners by giving them the so much needed language skills for their 

future. 
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Chapter 7 

Research Schedule. 
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Activities May Jun Jul Agus Sep Oct Nov Dec 

Investigation 

Topic 

X        

Identification 

of the 

Proposal 

X        

Justification 

of the 

Proposal 

 X       

Theoretical 

and 

Referential 

Analysis 

  X      

General and 

Specific 

Objectives 

   X     

Methodology     X    

Analysis of 

the results 

    X X   

Conclusion 

of the 

Results 

     X X  

Proposal       X  

Prove 

Reading 

      X  

Correction of 

Errors 

      X  

Final 

Correction of 

Details 

       X 
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