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Abstract

The following alternative methodological proposal explores the importance to reinforce
and improve the speaking skills of pupils from tenth grade from public high schools with the
proposal of three methodological strategies based on the collaborative learning space.
Furthermore, this proposal emphasizes the impact that collaborative learning has on pupils in the
development and the results of classroom tasks, hence, it is developed the topic “The
Implementation of Collaborative Learning for Improving the Speaking Skill in the English
Knowledge Construction Process”. As an alternative methodological proposal, it has the function
to help both, teachers and pupils, in the progress of the knowledge construction process.
Additionally, it is the English teacher who obtains a base or a guide that serves as a supportive and
innovative tool with the function to reinforce pupils’ spoken interaction in the educational
community and in the society due to the interaction people have nowadays is fundamental for the
personal achievement. Moreover, it is taken into consideration the English syllabus 2016 from the
MEP, three essential variables, and nine different indicators to perform the educational and
innovative strategies that are presented in this AMP. Moreover, as a result of these three proposed
strategies, it determines the answers to those questions that were focused to solve a particular
problem related to the pupils’ speaking skills in the educational system, as well as it is drawn to
different conclusions thanks to the development and experience of the work elaborated. As a
remarkable element of this action research, it defines a series of recommendations addressed to a

group of people that will be benefited during the knowledge construction process.

Key words: collaborative learning, knowledge construction process, speaking skill
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Chapter I Introduction



1.1 Introduction

The development of this Alternative Methodological Proposal, from now known as AMP,
demonstrates the necessary utility that collaborative learning has to reinforce pupils’ speaking skill
as an essential part of the English knowledge construction process. Actuality, speaking is one of
the most essential skill and its principal goal is to develop successful communication abilities
because pupils have a better learning experience when sharing ideas, thinking aloud, and making
group decisions that contribute to solve quotidian circumstances. Moreover, Dawes (2008)
remarked that “Speaking is a whole-class venture in which individual contributions reflect
everyone’s success in fostering an effective forum for thinking aloud” (p. 146). Absolutely, the
appropriate introduction of speaking tasks, in the classroom, prepares pupils for real-life context
and helps them to increase communicative competence and manage the correct practice of the
articulation in the second language. Hence, Surkamp & Viebrock, (2018) explained that “Speaking
is a competence that demands knowledge of language and discourse, a sound mastery of the sub-
skills of speaking and also a good command of communication strategies” (p. 110). In fact, if there
is a proper English knowledge construction process, pupils augment the quality of speaking the
foreign language considering their pronunciation, fluency, accuracy, and vocabulary as the most
considerable characteristics. In order to accomplish that, it is required to encompass teamwork as
a strategy to guarantee an understandable and precise oral production. In accordance with the
Ministerio de Educacién Publica (2016) Programas de Estudio de Ingles, Tercer Ciclo de la
Educacion General Basica y Educacion Diversificada from now known as MEP, “learners need an
updated curriculum that reflects the knowledge, skills, and abilities needed to communicate in a
range of language use contexts and to succeed in the information age as 21st century learners” (p.
12). Fortunately, the emphasis of speaking introduction in today's English curriculum is essential
as writing and reading skills, thus, to develop broad conversation English teachers must deliberate
specific speaking tasks from the simplest to the most complex providing clear instructions to

increase oral communicative aptitudes and enrich every pupils’ performance.

The structure of this chapter is to provide features of the following elements as: rationale,
purpose, general and specific objectives, research questions, hypothesis and the chapter’s

conclusion. In the first place, the rationale element explains the immense importance of



constructing speaking abilities in pupils to develop logical communication as well as
comprehension throughout the English knowledge practice. Expose pupils to interactive tasks
challenge them to support their unique learning styles, not to mention that during that training
pupils and professor develop an unbreakable rapport which proceeds to an effective learning
environment. Anderson & Gehart (2007) point out that “Communications between teacher and
student often convey relational expressions and meanings” (p. 412). Additionally, it is expected
that the connection formed in the schoolroom benefit the language cognition abilities between
classmates and the teacher. Secondly, this AMP has as a purpose the implementation of
collaborative learning to reinforce pupils’ speaking skills with the function to prepare them to be
active agents to future ideas and real-life situations. It stresses the need for the correct fulfillment
of the Action-Oriented Approach to provides pupils realistic communicative competence and
complete the language acquirement during their participation in the English classroom. That is
why the MEP (2016) Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General Basica
y Educacion Diversificada advocates that “An Action- Oriented Approach sees students as active
agents responsible for their own progress in learning and sees communication as a social activity
designed to accomplish specific tasks” (p. 25). Furthermore, there are reveled the general and
specific objectives to mastermind this AMP. These objectives are the proposal for the composition
of this AMP and are expected to be achieved during the elaboration of this one; along with the
structure of nine research questions that are expected to be answered while implementing this
AMP. For the ending of this chapter, it is considered to exposure an accurate supposition for the
proposal that is the hypothesis and the conclusion that provides a final compilation of this

introductory chapter.

As stated in this introduction, it analyzes how the conditions of collaborative learning
benefits the acquisition of the English language and supplements the pupils’ speaking knowledge,
creating a valued and confident classroom setting when they interchange the skill during small
group learning. It is indispensable to remember that pupils own insufficient experience to produce
speaking abilities due to the lack of interaction with their peers, as a result, pupils need to acquire
the facility to interact with others because they require a more powerful base and context of the
language. Thus, in sequence to captivate pupils interest and increase their speaking proficiency,

this AMP implements the association with collective learning to strengthen their interaction and



relationships with others; inside and outside the schoolroom. Furthermore, this AMP provides the
need of exposing scholars to specific tasks to conduct the demand for proper oral communication
ownership. The function of collaborative learning is an essential tool for teachers to help pupils
develop the quality of their speaking skill and construct acceptable communicative competence in
the English language. Following, it is described in the next fragments the rationale and purpose as

significant elements in the knowledge construction process of this project.

1.2 Rationale

In all respects, the English language has become an extraordinary means of
communication, creating a high request for pupils to abundantly achieve, the educational system
recognizes the vital modifications for its appropriate use and the guidance to teach the language in
a logical way. To learn English, it consists of four language skills featuring oral communication
as the most relevant for personal and academic self-development. On account of, schools and
educators seek for dissimilar procedures and instruments to amplify the intensity of the pupils’
abilities to socially speak. As the MEP (2016) Programas de Estudio de Ingles, Tercer Ciclo de la
Educacion General Basica y Educacion Diversificada affirms that “Speaking English fluently is
one of the abilities a 21st Century learner must develop to have access to better life opportunities”
(p. 18). As a consequence, perceptive professionals who teach a second language examine peculiar
strategies to enrich pupils’ understanding of the dialect providing the correct practice to anticipate
opportunities and have a prosperous future in areas of communication. The capacity of pupils to
become independent speakers is developed by the habit of collaborative learning, professors have
the responsibility to elaborate effective speaking tasks by the implementation of communicative
mechanisms that challenges the cognitive abilities between pupils and strengthens their learning

style. In the opinion of Hunzer (2012) shares that:

The peer tutorial method of peer review focuses students’ attention squarely on the benefits
of the conversation, which is exactly what Composition instructors aim for in peer
review—we want students to engage in collaborative conversations about each other’s

work while developing their rhetorical skill-set. (p. 37)



The practice of communicative collaboration during a class performance provides pupils
the knowledge required to become an English fluent speaker. Educators must dominate the correct
supervision of the pupils’ interaction and deliver clear instructions in order to guide pupils into
complete logical learning of the language as well as the comprehension of it. By means of this,
pupils accomplish the outcomes expected from the speaking tasks and enable abilities to apply in
realistic situations that were similar to classroom experiences. In relation to MEP (2016)
Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General Basica y Educacion
Diversificada mentions that “The learner is not speaking or writing for the teacher or pretending
to speak or write to another person, but rather speaking or writing in a real-life context for a social
purpose” (p. 28). The study relationship and apprehension pupils’ gain from the teacher’s
assistance throughout the knowledge construction process is a significant tool for personal and
academic growth, providing pupils a sense of enthusiasm and prosperous language learning

progression in the classroom setting.

Furthermore, already enrolled and upcoming pupils deserve a formal education from the
institution and English instructor, which includes a professional classroom arrangement and the
correct practice of the language to gain knowledge and reach the correct assessment; this rapidly
facilitates pupils’ articulation production in the classroom. In addition, schools provide from an
offspring knowledge construction process, speaking experiences to expand the target of
communicative competence that the country needs in order to become a successful union. In daily
classroom tasks, pupils are involved conversational interaction to fortify the knowledge
construction process and attain the acquisition of the second language. The MEP (2016) Programas
de Estudio de Ingles, Tercer Ciclo de la Educacion General Bésica y Educacion Diversificada
introduces that “The development of communicative competence in English is an aspiration and a
request of the Costa Rican society upon the educational system” (p. 4). In this case, the teacher is
a vigorous exemplar, pupils’ development relies on the understandable commands given by the
instructor as well as the guidance to conduct pupils and reach the speech production while
reinforcing the language by the exercise of classroom interaction, that certainly benefits in social-
related scenarios. The environment around the classroom must be comfortable in sequence to
visualize confidence and context between the classmates and the instructor. Teachers should

always be aware of the purpose of the learning goal and what tasks need to be applied in order to



achieve communicative competence. It is substantial to remember that “As students dialogued
together, social skills developed along with increasing diagnostic awareness of individual strengths
and weaknesses. Students became more aware of their own merits and deficiencies through
interactive peer-based learning dialogues” (Luzzatto & DiMarco, 2009, p. 353). To increase the
progress of pupils’ speaking skill in communicative competence, it is influenced by the activities

professors apply when a lesson need to be developed. Therefore, Myhill et al. (2006) affirmed that:

What is clear is that the challenge of making whole class teaching an effective context for
learning is not an easy one, and that our social and cultural values may influence the

practices and activities we attempt to introduce into the classroom. (para. 1)

Classroom administrators possess a challenging mission when teaching English, in which
they are in charge of providing a successful and beneficial knowledge construction process to
pupils. In fact, to conduct this challenge, tutors involve whole class interaction in oral
communication activities so that classmates can produce social and united achievements when

collaborating together.

The academic affairs in Costa Rica are designed to progress from a young to a mature
education process in relation to second language learning. Modern accessibilities in contrasting
schemes that are included in the current English study Syllabus allowing pupils to attain the most
adequate speaking skills for real-life situations. As maintained by MEP (2016) Programas de
Estudio de Ingles, Tercer Ciclo de la Educacion General Bésica y Educacion Diversificada, “The
Costa Rican educational system is committed to achieving this goal of having bilingual citizens in
two or more languages by means of a comprehensive, articulated curriculum from kindergarten
through high school” (p. 6). There are circumstances in everyday learning experiences that can
prevent the ability to carry out a speaking skill task in the knowledge construction process,
therefore, to have a correct function, it is predominant to focus on the primal tasks. Dawes (2010)
contributes that:

The problem for teachers is that of balance; we are aware that children need to talk.

Children need chances to express their own ideas and listen to different points of view, to



talk through problems or share ideas to create something new. In order to do this

effectively, children really need direct tuition of key speaking and listening skills. (p. 12)

To comprehend pupils’ learning production, it is indispensable for English instructors to
evaluate social agents’ progress and determine how positive the results are at the time to apply
speaking activities in communicative competence assignments. Thus, to achieve a bilingual
society, this AMP demonstrates how beneficial it is to require speaking skills in the knowledge
construction process and how favorable it is to learn as a whole class, plus, the establishment of
standard disciplinary efforts that teachers provide to pupils in the operation of becoming fluent

speakers of two languages.

On the whole, Costa Rica has the necessity of bilingual citizens in all areas of production
to become a successful, rich, and worldwide noticeable nation. Educational institutions from
primary to secondary education began with the determination of implementing distant strategies
or plans of learning for better communicative competencies, especially in pupils’ speaking
abilities. So as to achieve, English professors have prepared themselves to investigate different
techniques so that pupils can possess a better oral comprehension of the second language and
proper improvement for self-development and acquire experiences to act in real-life situations. In
order to prepare bilingual social agents, it is significant to implement collaborative learning
activities in the classroom, it is clear that social interaction has a strong impact on the pupils’
knowledge construction process and that it enables facilities to gain oral communication skills and
knowledge at the time of speech production. When it is developed correctly, collaborative learning
is undoubtedly a constructive benefit that pupils’ asses in order to improve speaking skills. While
English teachers possess a talent for teaching when studying with interactive strategies in the
classroom environment, this method of sharing communication is so strong that pupils empower
the aptitude of learning by the support of other classmates, not to forget that the relationship
between pupils and teacher increases the comprehension and knowledge of the language,
capacitating pupils as English fluent speakers. In addition, the upcoming segment in this AMP is
the purpose of collaborative learning and how essential it is to combine this strategy into the

progress of pupils’ speaking abilities during the knowledge construction process.



1.3 Purpose

During the English knowledge construction process, pupils have established innumerable
language competencies which help them to grow efficacious communication with people from
English-speaking nations. English instruction in Costa Rica has been considered an essential
subject in which pupils learn not just how to produce the language, but also, how to apply it with
the intention to interact with others, inside the schoolroom or with the community. Moreover, “we
need to raise learners’ awareness of the nature of conversational language and their understanding
of why it is the way it is” (Pawlak & Waniek-Klimczak, 2015, p. 3). Additionally, with the updated
curriculum, English tutors have the challenge to prepare pupils to be active agents of
communication. To put it differently, in accordance with the MEP (2016) Programas de Estudio
de Ingles, Tercer Ciclo de la Educacion General Basica y Educacion Diversificada, it is established
that:

These curricular considerations see the learner as a social agent at the center of the
curriculum who is active, independent, critical, reflective, creative, innovative, inquisitive,
and respectful of human rights and socially committed to their community, country, and
the world. To achieve this aspiration, the learning environments and experiences promote

dialogue and the search for creative responses and solutions to real-life problems. (p. 17)

Thus, with this curricular design, it estimates that pupils from primary and secondary
schools advance with the growth of the English language throughout communication strategies.
Not to mention that, even though it is a complex task to encourage children and teenagers to learn
a language, teachers together with the educational institutions must cooperate to accomplish what
is proposed within the English syllabus. Hence, once this is accomplished, it is expected that pupils
are capable to maintain a fluency language, thus, the MEP (2016) Programas de Estudio de Ingles,
Tercer Ciclo de la Educacion General Béasica y Educacion Diversificada remarks that “By 2021, it
is expected that progressively the learners will reach level A2 at the end of the Second Cycle and
B1 at the end of Diversified Education” (p. 5). This symbolizes an exceptional advance for the
English instruction in public institutions in Costa Rica.



Even though in today’s high schools speaking instruction is increasing, it is still
challenging for many pupils to mature it. There exist some demanding tasks which need to be
repaired with the objective to have a bilingual community, and as mentioned above, teachers,
institutions, and the society need to be involved in that process. The way pupils make use of the
language demonstrates the teaching process they have experienced; and Verderber et al. (2011)
remarked that “Using appropriate language makes us more effective because it demonstrates that
we are adapting successfully to the rhetorical situation. It also demonstrates that we are ethical
communicators who respect others, even those who differ from us” (p. 191). Particularly, the
importance to instruct pupils to develop communicative competence enables them to have
effective speaking transmission due to it is everyone’s’ need and “The objective of teaching the
skill of speaking English is to develop the ability to express oneself intelligibly, reasonably
accurately and fluently” (Shastri, 2010, p. 71). Moreover, the goal is to provide deeper attention
to collaborative learning and how it supports pupils’ abilities and increase their learning
performance in classes. It is considered, as a relevant strategy, that the development of tasks in

groups provides personal and collective benefits. Consequently, Hunzer (2012) denotes that:

Small group work provides an opportunity for developing communication skills unlike
what students experience when they work alone and their interaction is only with the
teacher. That is one of the strengths of incorporating small group learning in our classes.
The self-reflection and skillful communication, especially at the end, helps students realize
the value of small group, further develops their emotional intelligence, reinforces what they

learned, sets them up for future growth, and helps them adjourn positively. (p.155)

The efficacy usage of talk and adequate classroom strategies in the lessons, strengthen
pupils’ language skills in the erudition process, it is during the interaction and environment
management that pupils obtain the level that it is required when their instruction has already

concluded.

The benefits that collaborative learning has, it is remarkable for freshmen pupils. At the
moment to teach a second language to a kid, this one develops a facility to comprehend, progress,

and produce the language. So, that is why implementing teamwork since their first year in higher
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education help pupils to understand what they need to reach. Group work is designed to ensure
pupils that learning is not an individual action, rather, it implicates a social competence between
classmates. Involving small groups in classroom “It is a very good strategy for the dynamic
interaction in large classes. It leads to the total participation of the learners and reduces domination
of the teacher” (Shastri, 2010, p. 59). Furthermore, the function it has in the teacher’s job is to
facilitate the mode the teaching process occurs as well as assist pupils with more thoughtfulness.

Harmer (2007) comments an interesting idea about working in group, and says that:

groupwork and pairwork (but especially of groupwork) is that they give the teacher more
opportunity to focus attention on particular students. While groups A and C are doing one

task, the teacher can spend some time with group B who need special help. (pp.43- 44)

In addition, in order to gain successful academic achievements, the professor must know
each of the pupils’ abilities, strengths, and weaknesses. Once that is accomplished, it is the
teacher”s decision to know how to fulfill appropriate assignments according to each pupil profile.
As a final result, it may well know that:

the teacher is manager of both the classroom interaction and the organisation of the people
and material objects in the classroom. This is carried out through the teacher’s beliefs,
principles and theories about what constitutes effective classroom teaching and learning.
(Chappell, 2014, p. 21)

Additionally, the correct use of collaborative learning in the English classes has as a result
to benefit pupils to achieve their personal goals in terms to speak a second language. The need to
express themselves freely and create social connections as well as relations with others crossing

the borders is a tremendous necessity.

This AMP remarks on the great importance that speaking skill has in today's pupils
intellegence, as individual and as a collective achievement. This ensures pupils build their
confidence, self-esteem, and satisfaction when they have to be part of environmental

communication. The security and the confidence pupils develop at the right time to produce the
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second language demonstrate the satisfactory instruction process they have passed for. Moreover,
with English as a global language, it is expected that pupils become proficient in the language with
the thousands of strategies and opportunities the educational system provides. A renovate and
respectable English syllabus certifies pupils to be agents of socialization which guarantees
successful development in global and future business. On the other hand, it is noteworthy to
highlight that communication opportunities are presented when social interaction occurs, pupils
collaborative in the classroom space with the purpose of consolidating, in harmony, those public
speaking debilities. Thereby, eradicate those pupils’ weaknesses is an immense job that the
instructor must identify and be aware of how to repair them without affecting the pupils’ academic
performance. Immediately, it is presented the following segment of this AMP, the general and
specific objectives, with the idea to create a clear guide of what is pretended to accomplish with
the implementation of collaborative learning in the speaking classrooms in Costa Rica. After that,

it mentions the hypothesis and it is closed with a summary of chapter one.

1.3.1 General Objectives

e To propose a pedagogical action based on collaborative learning for improving student’s
speaking skill

1.3.2 Specific Objectives

e To describe the implementation of the pedagogical action based on the collaborative

learning for improving student’s speaking skill.

e To identify English teaching strategies for implementing collaborative learning for

improving student’s speaking skill.

e To propose English learning activities based on collaborative learning for improving
student’s speaking skill.
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1.3.3 Research Questions

e How is speaking skill reinforced by implementing fluency in the knowledge construction
process?

e How is speaking skill influenced by the application of accuracy in the English language
learning?

e How does pragmatic language help to improve pupils’ speaking skills in the classroom?

e How does the implementation of different types of collaborative learning tasks help to

improve the knowledge construction process?

e What are the benefits that collaborative learning has in the English knowledge

construction process?

e How does small group learning help to enhance pupils’ knowledge in the collaborative

learning?

e How does the management of the classroom environment benefit the English knowledge

construction process?

e How is the English knowledge construction process encouraged by challenging lessons?

How assessments help to reinforce pupils’ knowledge construction process?

1.4 Hypothesis

The implementation of collaborative learning in the knowledge construction process helps
to enhance pupils’ speaking skill.

1.5 Chapter’s Conclusion



13

As aresult, this introductory chapter remarks on the huge impact that collaborative learning
has on the development of successful speaking skills in Costa Rica pupils. The reason for
conducting the study is to provide so much interest in the English language and improve the level
of productivity of the country, promoting improvement for all inhabitants in soft skills areas. As
mentioned in this chapter, it is inspected the importance that teachers encourage the correct
management of the language content for successful pupils’ acquisition process, not to mention that
the rapport generated between pupils and teachers creates a powerful advantage for the cognitive
procedure. The purpose of this chapter, about the interaction in English lessons, is to provide pupils
the best solutions to make decisions in real-life situations in the most possible natural way.
Moreover, it highlights the function that speaking skills influence people in order to transmit
messages in an efficient and accurate way, making use of communicative strategies to reinforce
the knowledge construction process. To include communicative assignments, it means to improve
pupils' speaking skills by learnings of distant activities that involve socializing with other
classmates, all this to increase the knowledge of speech and gain citizens that can speak the English
language in a fluent manner. Furthermore, it is expected that with the updated English Syllabus
from 2016, pupils are capable to develop such attitudes of speech with full comprehension that
allows them to simply communicate with other English speakers. The general and the specific
objectives described in this initial chapter, provide the right focus of the AMP; also its suggestions
are convenient for the adequate development of the progression of the speaking skill in a foreign
language. Simultaneously, the prediction of this project is to administer collaborative learning in
the knowledge construction process to increase of pupils' speaking abilities in the English dialect.
Additionally, the nine-research question implemented to drive this AMP is to conduct and
overcome the speaking skills of Costa Rica’s popularity. Finally, to continue with the prosperous
procedure of this AMP, the following section developed is the literature review. Vastly, this

segment of the project is vital to obtain the correct perceptions of this AMP.
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2.1 Introduction

The development of this AMP dispenses efficacious documentation to improve the
weaknesses perceived in pupils’ knowledge construction process. This AMP strongly reinforces
the fundamental proposal of implementing collaborative learning to pursue and overcome the
speaking skill in the English language. Thus, for the adequate support that this proposal needs, it
uses the guidance of a theoretical framework accompanied by the establishment of the literature
review and previous elements such as the general and specific objectives, purpose, and rationale
from chapter one; orderly, to provide the complete vast of cognizance background that this AMP
requires to be a noticeable education advancement. According to the conception of McNiff (2016)
a theoretical framework is a “Comprehensive, specialised, factual and theoretical knowledge
within a field of work or study and an awareness of the boundaries of that knowledge” (p. 158).
The proper construction of this chapter two is essential since it provides the theoretical framework
or literature review which is the center that collects all the necessary information in order to
improve learners’ speaking competence by implementing collaborative learning in the classrooms.
Equally significant, it detects the issue of the proposal that leads pupils to develop weaknesses
instead of gaining powerful qualities in the knowledge construction process of the foreign
language. It is vital to notice that “The students were bored, frustrated, stressed, and nervous. Most
students, even after years of studying English, failed to speak the language fluently. You are not
alone, because it’s a global problem” (Hoge, 2014, p. 13). As a consequence, psychologists and
the education system forces the construction of pleasant teaching attributions to conceive pupils’
speaking performances without losing the focus and interest of the learning. As a result, Szulevicz
& Tanggaard (2017) mentioned how the learning environment replaces negative behaviors and
attitudes towards the studying problem and indicated that:

Today, educational psychologists are expected to be sparring partners and facilitators in
connection with developing inclusive teaching environments. This means that educational
psychology practice must to a greater degree address the development of general
pedagogical learning environments rather than building on specialist pedagogical thinking
and practice. (p. 16)
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Therefore, introducing different teaching environments in the classroom are usual acts;
also, a spotlight for educators, this teaching update is more concerning if learners are presenting
difficulties during the process of learning. Educators are mindful professionals that are constantly
innovating and updating strategies to make pupils’ scholar life a productive encounter; thus, it is
premeditated the difficulties that pupils address when speaking the English language. Considering
that, it is predominant to examine in this second chapter the improvement of pupils speaking

competence in the learning construction process.

Primarily, the composition of chapter two corresponds to the literature review, since, it
supports the meaningful documentation collected to approach pupils’ speaking skills through the
implementation of collaborative learning. Undoubtedly, to enhance pupils’ knowledge
construction process, it is essentially substantial to base this AMP on both the theoretical
framework and the literature review with the purpose to grant its significant value. To appreciate
the support of a theoretical framework Anfara & Mertz (2006) demonstrated the importance of it

because:

The theoretical framework of a study is anchored in a particular disciplinary base and its
literature; it is in this literature that particular concepts, models, or theories that structure
the study are found. This structure, or theoretical framework, then determines the problem
to be investigated, the specific research questions asked, the particular data that will be
collected to address the questions, and, of key importance, how these data are

analyzed/interpreted. (p. 50)

Accordingly, the theoretical framework is the correct manner to conduct an AMP. Apart
from this, it provides precise and indispensable information to carry the educational study out.
Moreover, the use of a theoretical framework provides the exploration of various perspectives in
order to increase improvement and as determined by McNiff (2016) “Working with these layered
frameworks means that you can achieve multiple layers of increasing complexity, with each layer
representing a different voice and perspective, and a different identity” (p. 68). For instance, a
framework offers a variety of existing perspectives and theories that can be analyzed regarding the

educational process and as suggested by Szulevicz & Tanggaard (2017):
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It publishes key ideas of methodology, different approaches to schooling, family,
relationships and social negotiations of issues of educational processes. It presents new
perspectives, such as dynamic systems theory, dialogical perspectives on the development
of the self within educational contexts, and the role of various symbolic resources in

educational processes. (p. 3)

Henceforth, in the AMP, a theoretical framework is dominant since it allows the reader to
consider all the knowledge included in a literature review. In many respect, it is completely
convenient that the information obtained from the resources of the literature review is applied for
the improvement of this AMP. This guarantees the refinement of speaking skills in pupils with the
implementation of collaborative learning in high schools. Further, in this chapter, it is
indispensable to contemplate the estimated variables to achieve the goal of the AMP “Furthermore,
the importance of institutional and contextual moderating variables is highlighted in the
framework” (Melzer, 2019, p. 127). In addition, the following paragraph is examined the variables

and indicators based on this AMP.

This AMP has as a goal to reinforce speaking skill within the schoolroom and in the society
through the implementation of collective work. Preparing pupils to make strong decisions in a
critical way, it is a process in which starts in the first schools’ years. For that reason, when studying
the AMP, it was discovered three essential variables, that will be developed during the whole
chapter with the implementation of the theoretical framework and the literature review. The first
variable is the speaking skill which consists on encourage pupils to be capable to produce a foreign
language with total security, confidence and amplify their communicative level. Furthermore,
Verderber et al. (2011) stated that “It is one form of human communication, which consists of
participants, messages, channels, noise, and feedback” (p. 16). In this way, communication
remarks on the idea that sharing opinions, beliefs, ideas, or knowledge are the key to social
relations. Involving speaking skills in the English classroom outlines three indispensable
indicators. First, it is mentioned that the correct English fluency, in pupils, provides an intelligible
English production. Second, with accuracy, pupils are conscious of the convenient use of the

language system to communicate with exactness; and pragmatic language, as the third indicator,
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helps pupils to understand in which way they can transmit a message to another person. All these
indicators strengthen what a social agent needs in order to expand the oral skill. The second
variable of this AMP is collaborative learning. The existing relation between collaborative learning
and speaking skill prepares pupils to become active agents of socialization with interaction as the
principal via to involve young pupils to be part of global competence. In addition, Wong & Waring
(2010) affirmed that “An important goal of second language teaching is to develop learners’
communicative competence, in which interactional competence figures prominently” (p. 12).
Therefore, this variable displays three indicators such as types, benefits, and small group learning
to produce in the collaborative environment. The first indicator, it alludes to how different types
of collaborative learning tasks help pupils to become more competent and how these types of tasks
improve their English level at the time of speaking it when they interact with others. While, in the
second indicator informs the numerous advantages that working in a collaborative environment
has for English pupils. Likewise, how advantageous is for pupils to support each other during the
knowledge construction process. The third indicator remarks on the importance that small groups
have during the knowledge construction process and how pupils are emboldened during that
process when they experience real-life circumstances. Moreover, it remarks on the role of the
professor and how this one influences the language acquisition and production of the English
language by speaking. With these indicators, they contribute to the development of favorable
instruction by the professor and the achievement of knowledge goals. The third and last variable
presented in the chapter of the literature review is the knowledge construction process. This final
variable stresses how teachers support pupils in the construction of the new ideas and the
acquisition of knowledge with the determination of incorporating them into interactive civilization
based on apprehension. Hence, it is an eternal process where pupils are motivated to continue their
ability to absorb and build new cognition (MEP, Programas de Estudio de Ingles, Tercer Ciclo de
la Educacion General Basica y Educacion Diversificada, 2016). That is why this variable lays out
and demonstrates three indispensable indicators that benefit the English construction process with
the implementation of the classroom environment which pretend to improve pupils’ speaking
abilities, interaction, and learn being with others. A positive classroom environment is fundamental
due to teachers are in charge to provide the most comfortable learning space for pupils. While, as
the second indicator, challenging lessons is indispensable in the formation of a pupil because it

encourages them to develop the most competitive activities based on a real-life situation. With
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challenging lessons, pupils learn to take decisions and grow into more conscious of their
surroundings. As the third indicator, it is described what assessment consists of during the
knowledge construction process. Its importance in the knowledge construction process is
extraordinary essential due to it provides teachers to recognized pupils’ strengths and weaknesses
during the instruction and serves as a base to improve the level of each pupil involving the most
precise tasks for them. Therefore, these indicators highlight the impact they have on effective
teaching and learning and the key to successful pupils’ growth and teachers’ effectiveness. As a
result, speaking skills, collaborative learning, and the knowledge construction process, generally,

are variables that strengthen each other in an instant.

As a result, the definition of these variables and indicators in this chapter provide clearness
perspectives about the AMP and its importance to reinforce pupils’ speaking skills through the use
of learning strategies in the English classroom. As mentioned above, the benefits that are obtained
with the combination of collaborative learning and speaking language skills provide numerous
advantages in the pupils’ language interaction. For teachers, the benefits of collective work tasks

in oral production are reliable due to:

By working with their peers, students can learn to express themselves clearly, to listen, to
compromise, to value others, and to take leadership roles. For group work to be most useful,
however, teachers should establish a foundation of rules and procedures and reinforce them

throughout the year. (Marzano et al., 2005, p. 24)

During English tuition, is the teacher’s responsibility to provide pupils the greatest practices
to achieve every outcome established. In the classroom, the teacher is another pupil, but, as a role
model, his/ her essential objective is motivation and encourage pupils to learn. According to
Hunzer (2012) “To help students develop the necessary skills, some researchers have argued that
teachers need to collaborate with students in order to model effective strategies” (p. 144). On the
other hand, the effectiveness that collaborative learning has in the pupils’ speaking achievement is
supported by the use of the literature review. The importance of this literature review, in this AMP
provides the reader with the necessary information and resources with the intention of

“understanding the different structures and frameworks that hold the text together and how one



20

element links with another” (McNiff, 2016, p. 100). Consequently, carry out this AMP provides
the reader with a final point of view about the development of the whole chapter, summarizing the

most remarkable ideas since the introductory segment to the variables and indicators.

The focal point of this segment defines the transparent importance to effectuate the AMP
with the substantial representation of the theoretical framework in association with the literature
review. Along with the previous structures, it is possible to provide confident and viable evidence
about the variables that are going to be comprised in the literature review for the enhancement of
pupils’ speaking skills through the application of collaborative learning in the knowledge
construction process. Moreover, the design of the variables encompassed in the theoretical
framework of this AMP facilitate the development of pupils for the accomplishment of speaking
English in progressive phases through resources of collaborative support, empowering the
capability to interact in international, communal, and individual atmospheres. Furthermore, the
delineation of the stated variables in this chapter are deduced laterally with three indicators that
characterize each exposed recommendation, that one may produce an improvement for the
comprehension of the English language transmission. These indicators are predictable to cause
benefits once learners’ verbalized production present misunderstandings and weaknesses that
immediately require to elevate the effect of the spoken construction and flourish as a multilingual
inhabitant. Thus, as the initial variable from this AMP is the speaking skill selfsame which implies
applicable documentation to efficaciously achieve an appropriate English oral competence in the

knowledge construction process.

2.2 Speaking skill

The procedure to attain the complete knowledge of the English language is quite the
opposite of simple, in fact, it demands an adequate structure of the knowledge construction process
in order to enable abilities for communicative competence. To be appropriate, it is required to
consciously consider the development of the pupils’ language comprehension to reinforce the
capacity to initiate a conversation. The cause of pupils’ deficiency in capacity of spoken production
is generated by the incorrect management of the learning instruction; as a consequence, a principal

reason for the absence of bilingual learners in the nation’s society. Investigating the literature, an
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examination of Wynne (2010) declared that the speaking skill in the English language learning
“has sufficient difficulty speaking, reading, writing, or understanding the English language that
those difficulties may deny such individual the opportunity to learn successfully in classrooms
where the language of instruction is English or to participate fully in our society” (p. 92). As a
result, it is significantly vital for the educators and administrators to be aware of the presence in
factors that lead to pupils’ struggle during their learning performance in the speaking skill as Celce-

Murcia et al. (2014) announced:

This edition covers the areas | believe to be critical to successful language instruction:
knowledge of past and present teaching approaches, background on and techniques for
teaching the language skills, various options for integrating the skills, awareness of
important learner factors, and information that is useful for the classroom teacher's every-

day performance and professional growth. (p. 5)

Unquestionably, it is transparent that pupils’ abilities of the speaking skill are confronted
by complications, hence, it is noteworthy to eliminate those unsolicited difficulties and improve
pupils’ oral competence by the implementation of various options as an English professor stated
“I changed my teaching, and when I used these new strategies in classes, my students improved
quickly. I couldn’t believe it! They learned to speak easily and powerfully” (Hoge, 2014, p. 10). It
is significant to study the interior and exterior problems involved during the process of pupils’
attaining a speaking ability, hence, manipulating the way of teaching and the focus of different
factors can increase pupil’s ability to speak the foreign language. As a matter of fact, teachers need
to understand the benefits of speaking skills in English competencies to fulfill the insecurities of
the development and understanding of the language. As a consequence, English language learning
in secondary education requires to constantly improve and discover different ways to obtain
bilingual pupils and strengthen the necessary knowledge. Accordingly, it is exposed the role of the
speaking skill to remove the conflicts related to the comprehension of the language and how vital

it is to mature this skill in order to combat communicative competences in social realities.

The communicative competence in the English language is tremendously demanding and

it requires the pupils to develop a concrete base in order to be admitted and functional in reality
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circumstances. To attain a concrete base of the language management, pupils have to reinforce
areas of the language skills as listening, writing, reading and most principal the speaking skill; it
permits pupils the ability to pursue an independent self-development and bilingual status. As a
consequence, all language skills are essential for the development of English but the speaking skill
is critical in order to comprehend and produce the other skills involved in the language. For
instance, it is fundamental to contemplate the role of the speaking skill during the knowledge

construction process because as Mahendra (2010) stated:

Every language has two major aspects, i.e., the Spoken part, and the Written part. Now you
recall, when you appeared in the world, what did you do first—Speaking or Writing. Yes,
it was speech. You had spoken first. You spoke your unknown language, and you kept
yourself in speech. It was the writing that came after about 500 days. Certainly, it was the

spoken part of language which came first and then the written part. (p. 8)

In relation to the influence that the speaking skill has in order to encourage other English
language skills, it is explained There is a side benefit as well: speaking assignments can encourage
students to write” (Palmer, 2014, p. 17). Speaking English is essential, it facilitates pupils’ the
ability to connect with people around the world and acquire complete advantages to produce a
substantial use of English, but there is to establish a correct awareness of the target language in
other to successfully communicate as Celce-Murcia et al. (2014) contemplates that “When
language learners experience difficulties as they attempt to use the target language to
communicate, they often become aware of what they need to know to express themselves
effectively” (p. 264). As a result, it is translucent that to properly acquire the complete use of the
language, it is necessary to gain the appropriate knowledge in order to verbally express messages.
Thus, Sasson (2013) observed that “Teachers scaffold difficulties and apply strategies so that
students have the necessary content and academic knowledge to provide powerful and meaningful
evidence” (p. 66). At the time pupils’ construct the knowledge for the proper oral communication,
it provides the opportunity to grow in areas of academic education and personal development in
addition to the improvement of speaking skill in the classroom performance. Additionally, to
consider high level English speakers in the country, pupils have the necessity to be taught with

appropriate pedagogical tools and structures.
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Developing the speaking skill requires a solid process that most of the time is delayed due
to the weak educational system and administration. It is common to expect weak speech results if
incapable and unnecessary methods are guiding the pupils’ knowledge construction process and
Hoge (2014) ascertained the position that “All the teachers were using the same methods and
getting the same poor results” (p. 8). As a product, it is crucial to highlight and apply different
ways to improve pupils’ speaking skill. Luzzatto & Dimarco (2009) agreed the following:

key points to be taken into account are the previous knowledge of the students, their
misconceptions and their learning difficulties as a way to understand their cognitive
process. The background upon which the students construct their models, affect the way in
which the new knowledge is assimilated. (p. 231)

Therefore, Costa Rican’s public education determined that it was necessary to improve the
system’s curriculum in order to increase the quality performance of pupils’ English learning
through the Action-Oriented Approach. For Samuda & Bygate (2008) considered that the Action-
Oriented Approach (AOA) is:

one of the latest communicative language methodologies which places emphasis on what
learners know and do to communicate successfully by completing tasks, using general and
specific competences in meaningful context and real-life scenarios. There is a progressive
shift from the Communicative Approach to the Action-Oriented Approach. The curriculum
maintains an eclectic view, but favors the Action-Oriented Approach among the other
pedagogical views. (as cited in MEP, Programas de Estudio de Ingles, Tercer Ciclo de la

Educacion General Basica y Educacion Diversificada, 2016, p. 25)

Under the circumstances, the implementation of the AOA is pretended to improve areas of
education, such as the performance of pupils regarding communicative competencies. At the same
time, it is believed to increase the English teaching performance by the AOA. Hence, it is
remembered by Palmer (2014) “In the same way, poor communicators will improve if they have

competent instructors working with a consistent approach” (p. 188). Instructing pupils with the
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accurate methodology rapidly advances the communication competence, thus its determination
must permanently remain executed in the lesson plans, since, the achievement of the spoken
potential is amazingly beneficial for self-developing and verbal expressions at oral interaction with
other English speakers. According to the conception of Barker (2011) “talking is principally the
means by which we advocate our point of view, our ideas, our thinking” (p. 22). Moreover, the
AMP focuses on pursing the superior ability for pupils to develop an appropriate manipulation of

the speaking skill to combat in all social backgrounds.

On that account, for this AMP it is postured to effectuate the primary variable, designated
as speaking skill, it is supported along three influential indicators: fluency, accuracy, and
pragmatic language. Henceforward, in the following segment it is indispensable to apprehend the
elements that sustain the variable that represents the speaking skill. The linguistic of English
perhaps can be an unfathomable procedure for second language pupils to completely acquire. As
a sample, the first indicator fluency is a profound competence that is eventually difficult in stabling
a comprehensive transmission of communication, most of the time causing misunderstanding
when there is a poor presence of fluency when developing a talk interaction. It is indispensable to
acknowledge that “In absence of speech fluency, English utterance looks like mockery” (Mahendra
, 2010, p. 5). As a consequence, fluency affects the production of the speaking skill; hence, it is
necessary to improve this acquaintance exertion that pupil’s affront while emerging their
knowledge construction process. The second indicator to cover in this AMP within the variable of
the speaking skill is accuracy. Accordingly, to Hornby & Wehmeier (2005) this element refers to
“the state of being exact or correct; the ability to do sth skillfully without making mistakes™ (p.
11). That being the case, the representation of accuracy emanates a commanding development for
pupils’ knowledge taking into account that their learning construction process should be error-free.
Ultimately, the last indicator of the primary variable is the pragmatic language. Moreover, it is
referred the concept of pragmatics as the study of a second language; thus, Alcén Soler &
Martinez-Flor (2008) studied that:

The study of pragmatics deals with areas such as deixis, conversational implicature,
presupposition and conversational structure. However, the study of second language

pragmatics, also referred to as interlanguage pragmatics (ILP), focuses mainly on the
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investigation of speech acts, conversational structure and conversational implicature. (p.
16)

It is observed, that pragmatics and second language learning are intimately connected to
improve pupils’ capacity to speak English and transmit a comprehensive dialogue. As a fact, it is
vital to provide pupils’ the necessary elements and tools to construct an adequate knowledge
construction process and the access to achieving communicative competence of the most popular

language of the world.

Altogether, it is substantial to have a clear understanding of the initial variable, in previous
paragraphs it is mentioned that pupils need to comprehend the same factors of the speaking skill
in order to transmit a clear message to the audience. Thus, pupils have the necessity to manipulate
the oral language since it is beneficial for the access of other skills and most indispensable, for a
complete English construction process. Nevertheless, in the literature review of this AMP it is
noticed that one of the benefits to reach an English communicate competence is through a
successful oral comprehension; not to forget that it is essential for pupils to improve their ability
to speak in order to obtain a greater academic performance of the English language and for
increasing personal development. To remembrance, the study of a second language is quite the
opposite of simple, for the reason that the speaking skill demands a complete structure of the
knowledge construction process; as a consequence, the Ministry of Public Education in Costa Rica
implemented the Action-Oriented Approach in learning areas to replace the weakness that pupils
perceived and fortify the requirements of a perfect communicative competence. As a consequence,
the representation of the literature it is observed transparent evidence of the lack in understanding
the English language; otherwise, ignoring the improvement of this characteristic will enable pupils
to develop a strong competence in the foreign language. As a result of the inconveniences, it is
expected to construct a suitable design of the variable speaking skill along with the aid of three
indicators that are fluency, accuracy, and pragmatic language. The previous are fundamental
elements that are considered to improve pupils’ speaking skills during the process of acquiring the

English language.
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Eventually in this AMP, the focus is to improve pupils’ speaking skills due to the fact that
learning English is not easy; that leads to the lack of comprehension and it requires a fortified
instruction in order to start understanding and make use of the language. As a result, once pupils
have the opportunity to share English oral expressions, some factors restrict the spoken production;
therefore, it evidences that most of the pupils do not appropriately recognize the usage of word
expression. Thusly, this inconvenience is produced by fluency, that its center is to properly connect
units of speech. Correspondingly, the next part of this AMP is dominated by the indicator fluency

which is a fundamental element to ensure the ability of speaking competence.

2.2.1 Fluency

Communicative competence in today’s global world has reached countless benefits for
many people since job opportunities, career options, academic performance, self-development,
entertainment, and boundless advantages more. In other words, speaking abilities involve people
to communicate both orally or in a writing way with the desire to transmit knowledge, ideas,
messages, or opinions. It is through constant practice that a person becomes an advance English
speaker, Thornbury (2005) in his books affirms that:

In this sense, speaking is like any other skill, such as driving or playing a musical
instrument: the more practice you get, the more likely it is you will be able to chunk small
units into larger ones. With fewer units to assemble at the moment of articulation, there is

a proportionally greater gain in fluency. (p. 6)

In terms of speaking production in the Costa Rican educational system, enhance pupils to
acquire a second language via multiple practices grows their speaking abilities expectations. This
is the prior objective in the knowledge construction process in the educational system in the
country. Hence, according to MEP (2016) Programas de Estudio de Ingles, Tercer Ciclo de la
Educacion General Bésica y Educacion Diversificada explains that “The teaching of speaking at
all levels aims at the practice and production of speech that is fluent and phrasal, not limited to
isolated words” (p. 46). This remarks that in order to make a big difference in the knowledge

construction process, it is truly necessary to enhance pupils to build speaking skills through oral
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production competence with the impression they express ideas in complete sentences. Moreover,
it is essential to take fluency into account during the class performance due to it has a prerequisite

in effective oral communication. Segalowitz (2010) illustrated that:

fluency is sometimes used to refer to the ability to express any idea in the L2 that one can
also express in the L1, or to the ability to speak with little or no accent in the L2, or to be

able to use a large vocabulary, or to speak with few grammatical errors. (p. 4)

By all means, when oral communication is successful, the transition of a message between
two speakers is highly comprehensible, constant, and natural. Even though to accomplish it, it
takes a long process in where pupils get frustrated because the fluency they have is not enough to
reach the proficiency level of English.

Reinforcing speaking fluently in today's education is a tremendous task for teachers and a
goal for every social agent. The position that fluency has in the construction of oral expression
pretends that pupils getting on in communicative language competence with the ability to develop

the most possible natural speech. According to Wood (2010), he affirmed that:

fluency is often used as a synonym for effective spoken use of a language. It is frequently
used to mean “native-like,” having a high overall degree of proficiency, or having a “good
command” of a language. In the language teaching profession, fluency is generally more
tightly defined. We tend to use the word to mean a naturalness of flow of speech, or speed

of oral performance. (p. 9)

The position of fluency development in Costa Rican’s educational system is a difficult task,
but not impossible. Preparing pupils to become fluent English speakers demands arduous work by
the professors because their role is to prepare pupils for a real-world involving communicative
language competence. In accordance with MEP (2016) Programas de Estudio de Ingles, Tercer
Ciclo de la Educacion General Bésica y Educacion Diversificada, the communicative language
competence refers to “The ability to recognize and produce authentic and appropriate language

correctly and fluently in any situation; the use of language in realistic, everyday settings; involves
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grammatical competence, sociolinguistic competence, discourse competence, and strategic
competence” (p. 344). Absolutely, bring the real world to English classes encourage pupils to a
more pleasant education where the English language is the base of interaction and functional
learning among pupils. Due to speaking production involves numerous abilities, fluency is one of
the major and concern problems for both teachers and pupils. The reason why teachers care about
this is that the availability of time,in English classes, is not sufficient to emphasize this ability or

other speaking skills.

The act of speak fluently requires time, practice, and positive feedback, because every
practice needs it. Thus, when pupils obtain feedback is because “Good feedback gives students
information they need so they can understand where they are in their learning and what to do next”
(Brookhart, 2008, p. 2). The reason why this happens is that teachers are conscious of the
importance of that reinforcement, and it is the teacher's obligation to provide it. Additionally,
speaking practice is an act that involves pupils experiencing frequent mistakes, but, as in all
knowledge construction process, mistakes are allowing and are part of the knowledge construction

process. For Harmer (2007):

Whatever the reason for the students ‘getting it wrong’, it is vital for the teacher to realise
that all students make mistakes as a natural part of the process of learning. By working out
when and why things have gone wrong, students learn more about the language they are

studying. (p. 96)

Moreover, social agents consider that committing mistakes are embarrassed and ashamed,
but, the truth is that it causes insecurity and hesitation at the time to comment or participate during
the class. Nonotheless, “ Students need to know that classmates will not laugh at their mistakes
and that teachers will judge them on effort and progress, not just on outcome” (Willis, 2008, p.
68). As a consequence, in language classes, pupils refuse to use the second language and opt to
use their mother tongue to communicate with their peers and with the instructor. This is not
acceptable because the function of the knowledge construction process is not accomplished. In
order to reinforce speaking abilities in English classes, the pupils must enrich not just the speed of

their utterance but also the correct usage of grammatical structure, the dominion of the English



29

vocabulary, pronunciation, intonation, and among others aspects. Speaking fluently is not just an
act of speaking quickly or easily, fluency is an act of producing the language without hesitation or
stutter. Mistakes, hesitation, and stammer are very common in oral production performance. Wood
(2010) stipulated that “Increased speed, less hesitation, and longer runs are hallmarks of speech
fluency. Moreover, increased speed and reduced pausing indicate faster language processing and
can be taken as indicative of increased automaticity of production” (p. 172). In other words, when
less hesitation is produced more natural speech the pupil achieve, as well as, the more pupils talk
in class, the higher communicative competence, and knowledge they gain. Involving pupils to
transmit clear, understandable, and fluent messages enhance them to construct social relationships
not just within the English classes, as teacher and classmates, but also with foreign people.
Nevertheless, to have successful English speakers, in terms of fluency development, teachers
should consider that fluency, as any other element, is effective by features such as social and

intellectual factors.

On balance, the practice of English speaking fluency plays an indispensable role in the
pupils' knowledge construction process in Costa Rican education. Certainly, the more practice it
takes better results are obtained. Fluency, like any other ability, requires too ample attention and
reinforcement during the pupils’ practice. In addition, when pupils talk fluently, the message
cannot be limited to words because the more pupils produce, the better self-confidence and
proficiency levels are achieved. Although it is seen as the most complex ability, more emphasis
should it take on the transmission of full messages and accurate significance. On the other hand,
the purpose of fluency might refer to the ability in which pupils transfer a message in an immediate
mode, giving it the importance of linguistic knowledge competency. In fact, in terms of clarity
speech, it is assumed to reach a high comprehensive level at the end of the knowledge construction
process. Of course, in all language construction processes, pupils do not domain perfectly the target
language and regular mistakes and errors are part of it. For pupils, mistakes are unforgettable and
humiliating, although for instructors mistakes and errors are values and pupils need to embrace
them. On the other hand, in the following segment, it is explained how accuracy influences the
English speaking language. Subsequently, it concludes with the last indicator from the first
variable, pragmatic language and its importance in the second language acquisition.
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2.2.2 Accuracy

One indispensable fact in today's education is that pupils should be conscious of how they
transmit a message. Generally, nowadays in the classroom, pupils have different roles, and part of
their role is to focused on what the instructor transmits. Perceive and processing the teacher’s
English messages or instructions is a challenge for the pupils, who are not capable to catch what
the teacher says in a hundred percent. So, what is crucial here, is that the means teachers use to
instruct pupils is the key for them to become fluent English speakers. Hence, proper command of
the English language in pupils guarantees that Costa Rica possesses high-quality instructors
capable to achieve every pupil's necessities. Hence, the exactness usage of the English language
expands speaking competence, interaction, and coexistence between pupils-teacher and pupils-
community. To be exactness is “a product of successful interaction and integration between the
growth of linguistic competence, the development of learned linguistic knowledge and the
development of linguistic processing ability” (Housen et al., 2012, p. 66). Nonetheless, accuracy
covers the position that language production should be based on perfectly grammar organization,
language usage, and precise language information. Moreover, speak with exactitude is using the
language rules in a precise manner with no blunders (Ellis & Barkhuizen, 2005). Even though the
primary goal for the Costa Rican educational system is to encourage pupils to develop oral
communication, however, errors and mistakes are always present. As mentioned above, in fluency,
pupils commit mistakes, but, to accuracy ability, errors should be avoided in order to communicate
in a clear and comprehensible manner. Therefore, it is understandable that errors occur because of
the lack of knowledge pupils retain about the context, and cannot be corrected by themselves,
thence, it is the teacher’s role to make available a brief clarification about it through feedback
(Celce-Murcia et al., 2014, p. 360). If not, pupils do not have the opportunity to correct their slips

by themselves for a long time.

The importance of accuracy ability in today's pupils affords the opportunity to
communicate competently and appropriately, taking into account the correct use of the language
system. First, it is outstanding to comprehend what elements compound the language system,

which includes:
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(a) the lexical subsystem containing thousands of words, whose function is to reflect the
entire rage of things and phenomena in the ambient world; (b) the grammatical subsystem,
whose function is to arrange words into sentences reflecting thoughts exchanged in speech
communication; (c) the phonic subsystem, whose function is to provide the items and
products of the two other subsystems, i.e. words and sentences, with externalizable and

transmissible sound shapes. (Plotkin, 2006, p. 8)

In simple words, the language system encompasses vocabulary, grammatical structures,
and pronunciation which helps pupils to develop communicative competencies and conversational
transfer. Focus on language correctness since the first years of instruction provides better
opportunities for pupils to perfectionist and apply the correct language system. Thus, the correct
instruction and recognition of grammar or syntax when speaking provides a guide of how pupils
should set words in a correct manner. To be more precise “Syntax is the study of the way in which
phrases and sentences are structured out of words” (Radford, 2009, p. 1). For oral communication,
grammar or syntax is essential for the reason that it provides formal communication and a good
organization of the language. For pupils, grammar is a complex structure to domain owing to the
explanation of grammatical structures are not enough in the educational system of Costa Rica.
Based on the current English Syllabus, the function of the language system has changed, that is
why Purpura (2004) declared in his book that:

most language teachers nowadays would no longer expect their students to devote too much
time to describing and analyzing language systems, to translating texts or to learning a
language solely for access to its literature; rather, they would want their students to learn
the language for some communicative purpose. (p. 3)

Moreover, improving pupils speaking accuracy is highly essential to build relationships
and connections with other people. Accuracy alludes to the correct selection of vocabulary when
pupils need to interact with their peers or with foreigners in private or public spaces and as Piccardo
(2014) remarked “In order to communicate effectively, one must know not only how a language
works, but also what parts of the language to use and when. These vary depending on the situation,

the context, the listener, and the communication intention” (p. 12). Vocabulary in the English
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knowledge construction process requires more than words, repetition, or listed words; vocabulary
joining with grammar structure, pupils organize their ideas, thoughts, and then express them in an
accurate manner. Willis (2008) avowed that “When students build vocabulary mastery, they can
more effectively communicate their ideas, knowledge, and voice” (p. 8). Additionally, accuracy
also depends on pronunciation, which is considered a difficult subskill to learn and master. This
implies pupils to recognize sounds, intonation, rhythm, vowel, consonants, and so on. What
teachers should recognize is, pupils are afraid of speaking in public spaces because they do not
count on the appropriate phonological awareness. Moreover, Waniek-Klimczak & Pawlak (2015)
stipulated that “students seemed to be aware that pronunciation is not studied and practiced for its
own sake, and to realize that its mastery is important because it has the potential to contribute to
successful communication” (p. 18). Hence, once pupils maintain a domain accuracy of language,
they are capable to develop clear and fluent competence communication with grammatical

structures, meaning, and pronunciation awareness.

In today’s class, it is vital to implement strategies to improve and facilitate communicative
interaction in social agents. For Reagan (2002) he “observed that participation in classroom
discourse practices requires students to learn a linguistic system different from the one they are
used to. This language tends to utilize formal grammar and syntax” (as cited in Powell & Powell,
2010, p. 15). This help pupil to construct a formal language based on the scenarios and the
situations they are. Additionally, it is influenced by the pupils’ needs and the purpose they use the
selection of words to communicate effectively and precisely. In order to achieve accuracy in
English classes, it is required to reinforce linguistic language to transform pupils into critical
thinkers. But first, it is vital that:

accuracy in speech activities may be attributed to how much attention the speaker is paying
to linguistic form, intellectual demands of a task, level of formality, setting of interaction
(e.g. public or private), and relationship of speaker and addressee, as well as to linguistic
contexts”. (Saville-Troike, 2012, p. 176)

The focus attention on linguistic language and linguistic context, improve pupils'

communicative level, and avoid constantly errors when tasks are performed. For teachers, errors
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should be corrected in a positive, adequate, and understandable way. In classes, is the instructor
who classifies which types of errors pupils commit, and the appropriate time to correct them.
Furthermore, teachers are conscious that errors based on structural forms should be corrected at
the precise time, nonetheless, when errors are based on incorrect spelling words, these should be
corrected later, they are simple and do not interfere with the meaning of the sentence. (Celce-
Murcia et al., 2014, p. 116). The accurate language production in today's pupils is a challenge and

it depends on the time, setting, and the pupils’ motivation to accomplish.

As a review, accuracy is related to the perfect and proper use of the language systems in
speaking production. The correct management of grammatical structures, vocabulary, and
phonology ensures pupils communicate appropriately in real scenarios. At the time to speak, the
correct word order in sentences, the structural rules, word choice, and pronunciation elements are
the main concern for pupils. When speaking, it is indispensable that pupils act and think quickly,
using the appropriate linguistic system to catch the listener's attention, this embroils the listener to
pay deep attention and interact with the speaker. Moreover, in English classes, accuracy activities
implicate the precise practice and instruction of sentence structures, vocabulary, and phonetics, to
later put it into practice. Nevertheless, develop accurate oral communication involve that pupils
are not allowed to commit errors, due to errors ruin the significance of the message. Thus, the
function of the instructor here, it is to provide adequate feedback and the construction of
confidence between pupils when interacting. Furthermore, involving pupils to reinforce their
speaking exactness requires time, discipline, and a little thrust to be in contact with the real world.
Finally, the last indicator, pragmatic language, is introduced as a significant element that pupils

should use in their daily oral production.

2.2.3 Pragmatic Language

The acquisition of English is a development in which pupils’ have to understand several
components of utterance and social context of the language to appropriately initiate a conversation,
this characteristic is identified as the pragmatic language. Moreover, it is exposed the concept of
pragmatics by Griffiths (2006) “Pragmatics is concerned with the use of these tools in meaningful

communication. Pragmatics is about the interaction of semantic knowledge with our knowledge
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of the world, taking into account contexts of use” (p. 1). Therefore, the significant function of
pragmatic language for our community is to enhance pupils’ speaking competence in social
environments. The MEP (2016) Programas de Estudio de Ingles, Tercer Ciclo de la Educacion
General Bésica y Educacion Diversificada declares the importance of this component for second

language production because:

Covers, among others, speaker’s and receptor’s attitudes and beliefs, their understanding
of the context of an utterance and the functional use of language; for example the use in
specific scenarios of how to act in a given social event or how to participate in a job

interview. (p. 25)

The previous states a clear visualization of the speech act pretended in learning the
pragmatic language for successful communication also how pupils can generate a comprehensive
significance of words through the correct establishment of language use taking into account the
existing social differences. Pupils have the necessity to study pragmatic language in order to
transmit the appropriate message and convey meaning, learning English requires the pupils to
understand the knowledge in a variety of specific contexts thus social backgrounds in sequence to
avoid misinterpretations and false meanings. As Ishihara & Cohen (2010) expressed the advantage

of pragmatics saying that:

In other words, they can benefit from knowing something about the norms of behavior for
realizing the given speech act in a given context, taking into account factors such as: (1)
the culture involved, (2) the relative age and gender of the speaker and listener(s), (3) their
social class and occupations, and (4) their social status and roles in the interaction. (p. 27)

Consequently, pragmatic language is an aspect of the English vernacular that requires
pupils an opposite process of knowledge from the first language and unconditionally obtain the
knowledge of the foreign language to assess the pragmatic formality. As Taguchi & Roever (2017)
argued from a learning point of view “These observations suggest that acquisition of L2 pragmatics
is a long-term process shaped by multiple interweaving factors: L1 pragmatics, L2 proficiency,

knowledge of social conventions and norms, context of language use, and experience in the target
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community” (p. 2). Unfavorably, pupils present poor and weak communicative competence in the
language skill of speaking; hence, pupils must be aware of the usage of the language and instructors
are responsible to strengthen the difficulties in order to improve the knowledge construction
process. As stated by Boxer & Cohen (2004) “Learners need to be aware of the formal and
pragmatic distinctions between such genres as monologue, interview, lecture, advertisement, panel
discussion, and so on” (p. 51). In fact, pupils are forced to improve in the area of pragmatic
language to successfully transmit communication in an appropriate, understandable and formal
manner. Additionally, pupils are influenced by the English language educator to fortify and fulfill

the necessary knowledge in order to overcome the speaking ability.

Teachers are the primary element to strengthen and facilitate the utilization of pragmatic
language in the knowledge construction process; since, the instructor is the unique person in charge
of implementing favorable strategies in the guidance, teaching, and classroom management to
appropriately assess speech acts. Therefore, to improve pupil’s communicative competence
teachers use appropriate tools and approaches to reach such verbal necessities. Hence, Taguchi &
Roever (2017) mentioned that “Language socialization is a suitable theoretical approach to
illuminate such a process because pragmatics learning occurs as part of socialization into the norms
of workplace” (p. 276). As a consequence, it is necessary to expose pupils to interactive social
contexts in classroom instruction in order to achieve the task of expressing communication through
pragmatic language. It is vital to highlight that “language learners cannot perform their pragmatic
knowledge without a situational context, or at least such performance would not allow any
inferences to be drawn with regard to the accuracy of the learners’ pragmalinguistic and
sociopragmatic mapping” (Boxer & Cohen, 2004, p. 295). Additionally, it is transparent that the
management of the classroom in first language education have differences related to experiences
from foreign language learning, thus, it provokes lacks of comprehension in pupils’ process of
developing a complete speaking skill. As Alcén Soler & Martinez-Flor (2008) exposed the

following:

we have highlighted the importance of exploring the conditions that influence pragmatic
learning and teaching in FL classrooms. It has been claimed that learners in a FL setting
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do not have the same exposure and opportunities for practice as learners who are immersed

in the second language community. (p. 27)

As a result, to provide participation of exposure and opportunities of practice regarding
pragmatic language, professionals must encourage socialization contexts in second language
classrooms. As a recommendation of Alcon Soler & Martinez-Flor (2008) “In the foreign
language classroom, teachers often socialize their students to use language by informing them of
how a particular speech act could be realized appropriately in a given context” (p. 40). Moreover,
Ishihara & Cohen (2010) stated that is “Through participation in particular linguistic, pragmatic,
and discourse practices, individuals become socialized into the community and function as
competent members of the community” (p. 121). Consequently, pragmatic language is a source of
enrichment and acceptance into the spoken communicative competences required by the

educational system of Costa Rica, facilitating the goal of bilingual citizens.

To supply quality in pupils’ speaking abilities through the employment of pragmatic
language provides not only advantages in comprehending the correct structures of language but in
addition, a great verbal competence in the knowledge construction process. Thus, the purpose of
this indicator is to inspect how pupils interact in the imitation of social backgrounds, expressing
sufficient communication when operating the context of utterance and the knowledge of functions
in the English language. As a consequence, it is observed that teachers are the primary influence
in order to understand what pragmatic language is and provides pupils the necessary assistance in
the classroom to experience this essential component of language. Therefore, it is acceptable that
pragmatic language offers the opportunity to learn about differences in social environments and
how fundamental it is to recognize the aspects that contribute to this section to successfully
transmit comprehensive and appropriate use of communication when interacting in real-life
conditions. On the other hand, in the following information is presented how advantageous it is to
implement collaborative learning in the development of pupils’ speaking abilities; since the
purpose of this action, projects focus on the great trajectory of a knowledge construction process

in order to increase the communicative competence that Costa Rica needs.
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2.3 Collaborative Learning

In the field of education, learning English is a defy for pupils, but it ensures them numerous
benefits in the global community. According to Colombo (2011) “ELLs benefit from at
least one period per day of instruction that is solely dedicated to the development of
English language proficiency” (p. 6). Currently, there exist methods to implement within the
classroom to ensure pupils to a pleasant and adeptness knowledge construction process. It is at
school that pupils start recognizing their abilities, needs, talents, creativity to help them to construct

self-confidence, responsibilities, and social interaction. Moreover:

Students see learning as a social process; they collaborate and support one another,
consequently, taking responsibility for their own learning. They will use a range of thinking
skills to acquire new knowledge and demonstrate the dispositions and behaviours for

successful learning. (Redfern, 2015, p. 2)

Apart from that, pupils are not alone and receive support from the professor who has the
role of motivator. In fact, “Teachers will effectively facilitate learning and use assessment
strategies to provide relevant and informative feedback, which students use to make progress
towards their targets” (Redfern, 2015, p. 2). The greatest teachers encourage and support pupils to
construct high expectations and develop such skills to be successful in the nearby future. It is
through the learning that pupils develop social interaction and start to communicate effectively
with others. Additionally, “Learning is to a large extent an ongoing social process as both students
and their teachers learn by being part of shared social practices through social interactions that
facilitate learning gains” (Hjorne et al., 2012, p. 1). In class, teachers develop strategies to
implement such interaction among pupils, with the intention to improve their speaking ability and
relationships. As a result, it is through the collaborative method that professors attain efficacious
results due to pupils working organized to assist each other’s and accomplish desire goals. For
Friend and Cook (1996) collaboration is designated as “a style for direct interaction between at
least two coequal parties voluntarily engaged in shared decision making as they work toward a
common goal” (as cited in Moreillon, 2009, p. 4). Collaborative learning involves every pupil to
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participate and collaborate to find out better solutions to all those daily problems, at the same time,

analyzed them, learn from them, and support each other in the schoolroom.

It is remarkable the role collaborative learning has and how it “has become an increasingly
important part of education” (Hmelo-Silver et al., 2013, p. 15). That is why collaborative learning
is used as an approach in the knowledge construction process to reinforce the individual and mutual
pupils’ abilities to communicate appropriately in the second language. Even pupils become more
active and dynamic due to the constant interaction they have with their peers and professor.
Redfern (2015) manifested that when pupils work together “they are engaged in dialogue with the
teacher and their peers, sharing ideas and opinions, asking questions and working on tasks and
problems together” (p. 112). Therefore, the goal collaborating and interacting has in academic
English classes is really significant, because it enables the pupils to expand such speaking skills
that are indispensable for their personal growth. One crucial ability pupils develop while working
together is that they establish a form to think critically that empowers them to discover the answer

to their daily dilemmas. As reported by Garrison (2015), he advocated that:

Thinking and learning in collaborative settings provide an environment where participants
engage in critical reflection and discourse. The intended outcomes are not only personal
meaning but mutual understanding. Thinking and learning collaboratively is a process of

engaging with new ideas, raising questions, and clarifying misunderstandings. (p. 7)

Even when teaching and learning are not easy today’s teaching strategies and methods
encourage professors to perform an instruction where all pupils are involved without caring about
such factors as cultural diversity, disabilities, motivation, personality. A transparent and primary
goal in education is to situate pupils to work together with the persistence to combine their learning
styles, augment their learning abilities, self-confidence, and help each other without concerning
such factors. Thus, it is crucial that adequate tasks are well-preferred and designed with the tenacity

to obtain positive outcomes. Honigsfeld & Dove (2010) mentioned that:

Materials for English language learners often need to be adapted according to students’

levels of proficiency to make the curriculum more accessible. In order for this to be
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accomplished, teachers need adequate professional development to understand how to

accommodate the learning needs of ELLs. (p. 29)

Similarly, the importance of the professor as a facilitator and motivator in the knowledge
construction process is vital owning to he or she supports every pupil's experiences and needs

providing appropriate feedback and recognition.

Furthermore, the use of collaborative learning in today's English classes to improve
speaking skills is a tremendous task for teachers. They are in charge to deliver adequate tasks,
instructions, and the best comfortable environment to achieve social interaction of evey pupil. For
Gillies et al. (2007) it is significant that “Students and teachers need to learn and practice effective
interaction as they work in groups” (p. 40). Certainly, interaction is the key to the successful
development of speaking skills in pupils, in that way, to develop interpersonal communication
exchanging ideas, opinions, and beliefs. On the other hand, the instructor is who looks out for
pupils’ outcomes and appropriate and well-managed of the knowledge construction process.
During collaborative learning, it is necessary that educators provide the most effective support to
help pupils to carry out their tasks. For Scrivener (2012) the professor’s funtion is remarkable due

to:

Being supportives is perphaps the crutial fundation stone to everything you do in class. If
studentes feel valued and respected, this will result in good rapport. A positive classroom
atmosphere will inevitably affects students’ attitude towards the word they do in class and

their level of engagement with the language. (p. 120)

Furthermore, the professor is who brings into the classroom the totally confidence and
secury pupils need and to “helps the learner to become autonomous” (MEP, Programas de Estudio
de Ingles, Tercer Ciclo de la Educacion General Béasica y Educacion Diversificada, 2016, p. 27).
Nevertheless, there still exist problems in some English classes, where pupils do not have the
probability to develop communicative skills and it is the professor who takes the majority of time
in the classroom to talk. According to Hall (2011) he argued that:
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The balance of teacher talk and student talk (or teacher talking time (TTT) and student
talking time (STT)) is also a matter of some debate. Typically, communicative and
interaction-based approaches to ELT have suggested that teacher talk should be minimized
in the classroom (as suggested above), thereby providing opportunities for learners to talk,

and to practise and produce language. (p. 11)

Additionally, when this occurs, pupils are the most affected because the knowledge
construction process is not accomplished and the opportunities to develop speaking competence
and collaborative learning are denied. As a positive result, the position of the professor has changed
as well as the pupil, and the pupil's function at present according to MEP (2016) Programas de
Estudio de Ingles, Tercer Ciclo de la Educacion General Bésica y Educacion Diversificada; it is
considered “as a social agent at the center of the curriculum” (p. 17). Therefore, as the center of
the knowledge construction process pupils has the accessibility to perform in the real world and

put into practice what they have learned.

When collaborative learning is implemented into academy English classes the results are
outstanding. As a consequence, this second variable collaborative learning advocates three
esteemed indicators: Types, Benefits, and Small Groups. It is remarkable to mention the
importance these indicators have during the process of collaborative learning. The first indicator
describes in the next segment is Types which emphasis is based on how pupils, through diverse
types of tasks, improve not just their speaking skills proficiency, but also, their ability to interact
with peers, professors, and community with content based on real-life tasks. Thus, it is essential
that “Best practices regarding academic development for ELLs point to specific strategies general-
education teachers can adopt for regular use in their classrooms to support the language and content
acquisition of language minority students” (Honigsfeld & Dove, 2010, p. 25). Hence, with the
appropriate implementation of different types of tasks during the knowledge construction process,
pupils elaborate strategies to communicate intelligent and opportunely. Moreover, the second
indicator Benefits highlights the necessary results when pupils work collaboratively. Work as a
group counts with innumerable benefits that sustain their knowledge construction process and
interactive abilities. At the same time, the benefits that collaborative learning has impact teachers

too, and help them to reinforce the method to teach and incorporate practices. Additionally, such
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benefits presented when working together and interacting provide pupils and teachers innumerable
advantages that help them to support their rapport and interpersonal communication. In detail,
Redfern (2015) affirmed that:

Collaborative learning brings with it its own challenges, but the benefits far outweigh any
costs when learning becomes a social process through which students gain from one
another. Ultimately, collaborative approaches to learning are some of the best levers we
have as educators to facilitate the learning process. (p. 141)

Thus, one significant aspect here is that appropriate tasks and well classroom management
during collaborative learning benefit the acquisition of the English language and the production of
this one. Additionally, last but not least, it is introduced as third indicator Small group which has
the advantage to provide the teacher a good control and well classroom management of the
classroom. Hmelo-Silver et al. (2013) mentioned that “The teacher works closely with student
groups to provide appropriate support and necessary information about relevant facts and
procedures as they work to solve problems or to pursue project goals” (p. 131). For pupils the idea
of communicating and develop social connections encourage them motivation and embolden them
to learn in appropriately and in different ways due to “Learning in small groups is the most
prevalent form of collaborative learning in formal education” (Hmelo-Silver et al., 2013, p. 279).
Thus, the employment of these indicators in this variable supports pupils’ abilities to reinforce
their speaking abilities through collaborative learning and encourages them to work as a team with
the purpose to discover such soft skills whereas teachers can monitor the pupils’ progress more

closely and more directly.

In general, the role of collaborative learning has in the knowledge construction process is
meant to strengthen speaking skills in academic English. With collaborative learning employed in
today’s schoolrooms pupils augment their communicative level making conscious about the
benefits it brings to their academic, social, and future business performance. Moreover, the role of
the professor during the collaborative learning method in English lessons is indispensable due to,
as a controller, provides pupils the most efficacious tasks and instruction to carry out and enrich

those communicative competencies. With the teachers’ intervene, pupils start comprehending the
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real value that working collaboratively involves. It should be noticeable that the different strategies
implemented in the classroom enrich every learning style and academic needs and based on that,
must be adapted to get better academic achievement. One fact that cannot be discounted throughout
the knowledge construction process is the interpersonal relationship that prevails in the classroom
between the teacher and pupils, and between pupils. Positive rapport between teacher and pupils
implies better understanding when instruction is given; as well as pupils learn much better when
the setting they are in is comfortable and respectful and well managed. Moreover, this variable,
collaborative learning, advocates three essential indicators that influence the pupils’ results during
the whole knowledge construction process. First, it is pretended to mention the different types of
collaborative learning tasks that engage pupils during the academic process and how this function
affects in a positive way the pupils’ language acquisition. Follow that, it is mentioned the benefits
that a collaborative classroom has in every pupil and how their social abilities are reconstructed
with the purpose to be implemented in the nearby future. Lastly, it is advocated the huge and
enormous importance that involves working in small groups, with the intention to find the possible
solutions of real-life context, as well as, how learning English is reinforced while interaction is
given. Consequently, the following segment starts by explaining the first indicator types followed
by the benefits collaborative learning presents and it concludes with the function of small groups

during the knowledge construction process.

2.3.1 Types

The significance to involve more practice than theory in today's educational system has
become an essential tool to increase the language level in English pupils and as Redfern (2015)
stated “Our job, as educators, is now less about providing students with the information they need
and more about helping them filter, sort and identify the value of the information they are able to
access” (p. 137). Furthermore, the use of the practice is fundamental to improve those skills that
require more emphasis and are strongly necessary to communicate (MEP, Programas de Estudio
de Ingles, Tercer Ciclo de la Educacion General Bésica y Educacion Diversificada, 2016, p. 35).
The idea to evolve different types of tasks during the knowledge construction process increase
pupils’ abilities to communicate manifesting and providing opinions, ideas, and critical points of

view in a spontaneously way. Moreover, the idea is to stimulate and teach pupils to work in peer
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or small groups to become active agents and enrich each one of their knowledge. Redfern (2015)
stressed that “Whenever students work together in small groups, they must see it as an opportunity
to develop their communication, teamwork and leadership skills and to test their ability to listen,
be patient and compromise” (p. 115). As a result, is indispensable that professors recognize and
make use of a variety of tasks within a collaborative learning environment to promote speaking
production and for a more interactive learning. As stated by Goh & Burns (2012) “Not all the
speaking tasks are the same, however. Some may requiere learners to work on simple activities
while other tasks are complex, as are the outcomes of the tasks” (p. 202). As well as different tasks
are performed in English classes every day, it is required to include innovated tasks at the
beginning of each lesson to increase pupils’ attention and motivation. As Fujishin (2013)

acknowledged:

Many teachers, particularly teachers of elementary students, begin the day with activities
that establish and reinforce a sense of community and unity among students. Students who
feel that they are part of a community of learners, who have the experience of “being in

this together,” are more likely to be part of the solution than the problem. (p. 16)

On the other hand, it has mentioned the great role the teacher has within the classroom, that
is why the best teachers prepre Enlgish lessons based on the pupils’ needs and abilities, adapting

the best materials for them for notable outcomes.

Teaching has become easier compared to years ago where no technology, educational
resources, or the best tools existed. But now, teachers count on innumerable tools, guides, and
resources that facilitate their job and support teaching and learning. But, in terms of collaborating
learning environment teaching instruction is not easy because “It requires individuals to agree on
a goal, divide a task into pieces, delegate the responsibilities, and agree on how to combine all the
pieces to accomplish the desired end result” (Palmer, 2014, p. 30). Difficult but not impossible,
smartest teachers implement diverse types of strategies and tasks to assist pupils to accomplish
communicative skills and development such abilities that help them to ameliorate their learning
performance. What main goal in English classes today is ecouraging pupils to speak and socialize

with their peers and professors while they accomplish several types of tasks. One example of
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appropriate tasks to develop communicative competence is by role-play. According to Roberts
(2006) he stated that “role-play activities would give students realistic practice in how to use the
English language appropriately” (p. 231). Furthermore, role-play functions as an improvisation act
where pupils have to assume several roles and involve their knowledge language with others.
Another type of task teachers implement in the English classroom is discussion. Discussions can
behold as pair or group discussion, both sustain oral skills and development of critical thinking. In
the case of peer discussion, it is used in the classroom because “The teacher believed that it is
important for students to go through real cases in his course in order for students to practice

decision-making” (Roberts, 2006, p. 221). While group discussion tasks is about how:

Learners have to share their personal ideas with one another by drawing on their own
background knowledge and experience. They also often have to negotiate with one another
as they attempt to arrive at a solution that is acceptable to all. Group-discussion tasks can
take place through simulations. (Goh & Burns, 2012, p. 207)

It is necessary to highlight that in both, discussion and role-play, it is required that pupils
have a domain about the topic they are performing. In terms of performance; simulation represents
how pupils use real-world context in order to communicate and being evaluated during the

knowlegde construction process (Roberts, 2006, p. 69).

At collaborative learning setting is tipical to give the pupils diverse tasks and roles with
the intention to solve problems in small groups, as well as, cooperate with each others providing
motivation, knowlegde, confident even self-esteem. Palmer (2014) made mention about that “A
key element of collaboration is that it brings people together to achieve something that could not
be achieved individually” (p. 30). In fact, the role of the professor during the process ensures pupils
move towards their goals and become social agents of change. Hence, to reinforce those abilities
of communication and interaction is necessary implement tasks like problem based learning
“which is becoming a widespread educational innovation strategy in which learning is centered on
a problem given to a group of students to solve” (Redfern, 2015, p. 192). Moreover, Filipenko &
Naslund (2016) observed that “The goals of problem based learning include the ability to identify

critical issues, to be self-directed, to integrate knowledge from different disciplines, to evaluate
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ideas and research, and to develop content knowledge” (p. 2). What the best task for those pupils
who learn better through experiences and collaboratively work where ideas and thoughts flow in
many original ways. On the other hand, during the knowledge construction process is necessary to
involve pupils to Think-Pair-Share which engages them to think about the possible answers to
questions provided by the professor, then discuss them in peers, and finally share the answers to
the whole rest of the class (Redfern, 2015, p. 128). As a result, it is remarkable the value of thinking
in English pupils due to it determines the capacity they have to recognize, process, manage
information, to later produce and share it in alto together. Therefore, in accordance with Goh &
Burns (2012) avowed that:

The purpose of speaking tasks in to encourage learners to communicate meaning and to
provide learners with opportunities to develop greater fluency in their speech. At the same
time, it is important to consider aspects of the task where learners will need help and

support. (p. 221)

Moreover, collaborative learning needs to be fortified in the academy system because,
according to the literature review exposed in this AMP, is vital for pupils to expand accurate

communicative competence that serves them to belong to global competence in future days.

As a review, there exists grand importance in today's education to incorporate different
types of tasks with the aim to ameliorate pupils’ speaking skills while they work unitedly and
collaboratively. Therefore, in classes, the primary goal for teachers is to identify the pupils’ needs
and abilities to implement appropriate different tasks and obtain sustainable results. The idea of
working in small groups and peer interaction become pupils more active, more responsible, even
augment their participation in classes, and, most significant; their academic level is improved. Not
to mention they become teachers when they support others with own explanations during the
knowledge construction process. It is remarkable to sustain that pupils start working first on simple
tasks and then, according to their progress, advance with more complex tasks. Although teaching
and learning are immense challenges, teachers must plan lessons according to the pupils’ needs
elaborating and implementing types of tasks that help them to explore the real world and face

situations in which they need to make decisions based on their experiences. Consequently, the next
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segment is elucidated the great benefits that collaborative learning has in order to reinforce pupils’
speaking skills and how it advantages both pupils and professors during the knowledge

construction process.

2.3.2 Benefits

The association of collaborative learning in English as a second language is a disposition
that advantages the pupils’ production for oral communicative competence in today’s world.
Settling more unified and interactive relationships in the classroom is an expected strategy to
approach pupils’ abilities to talk. It is noteworthy to remember that “to achieve a communicative
goal collaboratively with others—is a crucial part of becoming a competent speaker in L.2”
(Taguchi, 2019, p. 1). As a result, to construct a proper knowledge of a second language is it
necessary to establish social interaction between pupils in order to acquire and comprehend
different points of view. By means of this, pupils possess the ability to utilize and apply the
experience of peer feedback and suggestion in further verbal positions. Moreover, Samuda &
Bygate (2008) declared one of the most effective benefits of collaboration that is “the productive
role of collaborative talk among peers and illustrate how students seem to help each other by
providing support, structure, and focus to each other’s talk” (p. 118). In addition, the exchange of
collaborative intelligence through activities increases the cognitive processing level of pupils, as
well as enriching their foreign language learning. For Kobbe et al. (2007) collaboration is an
essential strategy for learning production because “learners engage in specific activities that are
assumed to lead to higher level cognitive processing and therefore to better learning outcomes”
(As cited in Ertl, 2010, p. 181). To illustrate, in order to gain a better speaking skill, pupils
altogether are in the need of enhancing their mental process, participate and solve dependent
exercises to elevate the level regarding functions of the brain; such as expressing language. As
Willis (2008) suggested, collaborative learning “include activities and discussions where students
actively “think” about the information with problem solving, analysis, comparison/contrast,
creating graphic organizers, and other appropriately challenging higher cognitive processing” (p.
36). Further, professionals in education perceived that pupils’ emotions and attitudes are increased
when collaboratively learning together, in fact, the results of this approach validates that pupils are

impressively motivated which benefits all of the English language pupils of a classroom.
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Moreover, Honigsfeld & Dove (2010) proved that “Students’ interest and motivation are increased.
ELLs are engaged in varied activities” (p. 107). Worth mentioning, the fact of pupils’ mutual
interaction, establishes a secure learning environment leading pupil to the exchange of knowledge
and transmission of motivation making collaborative learning superior to independent learning.
According to Ertl (2010), “When the group members share their knowledge and motivate each
other they may perform better than the same number of people working individually” (p. 198).
Alternatively, a fundamental attitude that pupils gain through the experience of collaborative
learning is self-development, an advantageable characteristic to consider in the world of a social
agent. It is significant to comprehend pupils’ learning performance to achieve such elevated benefit

because, as Auer et al. (2017) mentions:

They will be invited to experiment (in a playful way) situations in which they can
investigate their problem solving abilities, increase their potential and self-confidence and
develop key competences useful both at school and in real life. For example, through
gaming and collaborative learning they will not only improve their technical skills but also
their self-knowledge, and interpersonal communication skills. (p. 559)

The formation of collaborative learning provides the pupils’ benefits to improve as
bilingual speakers. Given the above, in language learning, it is also influential the benefits that the
educator obtains from interactive environments in order to successfully create a proper knowledge

construction process of the speaking skill.

Collaborative learning gathers a variety of benefits for teaching in order to assess pupils’
in the knowledge construction process. The instructor is usually limited to manage improper
strategies to overcome the oral ability, but, by means of collaboration, the teacher has the
opportunity to fulfill the capability of pupils and transform their position into an independent social
agent. A primary advantage that an educator possess is the ability to examine the weaknesses in
pupils’ interactive performance and enable the correct process to increase the academic and
personal results to those pupils in necessity. As Langer et al. (2003) affirmed “The most important
benefit of collaboratively analyzing student learning is that at-risk students learn more” (p. 17).

Undoubtedly, analyzing pupils’ performance allows the educator to improve aspects regarding
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collaborative tasks providing the pupils the facility to absorb a higher amount of language
intelligence, taking into account, the pupils who presented a higher presence of miscomprehension.
Therefore, teachers are in control of planning and instructing the lesson which is vital to elaborate
on collaborative activities that simplify English language learning. Providing a well-constructed
lesson plan benefit the teacher to accomplish the goal of communicative competence. It is
significant to evoke the role of a lesson plan due to “It controls and systematizes the process of
learning. It gives a guideline to the teacher for planning action in the classroom” (Shastri, 2010, p.
42). Hence, a decent administration of a lesson plan conducts to activities that advantage the
knowledge construction process and as Honigsfeld & Dove (2010) highlighted, “activities often
are the hands-on experiences that are so beneficial to English language learners” (p. 30).
Moreover, teachers supervise the accessibility to benefit pupils by the collaborative learning
approach; in which, pupils experience real-life conditions and enable a better understanding of the
speaking skill. Through the assistance of the teacher and its suitable collaborative learning
instruction, pupils are capable of overcoming their verbal weaknesses. To take advantage of all the
benefits that collaborative learning has regarding the Action Oriented Approach, it is essential to
recall a respectable structure when teaching and giving instructions to pupils. Hmelo-Silver et al.
(2013) stated that:

Students receive instruction in taking turns speaking; engaging in active listening; asking
and answering questions; making and asking for suggestions; expressing and requesting
ideas and opinions; brainstorming suggestions, ideas, and opinions; giving and asking for
help; giving and asking for explanations; explaining and evaluating ideas; arguing and

counter arguing; using persuasive talk; and summarizing conversations. (p. 37)

In addition, English instructors have the requirement to incorporate a collaborative role in
the classroom in order to establish a sociable rapport and friendly environment provoking in pupils
the sensation of confidence, in the same manner, facilitating verbal communication in second
language learning. In accordance to Hoban (2005), he pointed out that “The teachers are
encouraged to adopt a collaborative, mentoring relationship with their students as opposed to a
supervisory one” (p. 134). As a consequence, a proper relationship between the teacher and pupils

can lead to highly beneficial aspects “when there is a smooth dynamical interaction between
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teacher and students and students progressively become better in a certain domain of expertise
under the guidance of the teacher” (Tokoro & Steels, 2004, p. 143). The collaborative approach
offers a diversity of solutions and procedures to accomplish the future goals of the pupils with the

ability to articulate communication in two distant languages and compete in a business sphere.

As an overall, the implementation of collaborative learning advantages both the pupil and
teacher through the knowledge construction process of the English language. In other words,
learning and interaction are essential for pupils to activate the abilities of cognitive intelligence
and functions of the brain regarding communicative competence; especially, to become competent
in oral communication. Additionally, the learning management is benefited by the professionalism
of the educator due to the correct elaboration of the lesson plan and vital activities that fulfills the
speaking skill by the experiences of dependent learning between pupil. Moreover, educators have
the ability to monitor the results of the learning performance to detect any circumstance that needs
to increase: such as the motivation and self-development of pupils. Consequently, it is essential
for teachers and pupils to establish a successful rapport in order to interact and comprehend
different points of view throughout classroom activities. For all the reasons, the instructor is a vital
influence in the knowledge construction process; pupils depend on actions that educators establish
to achieve the speaking skill. Also, collaborative learning is a prosperous strategy that enables
pupils a variety of opportunities to talk in social environments. Eventually, small group learning
conveys the impression to improve the speaking skill of pupils to compete in a challenging reality.

That is why it is mentioned in the following segment.

2.3.3 Small Group

The incorporation of learning in groups can interrupt the knowledge construction process
by several factors; such as, the inappropriate organization in which pupils share knowledge as
members of a collaborative interpretation, which is strongly influential when learning a second
language. Habitually, a whole-class instruction focuses on all pupils at once limiting the
opportunity of academic exposure. As Kendall & Khuon (2005) exposed “Although many students
do learn in whole-class settings, some need a more intimate setting in which teachers provide

additional modeling of strategy use and students feel comfortable practicing the strategies and
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receiving feedback™ (p. 3). Pupils’ communicative competence appears to be affected by the lack
of response and communal interaction in a whole-class learning setting, omitting the purpose of
collaborative learning. Therefore, to exchange the intelligence and preparation it is required to
orally communicate in the English language due to it is a necessity to collaboratively learn in small
groups. It is translucent that learning a second language demands a proper collaborative
involvement in order to be qualified as a social agent in real-life circumstances, there is no
hesitation that learning in small groups is superior to large groups. Gillies et al. (2007) in their
book exposed that:

children work more effectively in smaller than larger groups; the co-operative and
collaborative approaches to group work are, generally more effective than individualistic
and competitive approaches; there are modest academic gains; and pro-social and pro-

school attitudes improve significantly in co-operative/collaborative groups. (p. 27)

According to the conception of Hunzer (2012) “These small group meetings not only
provide students with feedback that will influence their writing, but these interactions also help
English language learners to practice their oral communication skills” (p. 209). Classroom tasks
that incorporate interaction and collaboration are significant appeals to pupils’ relationship and
learning. As a matter of fact, by small group problem-solving pupils have the opportunity to
experiment with different personalities of pupils; in this case, speakers. As a consequence, the
surrounding environment of pupils with unique behaviors and attitudes towards specific subject
“helps students to discover previously unknown interest in an assigned topic as they explore the
issue through small group discussions” (Hunzer, 2012, p. 205). As a result, during small groups
discussion, pupils encounter dissimilar categories of speakers and obtain qualities from each other
to overcome oral weaknesses. In order for small group tasks to be efficacious, all pupils who
integrate the organization must be individually different from each other; in this way, pupils feel
liberated to share their points of view, talk, and contribute to the discussion. Lakey (2010)

remarked the position of how:

The information gained through preliminary small group exercises can be helpful when

forming teams. Students who are aggressive communicators, demonstrating a need to win
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their point and dominate class discussion, will also want to dominate their teams.
Aggressive communicators should be placed in a team with an assertive student, a student
who will be respectful but will not allow the aggressive communicator to dominate the

group. (p. 134)

In other words, when pupils from different behaviors and knowledge are grouping together
wonderful facts can occur such as support, learn, and motivate from each other. Moreover, as
discussed by Sessa & London (2007) “One of the functions of groups is to pull together the
behavior of their members and integrate this joint behavior with other groups in the system.
Therefore, groups are the linking pin between individual learning and organizational learning” (p.
11). Moreover, the administration of collaborative small groups is a serious position for teachers
to control and overthink, in sequence to approximate pupils towards the national objective; that is;

a population of bilingual speakers.

Instructors have the labor to initiate pupils in speaking English to resist the multilingual
atmospheres and function as a social representative, to accomplish such oral qualities, it is
necessary to accommodate pupils in small interactive teams. Boxer & Cohen (2004) pointed out
the persistence of small group education and the protagonist of the instructor is “a matter of
increasing the communicative repertoire of the learners and is an important responsibility of
teachers” (p. 51). In addition, by the classification of the classroom instructors, they possess the
ability to facilitate and involve a group of pupils in the adequate assessment for the purpose of
experimenting with socialized backgrounds by means of oral communications. As said by Boxer
& Cohen (2004) “Teachers can provide opportunities for learners to engage in a number of
different types of speaking activities, such as giving instructions, participating in group
discussions, presenting formal research reports, and so on, relevant to their needs and learning
purposes” (p. 51). As a sequence, to develop a successful production of group work it is essential
for the teacher to focus and involve pupils in dynamic exercises to maintain the entertainment of
collaborative learning; at the same time, acquiring social speaking skills. Serravallo (2010)
established that “The most important part of the lesson is when the children practice. The students
in the group are actively involved in trying the strategy that the teacher just set them up to try” (p.

13). Therefore, instructors are highly influential when adapting and monitoring a collaborative task
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within small group learning to overcome the verbal competence. For Sawyer (2011) an educational
point of view is that “teachers act as facilitators, providing guidance that fosters collaborative
emergence in student dialogue” (As cited in Hmelo-Silver et al., 2013, p. 147). Furthermore,
during an interactive activity with the presence of group discussions, the educator has the same
ability as pupils, to be actively involved in the knowledge construction process. At the same time,
it assesses pupils with feedback throughout their ally’s weaknesses. Serravallo (2010) mentioned
that:

When children talk to each other, | am an active participant, listening carefully to what they
say and coaching as appropriate. Setting up some partnerships where children listen to each

other and try to help each other solve their problems. (p. 77)

In addition, teachers of a second language can provide pupils a variety of opportunities to
experience social contexts with the implementation of collaborative learning and small groups.
The advantages of this strategy facilitate teachers to involucrate pupils as one, also, it delivers the
professor the key to unlocking many virtues of education as to act as a member of the pupil’s group

and as a knowledge assessor. As stated by Luzzatto & Dimarco (2009) they suggested that:

The value of students working in small groups are many: students who don‘t ask a question
in a class are comfortable asking questions in small groups, students discuss areas of
difficulty with each other, students provide multiple perspectives for each other, students
develop confidence in their own ability to answer questions, the professor observes prior
knowledge and its application, professor determines where and when the students need
help, professor interacts with students in small groups and with individual students,
professor can push students to go further with their logic, professor is not the sole provider
of information, and the professor learns multiple ways in which the students® process the

same information to enhances his or her own teaching. (p. 324)

Unquestionably, the multidisciplinary approach of collaborative learning provides pupils a
variety of ways to strengthen the speaking skill within small group interactions. Oral

communicative competence is one of the factors that this indicator focuses on. It is extraordinarily
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substantial to overcome pupils’ verbal intelligence and experience scenarios as social agents within
the Action-Oriented Approach. By means of this, the implementation of small-group learning and
teaching, directs pupils to acquire the role of a social agent by strategies that are centered on
practices to develop a strong communicative skill. Additionally, an element that pupils observe
through conversational activities are points of view from behaviors and attitudes; which, enables
pupils the ability to discuss further in the dialogue. Included in this indicator of small groups, it is
determined the importance the teachers have when managing these types of strategies, adopting
the role of a member of the group and as an authority. In addition, the virtue of this strategy
empowers professors to instruct activities that are focused on social interactions, certifying the
speaking skill at its maximum development. Consequently, the knowledge construction process is
an element that is exceedingly influential in order to construct a successful process of knowledge.
Continuously, the following section is exposed to the variable knowledge construction process
which is expected to cover information to comprehend the role of this variable when speaking the

English language.

2.4 Knowledge Construction Process

Learning English as a second language is a stimulating process, its contrast and complexity
possess impediments for its overall success. The pupils’ procedures and experiences when
acquiring their first language generate a misunderstanding when acquiring the second language
due to the differences attained in the knowledge construction process. Of the essence, it is
predominant to develop capacities for a high-quality foreign language formation; since, improper
control of the factors that influence the progress of bilingual intelligence, possibly, leads to poor

conduction of the language. As concerned by a professional in second language instruction:

Learning a second language i.e. English is definitely more difficult than acquiring the
mother tongue. There are many variables that affect the process of learning a language. If
we compare the factors of L1 acquisition and learning L2 we realise the complexities of
the process of learning L2. (Shastri, 2010, p. 19)
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As a consequence, pupils confront daily learning complications in the English classroom,
a common obstacle that interferes with the construction of oral communicative competence. As
remarked by Bochner & Jones (2003) “Many children do learn to talk in spite of such difficulties.
However, the presence of other inhibiting factors may compound their difficulties and contribute
to problems in acquiring appropriate language skills” (p. 11). In effect, it is necessary for pupils to
manipulate and comprehend the English language to overcome the speaking skill as other abilities
for a competitive possession of the dialect; as, Delahunty & Garvey (2010) stated “Modern
linguists distinguish between the knowledge that speakers of a language must have in order to be
able to use that language, and the actual use they make of that knowledge to speak, understand,
read, or write” (p. 38). Therefore, an educator’s main priority is to observe pupils and their
difficulties through the study of English as a second language. By means of this, professors possess
the opportunity to intersperse the construction process by experimenting with diverse styles of
learning; thus, professionals in the educational area emphasized that “a teacher’s awareness of the
potential differences in learning styles and their cultural roots is required to correctly identify
learning difficulties that could be reduced by responding to the learners’ different styles” (Surkamp
& Viebrock, 2018, p. 63). As a consequence, it is significant to fortify the instruction of the English
language; hence, it is presented the position of the knowledge construction process in order to

defeat learning problematics regarding pupils’ speaking skill.

A respectable concept and manipulation of the knowledge construction process are
indispensable for pupils’ English education; therefore, in this variable, it is necessary to develop
mechanisms that direct pupils to the improvement of the speaking skill by a correct establishment
in the structure regarding the bilingual construction process. As a solution, it is determined to
integrate collaborative learning as a part of the English language acquisition in order to replace the
nonexistence of the oral competence. Hence, Ertl (2010) highlighted that “Knowledge construction
requires collaboration in a style in which collaboration partners interact frequently with content-
specific activities and also commitment of the collaboration partners” (p. 18). As a result, under
the characteristics of collaborative learning there are a variety of activities available from which
pupils can benefit to construct a productive speaking ability; accordingly, to Sasson (2013)
“Enhancing collaborative partnerships benefits all students, teachers, and the school community”

(p. 5). Additionally, by the implementation of these interactive activities pupils develop high
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standards of comprehension and employment of the English language since the habit of
communicative strategies in the classroom proceeds to the improvement of the cognitive progress;
as a result, it facilitates the knowledge construction process. In accordance, Matsuda & Silva
(2005) accentuated how a collaborative atmosphere influences pupils’ cognitive development

impacting the knowledge construction process:

Briefly, sociocultural theory holds that for the individual learner, social interaction
precedes and drives the development of cognitive abilities. Oral language is the mediator
— the driving force that transforms the young learner’s social world of interpersonal
communication into the interior, intrapersonal world of thought and the development of

higher cognitive processes. (p. 108)

Therefore, it is vital to implement interactive activities during the knowledge construction
process; since, it creates advantage results in communicative competence, featuring oral
communication as the primary interest. Moreover, the aspiration of this AMP is to increase the
comprehension and abilities of pupils once competing in the English language; as a result,
cognitive activities are fundamental to improve and fortify the pupils’ construction of knowledge
leading them to the act of competitive speakers. Additionally, the establishment of efficacious
activities in an interactive classroom must provide pupils a set of factors; such as the requirement
of a secure atmosphere to empower speaking experiences and overcome the skill. As a
consequence, the educators Brownstein & Distad (2004) pointed out that “Confidentiality is crucial
for the effective functioning of all groups. Participants must feel confident that they can speak
freely within their group” (p. 35). Correspondingly, confidential aspects produce an engaging
rapport between the pupils, reinforcing the knowledge construction process. Thus, the sense of
security in speaking activities strengthens the interest in learning occasioning greater performances
in English language education. The knowledge construction process is an indispensable element
that orientates pupils to the correct development of the language acquisition; as a fact, it must be
detailed studied to implement and fulfill the necessities of the English pupils. Regarding the
influence of the knowledge construction process on second language knowledge it should be taken
into account the following aspects:
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awareness and knowledge about the learning process itself is seen as the key factor, which
must be implemented appropriately. It includes tasks such as setting learning goals,
deriving learning strategies, monitoring learning performance, restructuring physical or
social context, time management, self-evaluation as well as understanding its results, and

finally adapting the learning accordingly. (Melzer, 2019, p. 105)

It is determined that pupils are in the need to fulfill their knowledge construction process
in order to improve in areas of communicative competence; such as speaking skill an acceptable
characteristic to act as a social agent and contribute to the community. Continuously, it is described

the beneficial elements to carry out this AMP.

Appropriately, it is believed to accomplish the proposal of the third variable; knowledge
construction process, build along with three solid indicators: classroom environment, challenging
lessons, and assessments. It is astonishing to mention the significance of each individual as its
impact and contribution to speaking skill through collaborative learning in the knowledge
construction process. The initial indicator is the classroom environment which importance is
constructed on how pupils through diverse kinds of learning settings improve not just their
speaking abilities but also the interaction between peers leading to an excellent learning experience
to social context scenarios. Palmer (2014) emphasized that “to making it easier for communication,
restructuring the environment helps students get into the right mindset for it. The arrangement is a
cue to the kind of thinking, listening, and speaking that they are about to do” (p. 41). Hence, the
proper management of the classroom setting involves pupils to fulfill their weaknesses regarding
collaborative communications. Additionally, the second indicator that constructs this variable is
challenging lessons, which it is highly vital for the development of the knowledge construction
process; since challenging lessons enable pupils the ability to make decisions responsibly and
collaboratively within a given social background (Mody & Silliman, 2008, p. 82). Thus, outcomes
from challenging lessons are significant, pupils have the opportunity to interpret real-life situations
through collaborative learning, fulfilling social agent, and speaking characteristics. On the whole,
it is exposed to the closing indicator denominated as assessments, a noticeable aspect towards the
construction process of pupils’ knowledge since it facilitates learning at a correct moment.

Likewise, at the given time instructors utilize assessments to observe pupils’ weaknesses and
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strengths in order for the language acquisition to be successful. According to MEP, Programas de
Estudio de Ingles, Tercer Ciclo de la Educacion General Basica y Educacion Diversificada (2016)
“assessment allows teachers to detect learning gaps, so that learners can receive the support needed
to be successful” (p. 50). Consequently, the incorporation of these three indicators improves the
proper development of the knowledge construction process facilitating pupils’ speaking role and

comprehension for a successful communicative competence.

The purpose of an appreciable structure regarding the knowledge construction process
originates from the challenges in learning a second language. Pupils who are currently developing
knowledge of the English dialogue are hampered by a variety of elements that prevent the
accessibility to act as social agents in the community. Such inconveniences not only interfere with
the pupils speaking abilities but also with the total comprehension of the English language making
it difficult to communicate as a bilingual citizen. In addition, it is indispensable to replace these
negative aspects under the variable; knowledge construction process, which is a responsibility and
virtue that only professors and pupils possess. As a solution, it is believed to replace these problems
within communicative competence with different learning styles; such as the implementation in a
deeper way collaborative learning and speaking tasks. As a consequence, the involvement of
interaction between peers inside the classroom generates outstanding advantages to the knowledge
construction process as well as to the teacher and the bilingual community. Furthermore,
collaborative learning donates facilitation to increase cognitive development; simultaneously,
providing benefits to the knowledge construction process and verbal experiences. Nevertheless,
the focus of this AMP is to transform pupils into bilingual citizens provoking high levels of impact
on the Costa Rican community. Hence, the atmosphere of the pupils during the intelligence
construction must be constantly fortified; such as the confidentiality in the classroom that enables
pupils to practice and fulfill the speaking production of the English language. In the formation of
proper speaking skill, pupils are demanded to exploit a proper construction of knowledge,
therefore, it is the only possibility to achieve the process of learning a second language. In other
words, in order to obtain the necessary results regarding the variable knowledge construction
process, it is fortified by three essential indicators that were previously recognized as: classroom
environment, challenging lessons, and assessments. These are beneficial elements to conclude and

reinforce the chapter, furthermore, the following section of this methodological proposal is
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exposed to the primary indicator; classroom environment, which is an advantageous element to fill

the gaps of the learning setting of the classroom and the knowledge construction process.

2.4.1 Classroom Environment

In English language learning, the knowledge construction process is a vigorous component
to conduct pupils into the possession of intelligence of the language. Therefore, the purpose of the
methodological proposal is to strictly create a prosperous construction regarding knowledge; such
as to initiate a discussion between pupils in the correct environment arrangement, enabling virtues
of verbal acquisition, interactivity, and mastery in social contexts. A favorable classroom

environment influences the language cognitive construction process of pupils due to:

This event will inevitably generate a series of experiences for the L2 speaker, including—
but not limited to—various forms of linguistic feedback from the interlocutor and from
others in the social environment. These experiences can serve as input to the L2 speaker

and thereby have an impact on the speaker’s cognitive and perceptual systems.

(Segalowitz, 2010, p. 23)

Additionally, a proper establishment of the classroom setting allows the pupils to improve
in areas of speaking skill and practice communicative competence abilities of social agents
imitating real-life conditions. Moreover, to positively impact pupil’s English education, it is
necessary to inspire and facilitate the location of collaborative learning to arouse the capacity for
language success. It is mentioned the importance of an adequate physical environment for learning

purposes because as stated by Marzano et al. (2005) they considered that:

The physical surroundings in which we work, study, and play can greatly influence our
satisfaction and sense of focus and effectiveness. The same can be said for the physical
space of the classroom. How the classroom is organized and decorated can either contribute
to or detract from creating a good environment for teaching and learning for students and
teachers alike. Regardless of how the classroom is arranged, an atmosphere of comfort,

safety, and order is a critical backdrop for effective learning. (p. 135)
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The physical environment is a key element to make pupils focus on the second language
construction process; since a proper formation of the physical design of the classroom provokes
pupils a virtuous sense to vocally communicate and study partnership. Thus, educational
psychologists have insisted that a learning arranged classroom is an establishment that awakens

the interest of study in pupils’ bilingual goals. As Leimanis-Wyatt (2010) mentioned that:

A stimulating environment makes for a stimulated child. Educational psychologists have
found that environment can have a big impact on children’s learning. A classroom can
either alienate or engage a child and much research shows that children who feel engaged

in their classroom are more receptive.

Learning areas send out messages to pupils that the room is designed for them and
the teacher wants them to enjoy learning. Pupils soon become aware that their efforts and
work are valued. Because pupils use the areas independently, it gives them a sense of
responsibility and ownership. (p. 12)

As a consequence, as stated by Harmer (2007) ““a rich classroom environment would not
only expose students to language (of course), but also give them opportunities to activate their
language knowledge” (p. 49). On condition of, with a correct structure of the schoolroom pupils
have the advantage to feel intelligent and delightful along with peers conducting to a passionate
learning experience. On the other hand, a gratifying learning condition unconsciously develops
respectable intentions when collaboratively conversing with other classmates, improving the
communicative skill as a fortified union. Nonetheless, the educator is the professional in the
custody of the classroom environment facilitating pupils the virtue of second language learning.
Continuously, it is structured a variety of elements that are essential regarding the knowledge

construction process of pupils in English classroom environments.

Moreover, instructors in the English area require preparation for developing a successful

learning environment and overcome pupils’ weaknesses. Hence, a scientific research regarding
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education ascertains that professionals must comprehend the knowledge that fulfills a learning

environment due to:

That knowledge includes a deep understanding of current scientific research on (1) how
language, memory, cognition, attention, sensory, and motor systems in the learner’s
brain/mind mediate response to instruction; and how (2) language is used to learn and
behave as students interact with the teacher and other students in the learning environment.
(Langer et al., 2003, p. 129)

In fact, in order to prepare an efficacious lesson, teachers attain the obligation to study
aspects such as: how pupils learn, process information, and rapport between the integrands of the
classroom. Constantly, teacher’s awareness must generate an environment that collects self-
assurance “because so many learners struggle with nervousness, shyness, frustration and fear when
speaking. In fact, for many people these negative emotions are the worst part of speaking English”
(Hoge, 2014, p. 10). Unfortunately, pupils’ major fear is to speak English in public environments,
for this reason, creating a trustworthy collaborative setting is a primary responsibility for second
language tutors. Additionally, educators manage a variety of positions when instructing activities
which must be suitable to effectuate pupils needs. Establishing a classroom environment conveys

an intensive knowledge construction process down to:

The basic role of the teacher is to be the instructional leader. In order to fulfill that role, the
teacher must deal with the social, intellectual, and physical structure of the classroom.
Classroom life involves planning the curriculum; organizing routine procedures; gathering
resources; arranging the environment to maximize efficiency, monitoring student progress;

and anticipating, preventing, and solving problems. (McLeod et al., 2003, p. 7)

Along with all the considerations regarding a prosperous procedure of classroom
management, it is significant to keep into cognizance the relationship between the pupils; since
the proposal to improve the speaking skill is by collaborative learning strategies in the knowledge
construction process. Therefore, the physical aspects of the schoolroom are a fact to implement

attention in order for interactive learning to be effective and overcome articulated communication:
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The different things teachers can and should do to set the right tone for classroom
management range from the concrete to the subtle—from arranging the chairs, desks, and
other physical objects in the room to establishing a foundation for effective relationships
with students. (Marzano et al., 2005, p. 132)

As a result, the arrangement of objects in the classroom is a simple but significant
movement for second language and collaborative learning. A classroom environment of this type
must consider constant interaction and facilitation for the pupils and teacher. Apart from learning
a second language, pupils interpret their behaviors regarding the environment acquainting social
agent experiences. Physical aspects of the classroom provide opportunities to learn and establish
moral relationship with others. McLeod et al. (2003) detailed that:

A carefully planned physical environment enhances students’ learning opportunities and
supports them in being able to manage their own behavior. It allows you to use a variety
of instructional strategies with the confidence that the physical arrangement of the
classroom and the availability and organization of materials is sufficient to prevent lost

time and off-task behavior. (p. 57)

Subsequently, the learning environment incredibly influences the pupils’ knowledge
construction process. Pupils and teachers possess the accessibility to construct an outstanding
communicative competence improving and mastering the speaking skill and acting as supportive

speakers of the nation’s community.

In particular, the proposals manifested in this indicator, the classroom environment, is
adequate to improve pupils’ speaking skill. The achievement of speaking a second language
conveys the frequency of interaction which is successfully achieved by the benefit of
rearrangement of a schoolroom. Also, the knowledge construction process of pupils is influenced
by the daily physical appearances which cause a dependent impact on pupils’ emotions and
behaviors. In addition, the virtue to manipulate the environment in a classroom leads pupils to

cognitive progress, stimulating the knowledge construction process and therefore mastering verbal
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communicative competencies. Without a doubt, pupils are useless in the absence of the instructor;
indeed, English professors are the key element to fulfill pupils’ necessities. Educational authorities
provide pupils with knowledge construction with the most advantageous strategies to improve
pupils’ speaking skills and social character. On the whole, the knowledge construction process is
influenced by the second indicator; challenging lessons, an academic tool that teachers possess in
order to activate pupils speaking competence, and generate acts of responsibility in decision

making.

2.4.2 Challenging Lessons

Challenging lessons are part of the knowledge construction process and both teachers and
pupils need to handle it in every English lesson. In the classroom, the teachers are in charge of
recognized pupils’ needs as well as providing them a challenging atmosphere and activities that
help them to become fluent English speakers. Therefore, “The educational needs are met by
creating a setting conducive to learning, exposing students to academic tasks that foster the
development of cognitive skills, offering challenge and stimulation to facilitate growth, and
encouraging and monitoring students’ progress” (Kapalka, 2009, pp. 9-10). It is significant to
highlight that it is through the implementation of challenging tasks that pupils are able to analyze
real-life situations and determine specific goals for their personal achievements. It is under
pressure that pupils keep focused on their objective. According to Nottingham & Nottingham

(2018) challenging learning:

promotes challenge, dialogue, and a growth mindset. It offers participants the opportunity
to think and talk about their own learning. It encourages a depth of enquiry that moves
learners from surface level knowledge to deep understanding. It encourages an exploration
of causation and impact; an interpretation and comparison of meaning; a classification and
sequencing of detail; and a recognition and analysis of pattern. It builds learners’ resilience,

determination, and curiosity. (p. 4)

Therefore, it is valuable to implement competitive activities that enhance and confront

pupils to discover, think, analyzed, and produce. “The use of games, role-play and simulations are
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often particularly effective here - but even very traditional forms such as essays and debates can
be (re)designed to emphasize this dimension of learning” (Haynes, 2007, p. 27). For teachers, the
development of different activities requires excessive emphasis on how pupils are engaged with
the correct usage of the language and how simple is for them to understand it from others. On the
other hand, pupils are constantly in difficulties when new and challenging tasks are performed,
even, it is more complex when tasks are based on real-life circumstances and they have to play
different roles to accomplish or solve them. Although it is difficult for them, it provides pupils
extraordinary outcomes. One example of successful tasks pupils encourage speaking skill is
through the use of simulations or role-play which years ago “was popular because it provided
opportunities for students to use language creatively and spontaneously in situations that mirrored
real-life ones” (Bilbrough, 2007, p. 8). Currently, is not an exception, and teachers still use them
as a manner to improve communicative skill in pupils. Further, when pupils take risks during the
whole knowledge construction process, it is sure that they are prepared to be part of a world where
communication is the best solution to develop an interpersonal communication and it “is one of

the most remarkable human achievements” (Targ, 2014, p. 17).

Nowadays, what makes a challenging lesson is the inclusion of strategies that encourage
pupils to take risks, decisions, and responsibilities during the knowledge construction process as
well as improve their speaking abilities. “In fact, the pupils’ language is an easily available
resource that the teacher can use in any classroom. It is through thinking, talking and interacting
with others that our capacity to learn increases” (Coultas, 2006, p. 2). That is why they need to be
challenged with the purpose to feat their linguistic skill and way of thinking. Practicing in the
classroom must be delivered considering the pupils’ abilities and needs. When tasks are performed,
teachers must deliberate implementing simple tasks, first, and more complex tasks according to
the level of knowledge, this is a way to challenge pupils during the knowledge construction

process. For Cashin (1979) it is essential to:

Give students opportunities to succeed at the beginning of the semester and then gradually
increase the level of difficulty. If assignments and exams include easier and harder
questions, every student will have a chance to experience success as well as challenge. (as
cited in Davis, 2009, pp. 280-281)
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Further, the idea is to equip pupils with challenging tasks but not too difficult “Ideally,
tasks should be challenging but achievable” (Haynes, 2010, p. 71). On the other hand, challenging
lessons for pupils are the best opportunities to increment their ability to solve and confront
problems diary based on the global context. Although pupils are constantly talking, challenge them
to public speaking or interact with others results in hard defiance down to for many pupils is
disgusting and shameful. Moreover, in classroom teachers are sure that “when it comes to whole
class discussion, pupils have plenty to say. It can also help build their confidence to contribute”
(Haynes, 2010, p. 126). Certainly, a successful alternative is to incite pupils to be active agents to
motivate them and goad them to contribute in the English classroom through the “Use small -
group or pair work early in the term so that all students can participate in nonthreatening
circumstances” (Davis, 2009, p. 107). In case of small groups, Ferlazzo & Sypnieski (2018)
indicated that:

Giving ELLs the opportunity to work and present in small groups is helpful in several ways.
Presenting as a group (as opposed to by yourself) can help students feel less anxious. It
also offers language-building opportunities as students communicate to develop and
practice their presentations. Creating new knowledge as a group promotes collaboration

and language acquisition—an ideal equation for a successful ELL classroom!. (p. 291)

Although, for teachers it takes a big effort to manage large groups of students owing to it
requires excessive attention, time, and strategies to fulfill the appropriate instruction. For Scannell
& Burnett (2009) they considered that “The larger the group, the longer the time required and the
more challenging the execution” (p. 184). As a cosenquence, big groups not just affect the teacher’s

instruction but also the way pupils learn and interact.

Furthermore, when pupils are encouraged to take challenging tasks, the teacher is who
provides them the best strategies to domain the language and make the process challenging but not
impossible. When speaking skill needs to be reinforced is through interaction that pupils can
improve their academic outcomes. According to MEP, Programas de Estudio de Ingles, Tercer

Ciclo de la Educacion General Basica y Educacion Diversificada (2016), the incorporation of
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numerous technology tools in English classrooms is an effective and realistic manner to provide
pupils an excellent instruction and increase pupils’ motivation to exchange information with others
to. When it is pretended to teach a second language is necessary to challenge pupils the usage of
different technological tools due to it changes the way pupils learn and interact. Additionally, it
permits the teacher abundant attractive resources capable to provide enjoyable and unique
instruction. As detailed by Pawlak et al. (2014) they observed that “Technology, such as the
Internet and mobile communication, rendering information exchange and communication much
easier, can be ironically perceived as the realization of the sentiment for immediate contact with
others” (p. 104). This means that communication is a bridge that creates interpersonal relationships
between people from different cultural backgrounds. Moreover, social interaction is such an
essential component in the learning space that ensure pupils “learn new behaviors, values, and
social skills in line with a human rights approach and through democratic participation” (MEP,
Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General Basica y Educacién
Diversificada, 2016, p. 18). Facing challenging lessons in the knowledge construction process
guarantee pupils accept risks, responsibilities, and, most noteworthy; learn altogether throughout
spoken interaction. Additionally, stimulate pupils, and make conscious that to fulfill academic

attainment is achievable when challenges are embraced.

For pupils learning English can become a difficult or stressful process, but, the results that
are obtained at the end are gratifying. Consequently, enhance pupils to face and accept challenges
during the knowledge construction process afford pupils with growth in their mindset according
to every performed task. This indicator emphasizes the importance of how pupils should affront
those defiances that represent true responsibilities and opportunities that pupils have to embrace
to support and reinforce their personal growth. When pupils are encouraged to take such challenges
they are capable to explore, create, solve and contemplate about conceivable resolutions to all
those existing difficulties people face in a real-world context. Experiencing challenges embolden
pupils to talk and interact either in peer or small groups considering that communication results in
a real challenge for them due to the knowledge they possess about the language most of the time
is limited. Although challenges can be presented in many different ways, the teacher should be
conscious that not all of them have the same level of complexity. When speaking tasks are

incorporating they varied according to the content, needs, and abilities of each pupil. Nonetheless,
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although challenging lessons are troublesome, these demanding tasks should be possible to
achieve, not impossible, or even distressing for pupils and some of them demand more struggle
than others and more time to complete them. Finally, teachers possess the duty to dare pupils to
use several modern resources as technological tools to raise the capacity to interact with others and
reinforce their speaking skills through challenging classes. On the other hand, the third indicator
exposed in the following segment is assessments. It stresses its significance and how it monitors

and analyzes pupils' knowledge during the knowledge construction process.

2.4.3 Assessments

In the educational system, the assessment is the key to evaluate and recognize pupils’
progress during the knowledge construction process. Moreover, it is an essential tool that facilitates
each teacher to evaluate pupils’ abilities, skills, needs, communicative competence among others.

According to Piccardo (2014) she remarked that:

Assessment is a formidable and flexible tool that makes it possible to monitor learning on
a constant basis. Assessment serves to foster learning itself: it provides the teacher with
feedback on his or her teaching activities, the choices of objectives, the timing of the
teaching process, etc. Assessment is also a means of documenting the work that has been
accomplished within the school, first of all, as well as outside the school, when a learner is

introducing himself or herself to an employer or pursuing further education. (p. 48)

Thus, the intention of assessment during the knowledge construction process is to make
sure to provide adequate feedback not just for the pupils’ benefit, but also, for the teacher due to
when feedback is provided the teacher is aware of the current achievement of the social agents and
his or her role as teacher. Furthermore, it encourages pupils to continue their process to learn with
total self-assurance and enthusiasm due to most of the assessments are carried out during the
knowledge construction process. Purpura (2004) affirmed that “The focus of assessment is on
contextualized language development, and not necessarily on topical development” (p. 159).
Which the ability to communicate, express, and be understood by others is the crucial emphasis

on education. Attention is given to pupils who can interact with others and develop such
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communicative competencies in today’s society. On the other hand, there exist three fundamental
questions that teachers have to attend to when assessments are given. What and how to assess? and
why do teachers assess during the knowledge construction process? The first remarks on the
significance to know what are the areas that need more attention and emphasis. The second
question points that in which way teachers should assess pupils and what methods are the most
appropriate to do that assessing. The last question reflects the purpose to assess pupils due to
learning differences are numerous and the results varied (MEP, Programas de Estudio de Ingles,
Tercer Ciclo de la Educacion General Basica y Educacion Diversificada, 2016, p. 50). Due to all
pupils have different ways to learn, think, and process information is remarkable to understand, as
teachers and society, that there are methods to assess the learning of the pupils, especially those
speaking abilities; and teacher should be updated to provide responsible and accurate feedback
that will bring numerous benefits for both teachers and pupils.

Consequently, our society has changed so the educational system too and it is indispensable
to involve new strategies and methods to augment the proficiency level of the pupils. Indeed, “The
point of education has always been to equip students to function effectively in society. As our
society has changed, we are re-visiting this expectation, and focusing more explicitly on the
particular skills and competencies” (Care et al., 2018, p. 8). By virtue of communication has
become a fundamental tool to enhance interaction and an effective connection, pupils should be
aware of their communicative skills and how to improve them with the objective to be part of a
global community. That is why it should be recognized that when teachers require more arduous
work by the pupils is because they need to be prepared for the future. In classes, pupils have the
advantage that the teacher pays plenty of attention to their results and needs when an ability such
as speaking needs to be strength. Furthermore, teachers commonly encourage pupils the
opportunity to self-assess with the function to become autonomous and responsible citizens of

their own learning. As stated by Lam (2018) he remarked that self- assessment:

helps students become more autonomous in learning as they are typically used to being
told how well they performed. Self-assessment can make students able to make self-
judgements and self-observations which are highly valued for their future study careers,
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since learning-how-to-learn skills are one major competency in the twenty-first century.
(p. 45)

In addition, self -assessment assumes a principal role in the knowledge construction

process because according to Piccardo (2014) self-assessment has two functions:

First, the learner can contribute data and elements through a process of self-assessment.
Second, by sharing responsibility for his or her own assessment, the learner becomes aware
of his or her strengths and weaknesses, the objectives he or she needs to give priority, and
the progress that he or she has made or still needs to make. In other words, self-assessment

enables the learner to become more autonomous and responsible. (p. 49)

In other words, it guarantees the opportunity to identify their own abilities as well as those
strengths and weaknesses that need to be maintained and reinforced in the knowledge construction
process. While self-assessment is based on pupils’ own observation, peer assessment deals with
how a pupil has the duty to evaluate peer’s work by using a specific benchmark provide by the
instructor (Purpura, 2004, p. 228). Thus, in speaking classes, it is a method that encourages pupils
to develop spoken interaction, communicative competence and take responsible roles, at the same

time, helps teachers save time and focus on other events in the English classroom.

Costa Rican’s educational system counts with three types of essential assessments that are
implemented before, during and after the educational activity and that are essential to assess pupils
speaking skill. The first type of assessment corresponds to diagnostic assessment which is based
on evaluate pupils’ strengths and weakness before the erudition. It is not a common one but it
purposes “is intended to improve information to stakeholders to improve the learner’s experience
and their level of achievement. It looks backwards rather than forwards. It assesses what the learner
already knows” (MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General
Basica y Educacion Diversificada, 2016, p. 51). On the other hand, it is used the summative
assessment at the end of the instructional activity with the objective to measure the final knowledge
of each pupil. Popham (2018) advocated that summative assessment is:
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the final examination a teacher administers to her students, the purpose of that exam being
chiefly to help the teacher assign an appropriate grade to her students based on how much

those students have learned during a semester or school year. (p. 276)

Therefore, to be assessed at the end of the instructional period is not a common one, and
the results obtained determined the final process of the pupil’s learning. The third and most used,
because it occurs during the knowledge construction process, it is the formative assessment. For
Frey & Fisher (2011) the manner formative assessment are implemented in the classroom:

help teachers decide what to teach next. They also provide students with information about
what they understand and still need to learn. Assessments distinguish between teaching and
learning. Just because something was taught or “covered” (the term currently used) does
not mean it was learned. Formative assessments, and the formative assessment system that

includes feed-up, feedback, and feed-forward, should focus on student learning. (p. 132)

The feedback pupils obtained during the instruction helps them to analyze and reinforce
what they did not complete successfully as well as encourage them to continue working improving
their own knowledge. Moreover, “The key to implementing a formative assessment system is to
keep students working, collaboratively and productively, while the teacher meets with small
groups for additional instruction” (Frey & Fisher, 2011, p. 132). An advantage of this is that pupils
identify their errors and are enthused to complete their objectives, goals, and academic
achievement with correct support from the teacher. As a result, pupils obtain feedback with the
determination to fix them during the knowledge construction process and attain healthier

awareness.

This final indicator indicates the great importance to assess pupils during the knowledge
construction process due to pupils recognize what abilities or skills need to be strengthened.
Furthermore, the “results of classroom assessments may be employed to identify certain students’
areas of deficiency so the teacher can more effectively target additional instruction at those content
or skill areas where there’s the greatest need” (Popham, 2018, p. 33). A collaborative learning

environment fits together with assessments due to, on some occasions, pupils are asked to evaluate
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their own work as well as evaluate their classmates’ works; giving the teacher the opportunity to
minimize their role and improve his or her instruction. When assessments are incorporated it is
necessary to self-questioning the purpose it has and what is pretended to reinforce with the
determination to help and instruct pupils to accomplish their desire goals. Additionally, the MEP
in their current program incorporated three essential types of assessments in the educational system
such as diagnostic, summative, and formative assessment. Diagnostic implemented at the
beginning of the school year, the summative with the determination to analyzed the final results
of the pupils at the end of the educational course, and the formative which is used throughout the
knowledge construction process to meet and reinforce pupils’ abilities and skills. On the other
hand, it is carried out the conclusion of this chapter which mentions how the literature review
helped to carry out each variable’s definition as well as its indicators. The position of each variable
and indicator during the knowledge construction process is summarized in this next and last

segment.

2.5 Chapter’s Conclusion

In the final analysis of this chapter named Literature Review, it is determined the
significance of the development of the literature review and the theoretical framework with the
aim to establish specific information of each variable and indicator of this AMP. With the literature
review, it recognizes and analyzes specific and essential evidence that helped to construct this
chapter. Guided by the literature review, it was conceivable to determine specific elements to
construct the AMP. As well as it supported the definition of each variable and indicator and how
indispensable they are in the knowledge construction process. Correspondingly, it was established,
as the first variable, speaking skill. Although it has a certain grade of difficulty is a necessary one
to establish conversations, interactions, and connections between pupils or with the English
speaker community. Furthermore, the three indicators that are derived from this variable are
fluency, accuracy, and pragmatic language. The first two indicators are essential to help the pupil
to speak more naturally and fluent avoiding mistakes and misunderstandings. While pragmatic
language helps pupils to learn how and when to use the language for different purposes. On the
other hand, the second variable describes the significance of collaborative learning during the

knowledge construction process and how both pupils and teachers are encouraged to develop
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interpersonal communication and relationships with the determination to increase pupil’s speaking
skills. The three indicators from this variable are types, benefits, and small groups. The first
indicator emphasis more on the diverse types of collaborative learning tasks and how they support
the teacher to encourage pupils with the aim to reinforce their speaking skills while it is worked
together. Then, from the second indicator, it is determining that the benefits pupils and teachers
have with the implementation of collaborative learning into the educational system are formidable.
Likewise, it works on the construction of critical thinking, decision making, and exposes them to
increase their positive attitudes toward learning. Hence, the third indicator supports pupils to
construct those abilities to speak while they interact and work cooperatively in a healthy

environment where the teacher is in charge of management in the most appropriate way.

Even though learning is challenging for instructors and pupils, at the end, the results
obtained are positives and advantageous. Lastly, the third variable remarks on the position of the
knowledge construction process, and how this experience is enjoyed for every pupil down to it
provides a pleasurable, safe, and healthy environment. In the classroom, it is pretended to
implement main elements that help pupils to grow their personalities and prepare them for the near
future, as well as tasks that help them improve their speaking skills and interaction. From this
variable, it outlines three essential indicators: classroom environment, challenging lessons, and
assessments. When a pleasant classroom environment is set by the teacher pupils are involved in
how to learn and how to learn working as a whole group or small groups. Likewise, this indicator
notes the requirement to engage pupils to work collaboratively down to classroom arrangement
afford healthier interaction and more communication among pupils and the teacher. Another vital
indicator during the knowledge construction process is the challenging lessons that encourage
pupils to manage multiple roles that help them to judge, think, and take serious decisions about the
reality they are living. On the other hand, assessment is an indispensable method that the
educational system in Costa Rica applies to assurance fortuitous learning and recognized those
areas that pupils need to be ameliorated. With assessment, pupils are capable to become confident
and responsible persons for their own learning and from others. Finally, the following chapter
named Design and Method, it is described the chapter’s introductory with the purpose to provide
the reader what the chapter consists of. Furthermore, it is developed the research method, the types

of approach, data collection tools, and instruments such as diagnostic test, pre-test, and post-test.
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3.1 Introduction

This chapter reflects the importance of the elements that are used to develop the research
design and method of this AMP. The information presented in this chapter explains the importance
of why and how it should be developing a methodological proposal to determine and eliminate the
gaps, at the same time enabling the probability to augment pupils’ speaking level during
collaborative learning in the knowledge construction process. But first, it is significant to define
what research design is and the function it possesses to impact the action research as reported by
Bordens & Abbott (2017) they stated that:

Choosing an appropriate research design is crucially important to the success of your
project. The decisions you make at this stage of the research process do much to determine

the quality of the conclusions you can draw from your research results. (p.103)

Thus, it is pretended to implement a research design after it is selected both the research
question and the hypothesis that are essential with the aim to address proper answers (Bordens &
Abbott, 2017, p. 28). The research design depends on the objective of the research and the persisted
academic problem that need to be solved. Furthermore, Creswell (2009) avowed that “The
selection of a research design is also based on the nature of the research problem or issue being
addressed, the researchers’ personal experiences, and the audiences for the study” (p. 3). In this
case, it is pretended to improve the English-speaking level of the pupils during collaborative
learning by implementing an adequate and productive AMP to improve the presented necessities.
Moreover, in terms of research method Creswell (2009) explains that “is the specific research
methods that involve the forms of data collection, analysis, and interpretation that researchers
propose for their studies” (p. 15). Thereby, the research method, as in this case; is practical down
to it seeks to solve the main problem pupils affront when they have to develop and complement

their speaking abilities.

Consequently, in this chapter, it is pretended to utilize the advantages of the correct kind
of research method to conduct this AMP. Accordingly, Tomal (2010) mentioned that the action

research is appropriate due to “action research is a systematic process of solving educational
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problems and making improvements” (p. 10). In other words, it is an organized research and its
key popularity is to fill those breaches that pupils present when communicating orally as well as
the solution for teachers to ameliorate their craft and focus on the change that is needed within the
classroom and the knowledge construction process of pupils. On the other hand, it is analyzed the
importance of the type of approach to carry out this research and construct successful English

speakers which corresponds the use of the mixed method. Leavy (2017) pointed out that:

Mixed methods research (MMR) involves collecting and integrating quantitative and
qualitative data in a single project and therefore may result in a more comprehensive
understanding of the phenomenon under investigation. This is a problem-centered
approach to research in which methods and theories are used instrumentally, based on their
applicability to the present study. (p. 164)

Although qualitative and quantitative are totally different and its emphasis on data
collection is dissimilar, both can arrive at similar results but from different means. Consequently,
one needs the other one’s results to carry out the final data analysis and are used together because

both offer a better comprenhension of the final results of this AMP.

Furthermore, one of the commitments as researchers in the chapter; design and method, is
to collect, comprehend and examine the gathered data in order to generate functional results to
improve the learning problem within the AMP. As established by Marczyk et al. (2005) the
importance of “Data collection and analysis is another area where multiple researchers can be an
asset to minimizing or eliminating experimenter bias” (p. 89). Hence, there is a variation of tools
that a researcher can utilize and apply in order to measure learning procedures, thus, a researher
must select an adequate instrument for the specified data collection. As mentioned by Phillips &
Stawarski (2008) “One of the most important considerations in measuring learning is the specific
way in which data are collected” (p. 105). In this circumstance, to carry out the AMP it is
considered that a “test is appropriate for data collection in a research study” (Marczyk et al., 2005,
p. 121). Moreover, preparation for the information gathering is facilitated by educational
instruments; such as diagnostic, pre, and post-test. In addition, these kinds of testing enable the

researcher to “draw out new concepts, develop personal theories and find fresh possibilities for
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classroom practice that you can test out in further cycles” (Burns, 2010, p. 104). As a consequence,
the design of these tools conveys along with influences such as research questions, variables of the
literature review, hypothesis, and English language pupils as contributors. As Anfara & Mertz
(2006) highlighted, the significance of the data collection to determine conclusions for the research
questions “This structure, or theoretical framework, then determines the problem to be
investigated, the specific research questions asked, the particular data that will be collected to
address the questions, and, of key importance, how these data are analyzed/interpreted” (p. 50).
On the whole, any researcher has access to the foundation of this design and method to use as an
AMP to expand pupils' communicative skills. Moreover, it is set a final conclusion that guarantees

a compilation of the whole chapter’s information.

In other words, the teachers, researchers, and readers of this AMP can clearly determine
the language omissions visible in secondary pupils related to the English communicative
competence, specifically the oral expression; thus, it is mandatory for professionals involved in
the educational field to transform pupils into bilingual social agent speakers by supplementing
collaborative learning in the knowledge construction process. Wherefore, by the persisted learning
problematics in second language learning it is introduced as a consequence the research’s method
and approach that manifests a way of improvement during the management and the process in
learning a foreign language, as a product to reach the expected goal introduced in this significant
AMP. Also, in this chapter, it is implied the expected instruments such as diagnostic test, pre-test,
and posttest with the aim to utilize them along with the importance and relationship it shares with
the results obtained from this process which is the data collection and it is used to detect and solve
the visualized obstacles in the bilingual learning field. As a sequence, in the contiguous section, it
is examined the position of the mentioned research method to comprehend and conduct the
intentions of this AMP.

3.2 Research Method

In order to develop this chapter, it is remarkable to recognize that nowadays there exist
various research methods and each of them has its specific purpose and method to solve main

problems. But, as in this case, it is implementing an AMP, hence, the research method applied is
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the action research in view of this method is appropriate to carry out in the social sciences. Many
researchers have explained different concepts about what is actually an action research and the
importance of this one in the educational field. For Tomal (1996) he stated that “An action
researcher utilizes an appropriate intervention to collect and analyze data and to implement actions
to address educational issues. Action research is suitable for educators as a practical process
because it does not require claborate statistical analysis” (as cited in Tomal, 2010, p. 11).
Furthermore, what is pretended in this methodological proposal based on the action research is to
find out and apply innovative strategies with the objective to buttress and improve pupils’ speaking
skills during collaborative learning. Therefore, it is a kind of research that every educator can adopt
to delineate if the teaching strategies they are implementing in the English classroom are already
working or if the pupils’ outcomes are reaching the correct English level. According to Gay &
Mills (2016) they declared that:

The purpose of action research is to provide teacher-researchers with a method for solving
everyday problems in schools so that they may improve both student learning and teacher
effectiveness. Action research is done by teachers, for themselves; it is not imposed on
them by someone else. Action research is largely about developing the professional
disposition of teachers, that is, encouraging teachers to be continuous learners—in their

classrooms and of their practice. (p. 476)

Moreover, identify certain gaps during the instruction and the knowledge construction
process is vital to determine certain via to improve school issues or areas of interest for better
results. It is essential to underline that action research is not a fad and for Mills (2011) “over the
last decade, action research has begun to capture the attention of teachers, administrators, and
policymakers” (as cited in Mertler, 2017, p. 4). For teachers, the action research provides them
better professionalisms increment as well as teaching skills that are vigorous qualities to develop
an exceptional instruction. Not just pupils have the role to learn, also, the teacher learns from their

experiences lived in the classroom and from the pupils.

The conduction of this action research methodological proposal has a vital position because

pupils’ needs in today’s education are valuable and the primary function is to implement such
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proposals that can benefit both teachers and pupils during the knowledge construction process
(Denscombe, 2012, p. 17). Furthermore, the concerning problem in the educational field is that the
interest pupils have through learning is decreasing with limited participation and language
knowledge, thus the development of communicative skills is not achieved as it is expected. For
McMillan (2004) the:

action research as being focused on solving a specific classroom or school problem,
improving practice, or helping make a decision at a single local site. Action research offers
a process by which current practice can be changed toward better practice. The overarching
goal of action research is to improve practice immediately within one or a few classrooms
or schools. (as cited in Mertler, 2017, p. 13)

Thus, the action research methodological proposal function is promoting pupils to improve
their English level through dynamic updated practices or drills to reinforce academic weaknesses.
On the other hand, Burns (2010) observed that the teacher’s role is fundamental due to “a teacher
becomes an ‘investigator’ or ‘explorer’ of his or her personal teaching context, while at the same
time being one of the participants in it” (p. 2). Hence, teacher is the adequate person to identify
and observe classroom issues and responsible to find the precise solutions to those troubles.
Although the main part of the teacher’s job is instructing, research is not common because it
requires plenty of effort and time to find and analyzed situational issues that take place within the
classroom. The impression to become researchers allows them to discover possible feebleness and
breaches that are challenging to differentiate at first sight. Thus, the idea of action research in the
educational environment is to make variations that guarantee professional growth for teachers and

increase pupils’ performance in the language (Burns, 2010, p. 1).

Although action research is a challenge for teachers, it helps them to explore different
tactics to improve their instruction. In addition, action research counts with different types such as
school-wide, collaborative, and individual research, but, the most appropriate to develop in this
methodological proposal is the collaborative action research. But first and foremost, this
methodological proposal advocates the exploratory action research that is used to investigate

situations in the social sciences. Additionally, it works on facts that are uncommon or that have
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never been studied, as well as it is a way to comprehend the daily issues presented in the
educational field by carrying out prior research and gathering logical data with the objective of
investigating the problem and find the most suitable solutions by putting into practice a proposal
that benefits pupils achieve their goals (Smith & Rebolledo, 2017). On the other hand, when an
action research is put into practice it is not a single act of the teacher, it also involves pupils in that

process. Therefore, Coghlan & Brydon-Miller (2014) in their book stated that action research is:

based around interventions where groups of people worked together to make changes to
their social, professional and, in some cases, physical settings, the ways in which people
shared in the process of development—that is, collaborated—have been a common

consideration of all action research. (p. 116)

Thus, action research is involving people getting together with the purpose to discover
educational gaps, obtain accurate data, to analyzed it, and find ways to facilitate changes in the
education community or within the classroom or the setting that is required. At this point “the
experience of conducting collaborative action research allows practitioners to create new learning
spaces, examine their preconceived beliefs about teaching and learning, and develop new
understandings about student learning and professional practice” (Goodnough , 2011, p. 91). When
teaching, it is often recurrent that teachers are concern about certain doubts or questions about
classroom issues, experiences, needs, or academic performance. Then, when working in a

collaborative way it is operated better and the results turn into more effective and easier to manage.

As a consequence, in the educational system teachers are aware that when it is presented a
problem and this one is analyzed and studied, the next step is to design a strategy that complements
the whole data collection, then, implement the new strategy with the expectation to gain

sustainable results. In other words, Koshy (2005) suggested that:

Action research is carried out by a group of practitioners who select a new initiative, study
its practical implications, consider ways of implementing the ideas, and evaluate and make
decisions based on the collective experiences of participants, before reporting it to other

colleagues within the education authority. (pp. 28-29)
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Moreover, for Gay & Mills (2016) action research involves “teacher-researchers choose
their own areas of focus, determine their data collection techniques, analyze and interpret the data,
and develop action plans based on their findings” (p. 479). Therefore, the teacher is who has the
command to decide what are the best plans or strategies that adapt to the pupils’ population needs
and advance in the quality of learning. Lastly, it is significant that this methodological proposal
based on action research considers that all pupils’ needs and abilities are different, and the
strategies or proposals that are pretended to implement in the following chapter help to minimize
those existed breaches and help them increase their speaking skills during the knowledge

construction process.

As a whole, it is indispensable to emphasize that this AMP is based on action research. At
the same time, it is in charge to study educational problems presented in today's schoolroom. Here,
the professor takes an essential role that is to study and analyzed closely his or her own instruction
with the objective to recognize any existing issue during the knowledge construction process, later,
bring satisfactory solutions to those classroom’s problems. Moreover, this AMP has the purpose
to implement strategies and practices to stimulate pupils to learn and avoid the different
perspectives of what learning a second language involves. By doing this, it affords pupils chances
for personal development, knowledge expansion, productivity when talking with others, self-
confidence, responsibilities among other benefits. Consequently, action research is implemented
in the educational field not just by a single person, as the professor; but also by other interested
people that are encouraged too to support the teacher-researcher in his or her findings. Thus, it is
deducing that it is collaborative action research where the participant makes contributions to reach
a constant instructional practice. Although there exist other action research types such as school-
wide, collaborative, and individual research; collaborative action research is the correct type to
develop and find out solutions to pupils' needs altogether. Lastly, in this segment of research
method, it is pertinent to consider that a methodological proposal like this, is rarely common to
develop, thus it is considered exploratory research because it focuses on something that researchers
are not attending to elaborate. Additionally, in each social science research, it is significant to
establish a type of approach that will assure adequate data collection, analysis, and explanation.
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Thus, the next segment explains the suitable type of approach as well as its definition, importance,
and function for this AMP,

3.3 Type of approach

To conduct the action-research and methodological proposal it is employed the pair of
qualitative and quantitative as types of approaches; recognized as the mixed method. In relation,
education falls under the category of social sciences, a field of research in which “problems arise
from issues, difficulties, and current practices” (Creswell, 2013, p. 90). As a result, to overcome
problematics in learning it is certified to elaborate a mixed approach, and as it is mentioned by
Johnson & Christensen (2016) “mixed research offers an exciting way of conducting educational

research” (p. 105). Therefore, Muschalik (2018) determined the purpose of a multiple approaches:

the present mixed method approach can yield something like amoral lesson, it is certainly
this: qualitative research can yield extremely interesting and insightful results, but it is only
in combination with quantitative measures that these will lead to conclusive results. (p.
193)

As a consequence, it is fundamental to comprehend the integration of a mixed-method,;
quantitative and qualitative approaches, in order to collect and analyze the adequate information
for this action research AMP. To begin with, the qualitative approach manifests the narrative
results of profound ideas, and as stated by Crotty (1998) he suggested that “The process of
qualitative research is largely inductive, with the inquire generating meaning from the data
collected in the field” (as cited in Creswell, 2013, p. 10). Unquestionably, the qualitative portion
of a mixed approach is necessary; due to, it focuses on contexts and backgrounds that gather
valuable literature for the data collection of the AMP along with the action research. On the other
hand, it is essential to understand the numerical and statistical portion of the combined approach
in a language acquisition study. As Grant et al. (2017) emphasized that “taking a quantitative
approach is a designed process that allows for a rich exploration of a linguistic issue and the data
you might collect to explore that issue” (p. 132). In this case, the quantitative documentation

contributes to the detailed information and results regarding, as in this instance, the weakness in
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oral communicative competencies. Moreover, the conclusion of a suitable type of approach relies

on the kind of necessities and determinations of the study, thus:

The decision about which methods to use—qualitative, quantitative, or mixed—should be
made by practitioners based on the nature of their research questions, the focus of their
studies, the particular settings in which the research occurs, and their interests and
dispositions. (Efron & Ravid, 2013, p. 9)

Consequently, it is noteworthy to choose the correct type of approach; hence, the
complementary types of approaches generate a mixed approach. Simultaneously, Creswell (2013)
stated that a “researcher needs to be familiar with both quantitative and qualitative research. This
personal needs an understanding of the rationales for combining both forms of data so that they
can be articulated in a proposal” (p. 24). For this reason, regarding the characteristics and
necessities of this study, it is indispensable to recognize the researchers’ assistance and

enhancement while applying a mixed approach:

This mixed methods model has many strengths. A researcher is able to collect the two types
of data simultaneously, during a single data collection phase. It provides a study with the
advantages of both quantitative and qualitative data. In addition, by using the two different
methods in this fashion, a researcher can gain perspectives from the different types of data
or from different levels within the study. (Creswell, 2013, p. 250)

Accordingly, the implementation of collaborative learning to improve the speaking skill in
the knowledge construction process is directed by a type of approach that is mixed; in which, the
purpose of a qualitative aspect of the approach is to observe pupils’ performance and collect data.
On the other hand, the quantitative assistance of the approach will numerically collect the data
achieved within the applied instruments; therefore, to correct the present deficiencies of pupils in

the English communicative competence.

In general, for respectable conduction of this action-research methodological proposal, it

is established to use both qualitative and quantitative types of approaches. Thus, it is determined
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to utilize a mixed kind of approach; since it is adequate and suitable for educational studies; in this
case, to improve verbal communication. Consequently, multiple approaches enable the ability to
conduct; at once, the exact purpose and assistance of the approaches to carry out the intentions and
demands of this AMP. Additionally, in order to collect and analyze the necessary data, the
administrators of this methodological proposal must cautiously comprehend and differentiate the
function of each type of approach that constitutes the mixed method. Furthermore, the following
section, it is promulgated the interpretation of the data collection tools which researchers must
gather, comprehend, and examine the required information to create functional improvements in
pupils speaking competence by the implementation of collaborative learning in the knowledge

construction process.

3.4 Data Collection Tools

The implementation of the action research in this AMP has as the main purpose to identify
those classrooms problems, collect vital and reliable information, make analysis, and develop such
educational strategies where pupils have the chance to improve their speaking skills in the
collaborative learning (Gay & Mills, 2016, p. 480). Therefore, it is pretended that new ideas or
plans are implemented during the knowledge construction process with the determination to solve
current educational problems. But, as in every research, it is essential to gather data to determine
what strategies are indispensable to implement in this methodological proposal. Thus, it is
indispensable to determine the method of data collection as a via to collect all valid and accurate

information about the study. Initially, for Pelton (2010) it is remarkable to understand that:

Data is an essential part of action research. Collecting, organizing, and reflecting on your
data begin in the initial stages of your action research and is continued through the entire
process. Your data can serve to guide and validate current actions, as well as assess the

final outcomes of your work. (p. 11)

Thus, the gathered information permits the answer to the main problem established at the
beginning of the study, hence, determine an action plan that help to accomplish the pupils’ needs

within the English schoolroom. For teachers-researchers, data collection it is recognized as a valid
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method that is “essential to action research because it provides the evidence that is needed to
answer the research question. The only limitation is the time it takes, above and beyond the day-
to-day teaching responsibilities, to organize an action research project” (Goodnough , 2011, p. 52).
Consequently, being time-consuming, gathering information can be also difficult to find as well
as the quality of the information could not be appropriate or sufficient. Moreover, Goodnough
(2011) remarked in her book the importance of the selection of tools to obtain information of the
pupils’ needs, thus she points out that “The use of data collection techniques allows for the
systematic gathering of information about the participants and/or context of a study” (p. 35). In
general, data collection involves using original information to observe, study, and analyze a

problem, the study population, as in this case pupils, and the setting in which it occurs.

Gathering information is a valuable method that exists when a researcher wants to find and
study topics of interest. The most adequate information a researcher has about the problem under
investigation, the more opportunities he or she has to get to final conclusions. Nonetheless, without
data collection it is impossible to perform a proper research due to questions require to be answered
and new proposals need to be set to determine changes in the campus of study. That is why it is
essential to define a method to collect data that ensure the teacher-researcher the best alternatives
to help the study population reach the desired goal. Thus, Naughton & Hughes (2009) explained
that is noteworthy “to choose a research approach that is appropriate to your research topic and to
its context; and you need to choose a data collection strategy that will ensure that your data is
timely, relevant and reliable” (p. 155). Additionally, it is decided how much data is required and
what kind of information is needed to guarantee the security to continue the development of the
research. Notwithstanding, there exist several useful methods to collect data, it should be conscious
about the right one according to the objectives and the goals of the research. Naughton & Hughes
(2009) argued that “Each method of data collection will have its limits and its strengths. Using
more than one method helps you to draw on the strengths of each method and reduce the limits
overall in your data collection methods” (p. 126). Thus, it is truly indispensable to select a type of
research method, first, as well as the type of approach due to when these are selected, it is
conceivable to assign the diverse tools for obtaining proper data that is suitable with the research
and its purposes. According to Kumar (2010) whatever data collection method or tool is selected

because “Each method has its own advantages and disadvantages and each is appropriate for
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certain situations” (pp. 164-165). Even though it is required truthful and reliable information
sometimes the information gathered can be affected by several factors such as time, cost, data
quality, wrong research methods, among others. Moreover, for a new teacher-researcher, such
features should be make allowances as a priory and be capable to eradicate or manage them in a
way that will not affect the results of the research (Kumar, 2010). Additionally, collecting data
should be precise and valid that serve as a confidence way to ensure teachers find out the best
strategies or plan to guarantee successful instruction and the capacity to assist pupils to learn the
English language.

When it is pretended to obtain valid information in a research it is indispensable to
recognize that “The first step in data collection is to figure out how to measure what you are
interested in studying” (VanderStoep & Johnson , 2009, p. 48). Therefore, the selection of data
collection tools encompasses from simple to traditional tools that are adequate to analyze the
phenomenon under study. As a consequence, a number of different data collection tools can be
implemented into specific research, and “The chosen research methodology should help to indicate
the most appropriate research tools” (Dawson, 2009, p. 38). For researchers there exist “six major
methods of data collection (i.e., tests, questionnaires, focus groups, observations, interviews, and
secondary or existing data)” (Johnson & Christensen, 2016, p. 998). All of them valid and
dispensable to carry out information that determine the most appropriate answers to the research
questions established at the beginning, as in this case, of the methodological proposal. According
to Johnson & Christensen (2016) they provided a clear defenition of each data collection tool,

hence, they explained that:

Researchers can have their participants fill out an instrument or perform a behavior
designed to measure their ability or degree of a skill (tests); researchers can have research
participants fill out self-report instruments (questionnaires); researchers can talk to
participants in person or over the telephone (interviews); researchers can discuss issues
with multiple research participants at the same time in a small-group setting (focus groups);
researchers can examine how research participants act in natural and structured

environments (observations); and researchers can use data that participants construct
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during a study and data that came from an earlier time for a different purpose than the

current research problem at hand (constructed and secondary or existing data). (p. 533)

Each of these tools possess respective functions and are utilized with its specific research
method and approach, qualitative, quantitative, and mixed approach. In researches, it is
indispensable the usage of two or more data collection tools with the purpose to measure
participants’ knowledge and proficiency, as a result (Johnson & Christensen, 2016, p. 178).
Furthermore, despite the six data collection tools, it is determining that tests are the suitable tool
to implement in this action research methodological proposal because its importance is to measure
pupils’ speaking skills through strategies that involve interaction among the participants.
Therefore, tests encompass the determination of how well the pupils can perform different tasks
proving effective or not negative results. Moreover, Phillips & Stawarski (2008) stated that
“Testing is important for measuring learning in program evaluations” (p. 13). Finally, due to action
research involve finding a solution to those educational problems existing within the schoolroom
it is needed to define the three fundamental instruments that fulfill in this AMP, these are a
diagnostic test, a pre-test, and a post-test. All of them crucial instruments to measure pupils’ growth
in the English subject matter and determine pupils’ capacities during the knowledge construction
process. Hence, in the next fragment is mentioned the position of the section, instruments, which
importance is to determine the use of such instruments with the idea to analyze any difficulties that
can be presented to pupils. Moreover, the use of instruments helps to decide which strategies are
better suitable for pupils during the knowledge construction process, in addition, to recognize the

successful progression in their knowledge construction process.

3.4.1 Instruments

When research needs to be applied it is valuable to determine how the information needs
to be measure and analyzed, thus, it is essential to select different research instruments that help
researchers support this action research methodological proposal. For the researcher, it is
meaningful to make a distinction about what instruments are the best applicable to carry out the
data analysis because “Many methods could be used to gather the required information” (Kumar,

2010, p. 26). Therefore, it is why this action research is implemented three factual instruments
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such as diagnostic, pre-test, and post-test. But first, it is remarkable to know what an instrument is
and the function it has in this social science research. According to Kumar (2010) he explained
that:

Anything that becomes a means of collecting information for your study is called a
‘research tool’ or a ‘research instrument’, for example observation forms, interview

schedules, questionnaires and interview guides.

The construction of a research instrument is the first ‘practical’ step in carrying out
a study. You will need to decide how you are going to collect data for the proposed study

and then construct a research instrument for data collection. (p. 24)

Moreover, when an instrument is selected it is essential that the construction of each
research instrument should be well formulated to have access to the most appropriate data.
Alternatively, the teacher’s or researcher’s role is functional during the elaboration or the
application of an instrument due to it brings significant and numerous benefits either for the teacher
and for the pupils. Bell & Aldridge (2014) explained that when research instruments are applied

and data is obtained:

firstly, provide classroom teachers with information about the learning environment,
students’ attitudes and academic self-efficacy beliefs that they considered to be useful;
secondly, be used by teachers to reflect on their teaching practices; and thirdly, be helpful
in guiding teachers to select strategies aimed at improving the learning environment. (p.
47)

Thus, when conducting research, instruments it should demonstrate their function to
recollect needed and valid information with the aim to provide teacher’s the best alternatives to
improve the knowledge construction process on the pupils. Although it is time consuming and

take some effort to elaborate such instruments teachers-researcher are really benefited.
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Once the definition of an instrument is establishing, it is essential to make emphasize the
definition of a test. As stated by Westwood (2008) “Tests are used most effectively when they
provide a quick indication of what a student can and cannot do within a course of study, and when
they identify misconceptions or difficulties” (p. 77). Therefore, in this AMP it is assigned as a data
collection tool “test” to measure the capacity of knowledge in the pupils speaking ability, at the
same mode impose some proposals or plans to improve their English level when pupils
communicate with others due to the capacity of speaking on pupils is one of the most complex
tasks, though, the selection of instruments like "tests" advantage the teacher observe the pupils’
needs. A test serves as an alternative assessment because it “refers to approaching student-driven
assessment in a manner that is different than that which has traditionally been done — usually in
reference to strict pencil-and-paper testing” (Scott et al., 2016, p. 38). Consequently, it is pretended
that pupils develop updated tasks where they can demonstrate their abilities in complex situations,
and making decisions in realistic environments. As a consequence, hence it is delivered diagnostic
test, pre-test, and post-test which each of them has its purpose during this AMP. In terms of
diagnostic, it serves as an alternative assessment down to “Diagnostic tests are often used as the
foundation for formative planning, informing what action needs to be taken next” (Cohen et al.,
2018, p. 565). Additionally, the development of a diagnostic test should be based on the
identification of a problem for then provide or not educational plans. For Westwood (2001) it is
essential to highlight that “a diagnostic test may simply contain all the relevant information related
to that domain of knowledge” (as cited in Westwood, 2008, p. 78). That is why this instrument
was selected in this methodological proposal due to it supports teachers to diagnose those problems
pupils have when they develop their speaking skill, and the results that they obtain are not
adequate, hence it is essential to recognize if new strategies should be set in the knowledge
construction process. The second instrument is the pre-test which is employed before the training
or before the strategies are established by the professor (Babbie & Roberts, 2018, p. 180). It has
the intention to inform the teacher-researcher about the pupils’ necessities or the domain of the

content under study. Consequently, it is vital to recognize that:

When a pretest has been used, it is common to administer a posttest in order to obtain data
to compare with those from the pretest. The posttest can be administered early in the

program or as soon as the learning portion is completed. The pretest and posttest should be
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conducted under the same or similar conditions, using questions or other test items that are

identical or very similar. (Phillips & Stawarski 2008, p. 78)

Thus, it is required to apply a pre-test, first, with the aim to recognize in which way such
strategies can be implemented with the determination to obtain factual and accurate results of the
pupils. Then, follow by the pre-test execution, it is necessary to employ a post-test into this action
research methodological proposal for the reason that it determines if the same results from the pre-
test instrument have similar or distinction results. Henceforth, to continuous of the development
of this AMP in the following section is explained about what a diagnostic test is and the importance

it has in this educational innovation.

3.4.1.1 Diagnostic Test.

In the actual AMP, data collection tools are vastly indispensable to carry out this action
research. In this case, instruments are employed as alternative assessments to gather the necessary
information; thus, it is projected to introduce a diagnostic test to analyze pupils’ English
knowledge construction process. Therefore, it is indispensable that a teacher-researcher
comprehend the meaning of a diagnostic test for educational purposes regarding the pupils’
linguistic and cognitive disturbances. Leighton & Gierl (2007) in their book described that a
diagnostic test “is designed to measure specific knowledge structures and processing skills in
students so as to provide information about their cognitive strengths and weaknesses” (p. 3). As a
result, this kind of testing empowers the appreciation of evidence concerning the documentation
of possible troubles and virtues for second language acquisition. As a consequence, researchers
must not take advantage of a diagnostic test for quantitative data collection because, as stated by
Swan & Baker (2008) “These are diagnostic tests, not grading test or attainment tests. Their
function is not to assign students to levels, to enable you to give students marks for their work, or
to draw an imaginary line between 'success' and 'failure” (p. 6). As a matter of fact, professionals
in educational assessment clarify that a result in a test does not contribute to the function of
diagnostic terminations; therefore, in the improvement in pupils learning progression. A clear view
of Secolsky & Denison (2017) is that:
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Accreditors also note that a grade of “B” or “86” on a paper, or an average grade of “B”
for students’ capstone course assignment, does not by itself yield detailed diagnostic
information about what is strong and weak in the students’ work, or about what the faculty

or institution might do to improve the students’ learning. (p. 766)

Meaningfully, the facilitation of a diagnostic test measures the pupils’ knowledge of the
construction process with qualitative compilations of data that assists the development to stimulate
and overcome the English language learning. In particular, Cheng & Fox (2017) illustrate the
experience of successful diagnostic testing regarding the speaking skill of a language learning

procedure and describe that:

A diagnostic assessment can be used to get at the micro-level issues that interfere with an
individual student’s comprehensibility when speaking a new language. For example, we
know that pronunciation differences impede communication. A diagnostic test of
pronunciation at the beginning of such a course would probably not resemble the classroom
activities you designed for the course, but it would identify the issues that your individual
students needed to address with your help — issues that would impede their ability to
communicate clearly and would impact their performance in the course if they were not
addressed. (p. 151)

Correspondingly, in this action research AMP, it is exceedingly advantageous to determine
the qualitative outcomes of pupils by diagnostic testing in order to appropriately assess and fulfill
the education of the second language. Therefore, as stated by Swan & Baker (2008) diagnostic
testing is “best used for syllabus planning: to check learner's strengths and weaknesses in particular
linguistic areas, so as to show what still needs to be taught” (p. 6). Under the circumstances, the
teacher-researcher of an AMP possess the access to modify pupil’s knowledge construction
process to overcome the speaking skill and enable pupils the cooperation to participate as social

agents in a bilingual community.

Moreover, diagnostic information provided by testing advantages the researchers and

educators to detect, fortify, and proceed in a study of deficiencies regarding to a particular group
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of English pupils’ speaking skills through collaborative learning. Hence, in order to accomplish
the intentions of this AMP, pupils’ knowledge construction process will be diagnosed by this type
of test. On that account, to improve pupils' oral communication it is necessary to apply a diagnostic
test; therefore, the teacher possesses the necessary tool to increase English knowledge acquisition
during the class performance. It is significant to emphasize the reputation of a diagnostic

examination to develop an efficacious teaching and learning process because:

Tests that will provide teachers with these types of information have diagnostic value for
designing teaching through understanding student thoughts and emotions. We become
more interested in models of teaching that go beyond the products of learning to include
the critical role of the teachers and the learners' constructive or generative processes in
building meaning. (Flood et al., 2004, p. 302)

Appropriately, the data collection of a diagnostic test produces an impact on the procedures
and design of instructing the English language. In other words, the process of gathering and
analyzing data provides the instructors the ability to modify and adapt variations to the knowledge
construction process; in which, pupils present linguistic difficulties. Hence, the alterations in
language learning focus on the process of instruction and acquisition; therefore, to provide
adequate and suitable second language education for pupils to be competent as bilingual speakers.
According to Koretz (2008) a diagnostic test influences the process of English knowledge

construction process down to:

Reformers argued that the new tests would encourage instruction not only by testing rich
and demanding content but also by modeling types of tasks that would make for good
instruction. That is, the assessment tasks themselves would exemplify types of work that
teachers should include in their ongoing instruction. This represented a major change in

the underlying notion of how tests should help improve instruction. (p. 74)

In this respect, diagnostic testing demonstrates learner’s recognition and domain of
knowledge in relation to the English language and oral production; therefore, the data collected

from this types of test diagnoses pupil’s management of development and intelligence of linguistic
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aspects that delivers beneficial information for the teacher to consider when developing and

improving specific instruction; inclusively, to progress and ensure pupils’ ability to speak.

3.4.1.2 Pre-Test.

The teacher-researchers from an AMP is strong-minded that the expected data collection
to be gathered from an addition of a pretest delivers the mutual significance as to the submission
of a diagnostic test. Hence, as stated by Marczyk et al. (2005) “The addition of a pretest has several
important benefits” (p. 144). Therefore, the advantageous purpose is to collect valuable
information from the pretest instrument in order to function as detection and rectification of
possible obstacles during the instruction of the English language that prevents the improvement of
communication competencies in pupils’ knowledge construction process. As mentioned by
Corbett (2003) a preliminary “test design has therefore concentrated on the construction of reliable
tasks that measure student's performance in such a way as to make inferences about the state of
their communicative competence” (p. 193). As a result, a pretest is a significantly aimful tool in
second language acquisition due to the fact of the abilities to manipulate a final state of pupils' oral
communicative competence perceived in further types of testing measurements; firstly, known as
the pretest and secondly recognized as the posttest. Subsequently, it is essential to comprehend
and identify a preliminary test as the process of its occupation in order to obtain the adequate and
expected overall results for the action research. As a conception of Bonate (2000) where it is

emphasized the procedure of a pretest as the development of virtues to a posttest in which:

The first type is when a single subject is measured on two separate occasions and the
researcher wishes to determine if there is a difference between the first and second
measurements. The first measurement is called the pretest, or baseline measurement, and

the second measurement is called the posttest measurement. (p. 10)

Moreover, regarding this educational proposal the importance concerning the
implementation of a pretest is to apply real-life situations to be taught according to a present
linguistic weakness in the English language learning in anticipation of the strategies that contribute
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to the procedure of a pretest. In addition, Ary et al. (2009) determined a variation of characteristics

meanwhile a teacher-researcher apply situations concerning a pretest as:

a test once may affect the subjects’ performance when the test is taken again, regardless of
any treatment. This is called the testing effect. In designs using a pretest, subjects may do
better on the posttest because they have learned subject matter from a pretest, have become
familiar with the format of the test and the testing environment, have developed a strategy.
(p. 274)

On the whole, the teacher-researcher adapts a crucial role considering the implementation
of a pretest as a measurement and data collection tool; since, both types of testing are considered
to be associated and the manner of the application as treatment influences the final outcomes of
the pupils’ knowledge construction process. Likewise, the information assembled after the
application of a language learning pretest certifies the researcher of an action research in what
areas to improve instruction and therefore apply the prepared strategies that were specifically
created to analyze the final results of this alternative assessment process.

Furthermore, the reaction of a preliminary test cultivates consequential developments and
impacts to second language instruction and learning; in this case, vital information is gathered to
improve pupils’ speaking skill by the implementation of collaborative learning. Phillips &
Stawarski (2008) mentioned the necessity of a pretest regarding pupil’s instructional process

because:

a preliminary measure needs to be taken, so a pretest is generated to determine the extent
to which participants understand the specific objectives or content of the program. A pretest
can be important in assessing participants’ current skills and knowledge so that the learning

of additional skills and knowledge can be planned more efficiently. (p. 104)

For absolute circumstances, the presence of weaknesses and lacks regarding pupils’
bilingual communicative competence within this action research, demands the attention of English

instructors and researchers to improve planned linguistic teaching by the evidence collected from
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a pretest. Therefore, Bell & Aldridge (2014) fortified the importance of testing for the acquisition
of language owing to “Teachers utilised the pre-test data to help them to decide which aspect of
their classroom or their practice would form the core focus of their action research” (p. 96).
Undoubtedly, English teachers and researchers are required to monitor a pretest to overcome
innovation and consolidation to the knowledge construction process; in order to transform learning
into an efficacious and instant learning development. Apart from this, Martella et al. (2013)
mentioned that it is essential to take into account that “The pretest might have altered participants’
perceptions of the upcoming class and made the class more effective” (p. 60). In addition, this
process of data collection and utilizing pre-testing as a selected dependent instrument is to
determine, instruct, and accomplish the improvement of pupil’s oral production in secondary

education as well as it:

refers to the threat of improved performance on a posttest that results from a pretest. In
other words, simply taking a pretest may improve participants’ scores on a posttest,
regardless of whether they received any treatment or instruction in between. (Gay & Mills,
2016, p. 291)

Unquestionably, it is transparent how the results of a pretest control and fulfill the
instruction of the English language and as Popham (2001) mentioned that the “pretest results might
also tell a teacher that a specific student’s entry-level skills are lots weaker than the teacher had
thought. In this case, the evidence indicates that some serious remedial instruction is required”
(p.118). Accordingly, for successful conclusions of an AMP, it is necessary to implement different
types of testing especially a preliminary test; since this type of test determines the situations of
pupils’ knowledge construction baseline aside from a facilitator to unite pupils into a social agent’s

community.

3.4.1.3 Post-Test

It should be noted, in inclusion to the instrumentation of this action research the
compensations and predominant uses of the data collection tools; such as, standardized testing in

which it generates the necessary information to direct the knowledge intentions and improve pupils
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speaking skill in the construction process of this AMP. Therefore, it is essential to recognize the
function and the effects of testing; in this case, the usages of the posttest and the provision to
educational research; hence, a “posttest, is the outcome of the study, the measure of the change or
difference resulting from manipulation” (Gay & Mills, 2016, p. 275). As well as that, it is crucial
to consider the existent relationship between both types of tests considering in this AMP that
mutual assessments function as “alternate forms of instrument to measure the same issues” (Cohen
etal., 2007, p. 166). In addition, the situations determined in the pretest will undoubtedly influence
and manipulate the engendered results from the applied approaches of the posttest and eventually
impact the action research. As Johnson & Christensen (2016) emphasized the vigorous

entanglement of these tests during the procedure of this application:

Testing refers to changes that may occur in participants’ scores obtained on the second
administration of a test as a result of previously having taken the test. In other words, the

experience of having taken a pretest may alter the results obtained on the posttest. (p. 622)

As a consequence, the encouragement regarding the development of a posttest possesses
the purpose to defeat pretest circumstances. As clarified by Popham (2001) regarding pupils “post-
tests are judged to be meaningfully better than their pretests, teachers should take real pride in this
accomplishment—especially if a significant learning outcome is being measured” (p. 137).
Moreover, in an educational proposal, the prime objective is to increase pupils’ oral measurements
and therefore construct competent English speakers. Subsequently, an alternative of post testing
dimensions is that it overcomes the superiority of pupil’s comprehension as Popham( 2001)
expressed that “significant cognitive skills increases from pretest—to—post-test” (p. 144). Into the
bargain, the accretion of higher cognitive skills is generated by the process of instrument testing
that is certainly facilitated by the creation of proper education; therefore, the access in pupils to
achieve a successful development concerning the English knowledge construction process.
Without exception, English teachers exceedingly characterize and encouragement the results that
pupils acquire regarding the posttest structure and procedure. As Popham (2001) wisely
ascertained “One of the most direct ways a teacher can illegitimately boost students’ pretest—to—

post-test gains is by teaching directly toward the actual items on both test forms™ (p. 293).
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Positively, second language educators possess the ability and intelligence to convey pupils in

acquiring prosperous designations, in respect of a posttest as the ability to communicate in English.

Correspondingly, in this educational innovation, language pedagogues adapt the
responsibility to instruct pupils in the most satisfactory custom in order to engender the overall
advantage of the process in a posttest. Taking into account, it is essential for teachers to manage
and acquaintance a proper manipulation of the selected instruments to measure posttest in this
AMP. As concluded by Kubiszyn & Borich (2013) an accountable English professor must

guidance pupils into successful post testing by the following establishment of tuition:

The following approaches require that you administer the test as a pretest prior to your
instruction and as a post-test after your instruction. ldeally, in such a situation the majority
of students should answer most of your test items incorrectly on the pretest and correctly
on the post-test. (p. 233)

That being the case, the teacher-researcher to conduct this proposal must be tremendously
thoughtful with the learning instruction regarding the concept, function, and implementation of a
posttest for linguistic study measurements. As highlighted by Gay & Mills (2016) a common
teaching miscomprehension about the application and instruction towards a posttest contains
increasing probabilities to interfere with the final result of the learning and instruction:

A problem may occur if the researcher uses two different tests, one for pretesting and one
for posttesting, and the tests are not of equal difficulty. For example, if the posttest is more
difficult than the pretest, improvement may be masked. Alternatively, if the posttest is less

difficult than the pretest, it may indicate improvement that is not really present. (p. 225)

As a result, in order to analyze the expected results of a posttest within the data collection
tools, professors must instruct the strategies with the same influence from the preliminary test in
order to possess valuable and valid information, otherwise further prejudicing might interfere with
the purpose of the action research. Moreover, in any educational research the results from the data

collection instruments are one of the most crucial aspects of researching; in this case, the
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certification of an adequate learning and teaching proposal. As stated by Efron & Ravid (2013)
educational researchers “have a higher mean on the posttest compared with the pretest to indicate
growth and increased knowledge by all students” (p. 201). Nevertheless, the results of the post-
test are the validity and guarantee of pupils communicate competence progression in the

knowledge construction process.

As a whole, data collection is a required method for researchers used to recollect crucial
information to determine the next objective of the study. Therefore, collecting data can vary
depending on the purpose of the investigation, thus, as a remarkable feature data collection serves
as a method to recollect, measure, and analyzed all valid and factual information obtained from
the participants to then give the next step that is to find out what are those tools that can be applied
during the research development. Even though there exist six main data collection tools:
questionnaires, focus groups, tests, interviews, observations, and existing data; the implementation
of a methodological proposal guarantees the use of tests as a suitable tool that use three
distinguished instruments that are capable to evaluate pupils' knowledge and proficiency during
the English knowledge construction process, likewise, recognized if the teaching methods used in
the schoolroom are getting results. As a consequence, even when there exist numerous research
instruments, this AMP requires the use of three valuable tests: diagnostic test, pre-test, and post-
test. Consequently, in this AMP is essential to administer a diagnostic test that will diagnostic
pupils’ proficiency before the knowledge construction process. Then, it is essential the application
pre-test instrument which function is to recollect information before the strategy is administered.
While the post-test is remarkable in this AMP to measure if the knowledge construction process is
accomplished correctly. A significant fact about pre-test and post-test is that one depends on the
other one and the pre-test should be administered first, for then apply the post-test. Therefore,
when these instruments are well designed and employed in research, they guarantee the validity
and consistency of the results that are obtained. Likewise, the function of the instruments in AMP
facilitates the data collection that teachers-researchers need to conduct the research. As a result, it
is pretended that with the usage of such instruments and strategies pupils obtain an adequate
speaking improvement that will ensure them the custom to interact in any environment. Finally, it
is presented in the last section the chapter’s conclusion that compiles all the information from the

research design and methodology of the action research.
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3.5 Chapter’s Conclusion

The formulation of this chapter of research design and method determines that nowadays
researchers count on numerous research methods that are used with specific objectives such as
explain and find out possible solutions to existed and current troubles. For researchers is needful
ascertain the best research method with the purpose to avoid any particular inconvenient when the
results are obtained. Thus, it is remarkable to stress the usage of the action research in this AMP
because it pretends to attain and implement the most appropriate and suitable plans to all those
educational questions presented during the knowledge construction problem as well as increase
the educational instruction, hence, it is the adequate research for teachers’ intentions. Moreover,
when action research has implemented the improvement of instructional practices is carried out by
collaborative support, this means that both pupils and teacher must work together to conduct
outstanding results and changes inside the schoolroom. As exploratory action research, it
determines the use of the mixed approach that is in charge to study and obtain information by the
use of the qualitative and quantitative approach. Both used in single research that benefits
researchers to understand and study the phenomena under study. In this case, it deals to expand
the English speaking skills of pupils while they work in a collaborative learning space. Researchers
using the research approach obtain advantageous benefits while they also obtain numerous

meaningful numerical and contextual information, hence, data is analyzed in two different forms.

It is vital to emphasize that once a research method, action research, and the type of
approach, mixed approach, are established; one indispensable step in this AMP is the definition of
the data collection tool. For researchers, the function of the data collection tools is to provide to
the research the most valid and reliable information about those questions established of the
problem identified. The selection of a tool should be noteworthy due to every research tool has its
own function and characteristics based on the research method and approach. Although data
collection tools are essential in the research design and methodology, they present numerous
aspects that teachers-researchers need to deal with. It has determined six existential tools for the
development of research the survey, tests, questionnaires, focus groups, observations, and existing

data; all of them use with their respective type of research. Therefore, in this action research AMP,
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it is exposed to the tool of trial instruments by educational testing such as diagnostic, pretest, and
posttest. Initially, it is mandatory for the teacher-researcher to implement a diagnostic test in order
to measure the knowledge proportion of pupils regarding English language competence. This type
of test that diagnoses intelligence is tremendously beneficial to determine the volume of
perturbation and therefore to improve English language instruction. In the second place, the
determination regarding the diagnostic test enables the continually to proceed with the pretest. The
outcomes in a pretest impact the English instruction with the intention to improve linguistic
performance, as established in this educational proposal. Taking everything into consideration, a
posttest would not exist without the creation of a pretest and as a conclusion the increment of
knowledge in pupils' construction process. A pretest and a posttest are indeed a strong attachment
and influence to social science research; especially, to English education. Eventually, in a posttest
is it proclaimed the consequences of a complete process of testing so as the results in learning and
teaching. In this final stage of alternative assessment, the community of English language
researchers and teachers drive conclusions to determine whether their proposed strategy and
treatment impacted in a successful manner. As a whole, to this action research and AMP, it is
significantly essential for the teacher-researcher to take into account the purpose of this proposal
and therefore to activate the consciousness of the function that a diagnostic, pretest and posttest

has to carry out this educational proposal.
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4.1 Introduction

In the knowledge construction process, it is indispensable to establish a method in which
pupils can be benefited while they acquire a language and learn to live in a community with their
peers. That is why it is remarkable for teachers to establish an environment where pupils can
develop such interaction that will advantage them to increase their self-reliance and connect with
others. For Michaels et al. (2007) “The first thing that teachers must do to promote academic
conversations is to create a classroom community in which all students feel welcome and each
student is encouraged to share his or her promising ideas” (as cited in Colombo, 2011, p. 176).
Once this is done, it is essential to recognize how it is pretended to develop an English class where
all the participants can be involved and contribute to the knowledge construction process without
any undesirable circumstances. Moreover, the obligation of the teacher in the schoolroom is to
cultivate the best strategies where pupils can develop easily and efficiently the speaking skill, along
with the precise management of the English teaching space. Consequently “In managing the
classroom, the teacher is also responsible for creating a positive dynamic where the learners may
enjoy their learning experience and feel comfortable speaking in the target language” (Riordan,
2018, p. 183). Without a doubt, exceptional teachers are those whose role is to motivate and
encourage pupils the aspiration to learn a second language. Thus, according to Patel & Jain (2008)
“Teacher should try always to motivate students to learning the foreign language because
motivation provides the necessary encouragement for learning” (p. 15). Then again, despite spoken
language tend to be frightening and challenging for pupils; it is remarkable to devise a proposal in
which it can assist the teacher’s instruction and more significantly increase pupils’ spoken
interaction. As a result, in this chapter is considered three learning strategies; hence, with the
implementation of these ones, pupils can demonstrate they are capable to handle the language and

interrelate without any difficulties.

Moreover, the purpose of this chapter four pretends to define that speaking abilities require
to be strengthened in Costa Rican English schoolroom by defining adequate strategies that will
stimulate pupils the acquisition of the language while they interact and make connections with
others. Being specifically, it is examined the title of this AMP that is “The Implementation of

Collaborative Learning for Improving the Speaking Skill in the English Knowledge Construction
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Process”. With this impression, it has the objective to implement a collaborative setting where
pupils along with the professor can interrelate and support each other’s knowledge since
“Collaborative building requires knowledge of and communication with others” (Russell, 2009, p.
37). Along with this, it is established the justification of the proposal which consists of why this
proposal is an adequate alternative in the knowledge construction process, aside from it determines
the reason why a professor should take into consideration a proposal like this one to improve
English lessons and the pupils’ speaking skill. Hence, it is presented the importance of the segment
Alternative Methodological Proposal which underlines the reason why the implementation of a
proposal is essential for educational requirements. As well, it attempts to inform the English
teacher’s population about the usage of the strategies established in this AMP with the idea to
enrich the spoken language of the pupils. According to Weiss (2019) the design of a proposal
consists of “To convince the evaluators that a piece of future work could be useful, is opportune
and has a good chance of successful completion” (p. 7). As a consequence, it is established three
educational strategies that provide the teacher opportunities to improve the knowledge
construction process regarding the speaking ability in today’s world; since it has the potential to
establish proper control and determination of what people want to share and communicate.
Therefore, the elaboration of these strategies permits the settling of the importance, necessity, and
scopes that a proposal has when it is applied in the educational system and how essential it is when

a problematic presented in the English schoolroom is defeated.

Consequently, in this chapter, it is described each strategy in the section Alternative
Methodological Proposal Implementation. On the first hand, it embodies significant information
due to it is presented the pupil’s level, the units, themes, the assessment strategies, and the didactic
sequences of the skill in which the three strategies should take into consideration. The strategies
are created according to the pupils’ level along the determination to encourage them to participate
in daily conversations and prepare them to have persistent interaction inside and outside the
schoolroom. On the second hand, “It demonstrates and explains a well-organized set of strategies
for teaching that invites and supports learning” (Crawford et al., 2005, p. 1). Additionally, each
strategy is assigned a title and composed of an objective that seeks for an anticipated idea of what
it is pretended to achieve with each strategy; thus, “the objectives are important and reachable”

(Weiss , 2019, p. 22). As strategies to be implemented, they follow a sequential process in which
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it is expected that teachers can make use of the didactic sequence as it is planned in each strategy.
In addition, each procedure is composed of various pieces of evidence that guarantees the English
teachers the use of accessible material that will help them when these educational strategies are
executed in the English classroom. Lastly, it is taken into account a final evaluation that consists
of the possible or expected results that can be reached when an educational strategy is
implemented. Thus, as stated by The Organisation for Economic Co-operation and Development
(OECD, 2013) it is established that “Evaluation and assessment procedures need to be linked to
improvements in teaching” (p. 77). Henceforth, the main purpose of this AMP is to support the
English teacher with the intention to upsurge the speaking abilities of today’s pupil’s knowledge
and encourage them to be actively at the moment to develop a conversation. Moreover, it is
pretended that pupils can develop an English level which guarantees a successful future in personal
achievements due to “achievement is mixed with attitude or effort or any other aspect of schooling”
(Brown, 2017, p. 83). Nonetheless, it is essential to underline that pupils respond in a positive
manner toward those attractive materials and topics that teachers’ device, the same occurs with the
design of these strategies. It requests the attention of the pupils and makes sure they can make use
of the language without any hesitancy (Briggs et al., 2008, p. 61). Therefore, it is anticipated that
the employment of these educational strategies brings progressive results and a noteworthy impact
on Costa Rican's society and education. Thus, after the three strategies are designed and described

it arrives at a final conclusion of the chapter and the most indispensable ideas in the final segment.

As a whole, what this AMP has in mind is to assist and perfectionist the way teachers in
today’s English classroom perform the different tasks focused on speaking skills. The elaboration
of this proposal permits to launch the exact importance to the speaking skill as the reading, writing,
and listening skill simultaneously value and authority during the knowledge construction process.
Nevertheless, in order to dominate this skill, it is indispensable the implementation of a
collaborative learning environment where pupils have the opportunity to interact, share ideas, and
support each other; hence, it is developed the title of the proposal which consists of “The
Implementation of Collaborative Learning for Improving the Speaking Skill in the English
Knowledge Construction Process”. Moreover, it has an idea that pupils develop abilities like
critical thinking where problems need to be understood and solved, thus, their abilities of

communication are increased. In addition, it is presented the justification of the educational
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proposal that has as a determination to explain why an educational proposal like this one has
benefits for the English teacher and pupils. Subsequently, it is designed three remarkable
educational strategies in the segment called Alternative Methodological Proposal, where is given
an idea of why this AMP is required in the educational field. However, it is important to set up
that the design of a strategy should be based on the interest pupils have nowadays and their English
academy level. As strategies to be implemented, it is indispensable to determine the importance
these have in the knowledge construction process and why it is a necessity for the teacher the usage
of the three strategies with the objective to support their instruction and foster the pupils’ speaking
abilities. Also, it mentions the scopes this AMP has in the knowledge construction process in pupils
from tenth grade and English teachers. In order to implement the AMP, the three strategies take
into account the pupils’ level, the unit, theme, the assessment strategies, plus the didactic
sequences. Equally important, each strategy is allocated a name and an objective to be
accomplished, eventually, to make an evaluation of the possible results that can be obtained. As a
didactic process, it is significant to select the materials that compose the educational strategies in
the evidence section; and lastly, it is seen the importance that this proposal has in the society and
in the educational system. As mentioned in this introductory paragraph, chapter four states the title

of the AMP; hence, the next segment is presented the proposal’s title followed by the justification.

4.2 Title of the Proposal
The Implementation of Collaborative Learning for Improving the Speaking Skill in the

English Knowledge Construction Process.

4.3 Justification of the Proposal

English language education in Costa Rica has considerably evolved regarding pupils’
academic preparation in the interiors and exteriors of public institutions. Therefore, the
incorporation of collaborative learning procedures in the second language teaching and learning
space possess the ability to supply the development of pupils speaking skill enabling a competitive
bilingual quality and other academic skills that definitely sustains in the course of the knowledge
construction process. As a result, Strommen (1991) indicates the ascendancy of collaborative

learning in the education nowadays because:
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we know that unlike solitary learning, collaborative learning can heighten student
motivation as well as catalyze social interaction and integration. Specific academic skills
such as high-level reasoning, metacognitive thinking, and an increased willingness to take
intellectual risks also evolve from collaborative learning because collaborating students
"share the process of constructing their ideas, instead of simply laboring individually. The
advantages of this collective effort are that students are able to reflect on and elaborate not
just their own ideas, but those of their peers as well. (As cited in Bento et al., 2004, p. 136)

As a matter of fact, oral communicative competence can potentially increase pupils’
knowledge of the English language in conjunction with adequate development of the lesson and
curriculum within a pedagogical course of action. Nevertheless, in a bilingual community, pupils
are constantly presenting complications at the time of acquiring and make use of English speaking
skills, consequently, hindering abilities to verbally communicate. On this occasion, Auer et al.

(2018) manifest that in the English language education it is a fact that:

students have been facing difficulties in learning English, particularly by producing
communication due to lack of confidence to speak, because most of the lessons are mainly
based on development of reading and grammar than on speaking skills [4]. Furthermore,
the use of traditional methods for teaching English, the low English teachers’ level, and
lack of pedagogical skills as well as no possibility to practise listening and speaking skills
outside the classroom, unfortunately have a negative influence on students’ learning

progress and their academic results. (p. 579)

As a consequence, the origin of the development of this proposal centralizes on refining
pupil’s linguistic abilities of the English language by the pedagogical innovation of collaborative
learning. In consideration and by the reason that the English language is essential for academic,
personal, and labor development that many pupils anticipate for their future. As Auer et al. (2018)

contemplate, collaborative learning for prosperous bilingual pupils is significant due to:
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within a collaborative and noncompetitive framework as in the past, allowing students not
only to learn content, but also to develop social skills, communicative and leadership skills,
capable of responding to the labor demands of a globalized developing the cognitive,
attitudinal and procedural knowledge in a context of equality and social justice. (p. 294)

Furthermore, the articulation of the English language is certainly not an impediment that
pupils overpower individually. Hence, in this proposal, teachers take into consideration the
influence on pupils’ second language knowledge construction process and outcomes by employing
strategies within the planning that enable pupils to master the speaking skill. Jalongo et al. (2006)
have a strong belief towards those educators who exploit collaborative learning as a method to

fulfill speaking abilities, hence, it is denoted that:

The teacher who engages in collaborative planning is in a far better position to meet the
challenges of today’s classroom. Through collaboration, teachers can design instruction
that provides students with the voice and choice necessary for full participation in a
democratic society. Teacher learning becomes connected to student learning and provides
teachers with the power, confidence, order, and purposefulness of instruction tied to a

coherent, viable, and connected curriculum. (p. 65)

Additionally, the importance of considering and implementing this AMP into pupils’
English knowledge construction process is to improve and succeed regarding the necessities that
Costa Rican’s public board of education has in the development of bilingual verbal competence.
Moreover, the community of professionals in English education is required to strengthen and
overcome strategies that can possibly contribute and provide more learning opportunities to the
academic population. Hence, speaking is a skill that pupils can utilize as a mechanism to
communicating as social agents in any surrounding environment. Therefore, Grugeon et al. (2005)

argued that:

Spoken language is children’s most powerful tool for formulating and expressing their
thoughts. Talk offers children an immediate, flexible medium with which they can have an

impact on those around them. They learn to use this tool — to become articulate — by



106

speaking and listening with others. Articulate children are in a strong position. They have
the means to do such useful things as question, describe, persuade, inform and speculate.
They can use this facility to help themselves understand the social and physical world
around them. More than this, they can encourage others to talk to them, giving them a better

chance that their fluency in spoken language will make exponential gains. (p. 83)

As a result, this educational AMP recommends to the English pedagogical community the
implementation of collaborative learning to provide pupils the opportunity to successfully develop
speaking skill inside a language learning classroom. Indeed, it provides the English teacher with
the opportunity to improve and make variations to all those routines and procedures during the
English classroom that are not getting the expected results on pupils from a high level. However,
the improper curriculum planning has affected the acquisition of the English-speaking competence
generating boundaries to correctly achieve, with much more reason the skill has become a center
of attention to the Ministry of Public Education. Furthermore, this AMP furnishes instructors with
a strategy that is able to ameliorate and promote pupils speaking skill in the knowledge
construction process; since, the speaking skill has constructed an elevated position in the nation’s
industry, composing oral communication as a required quality to be considered a victorious pupil.
As a result, the function of this proposal is to replace the undesirable characteristics that prevent
pupils from learning by supplying the English curriculum with constant speaking interaction as it
is the strategy of collaborative learning. Continuously, the following segment provides details
about the application and procedure of this AMP as its practical strategies that teachers and pupils

can depend on to increase the experience regarding the English language spoken interaction.

4.4 Alternative Methodological Proposal

In consideration, it is introduced the alternative methodological proposal to indicate the
necessity and the importance of considering influential up to date innovated strategies for the
development of English communicative interaction in the Costa Rican educational system. Thus,
as Bou-Franch & Garcés-Conejos (2003) stated “we make a methodological proposal for use in
foreign language instruction” (p. 1) with the idea to implement real innovative educational plans

designed to accomplish teachers’ and pupils’ necessities. Undeniably, when innovative ideas are
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applied to today’s English schoolrooms wonderful facts can come about, as for instance;
“educational innovations can improve learning outcomes and the quality of education provision.
For example, changes in the educational system or in teaching methods can help customise the
educational process” (OECD, 2016, p. 13). Therefore, the reason for these innovative strategies
established in this AMP is to fulfill the requirements to learn in a modern manner the English
language with the support of alternatives in the English classroom to improve pupils’ oral
communication skills and the foster knowledge construction process. Moreover, it is essential that
“One future trend is to incorporate into the curriculum teaching strategies that gradually lead
students from a teacher-centered approach to a student-centered one” (de Cassia Veiga Marriott &
Lupion Torres, 2008, p. 248). In most circumstances, within the educational system, the learning
objectives of a second language are inappropriately achieved in their fullness, leading teachers to
generate innovative strategies to decrease the presence of impediments in learning, teaching, and

assessment. As wisely mentioned by Nakamori (2020):

The ability to define a problem and a path to the answer (new knowledge), that is, the
ability to create a strategy for knowledge construction. This must include a viewpoint of

knowledge construction and principles to evaluate the constructed knowledge. (p. 102)

Indeed, the implementation of innovative learning procedures construct a comfortable and
efficacious environment for learning the modern English language. In this case, for English
professors there exists a necessity on increasing the English acquisition regarding speaking skills;
since it is a prosperous aspect in the global communicative competence as well as for personal life
contexts. As a result, English instructors are in the duty and willing to apply modifications in
relation to learning and teaching within the knowledge constructions process with the target to
strengthen pupils’ pedagogical guidelines regarding classroom tasks. As Steinbring (2005) stated
it is indispensable “the construction of good classroom material and the development of practical
offers for the pedagogical designing of the instruction as well as the elaboration and trial of
teaching methods for supporting the students’ learning processes” (p. 12). Thus, additional
adaptations to the knowledge construction process can provide teachers the ability and aptitude to
create as implement advantageous strategies that sustain the pedagogical learning procedure.

Therefore, the employment of the following three strategies established in this AMP operates
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adequately along with collaborative learning method. As a whole, for all public high schools where
English is a priory subject, the achievements of these strategies are a requirement to combine with
collaborative learning; since learning English demands a proper ambiance and construction. As
Plummer (2011) mentioned “This sharing and talking can be a highly effective and motivating
way of learning for most children. It also, of course, helps to foster effective use and understanding
of social communication, providing opportunities for encouraging collaborative, respectful

relationships” (p. 75).

Additionally, it is designed the strategy “Believe in yourself” and represents the initial
tactic to implement into the knowledge construction process of this AMP and its foremost
occupation is to express the social language abilities to a certain extent that listeners and speakers
can effortlessly comprehend in the establishment of an oral conversation. As a result, professionals
in the field of education state the importance teachers should have regarding the implementation

of pragmatic language into an English language classroom. As Ishihara & Cohen (2010) specified:

It would be a teachers’ immediate concern, for instance, to know how to communicate to
their students the importance of having pragmatic ability in the L2, how to direct learners’
attention to features of sociocultural context, and how to elicit and assess learners’

pragmatic use of language (p. 37)

Furthermore, the assessment strategy established for this initial educational proposal is
powerfully related to social contexts, which is abundantly involved in the knowledge construction
within English and pragmatic language. This strategy has the goal to reinforce pupils’ abilities to
speak appropriately depending on the social scene they are found in and increase their self-
confidence at the time to communicate with others. In other words, pupils have the chance to
maintenance a conversation where eye contact, body expression, and language form can be put
into practice and be evaluated to successful near results. Additionally, as in this case, the
assessment strategy involves the exchange of expressions in a face-to-face interchange related to
a job or occupation status. It is affirmed by Frey et al. (2009) that “In a face-to-face conversation,
we construct meaning not just from the content of words but also from the gestures, movement,

and expressions that our partners or groupmates use” (p. 38). Hence, pupils can successfully
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increase their English knowledge construction process and speaking ability within the appropriate

social and context manner that can be built in the schoolroom.

Equally important, it is established the second strategy to be administered in the knowledge
construction process also to pupil’s practical experience during the study classroom, therefore, to
acquire the ability to speak and exchange meaning with total clearness and comprehension. Indeed,
due to the importance of communicative competence in the English language, it is delivered the
implementation of this strategy, specifically, taking into account the variable of speaking skill and
the indicator fluency to achieve an elevated bilingual status. As the purpose of these strategies, this
proposal leads to the encouragement of pupil’s knowledge construction process involving the
English learning through the implementation of speaking tasks; in this respect, convey repetitive
conversations with other pupils in the classroom to carry out and strengthen fluency necessities.
For that reason, it is considered that fluency during the English classroom can effectively serve as
away to perform an innovative strategy in a learning space; since it compasses a range of necessary
elements and challenges to become competent and proficient bilingual pupils. As Wood (2010)
mentioned “Fluency differs from the other elements of oral proficiency in one important respect:
whereas such elements as idiomaticness, appropriateness, lexical range, and syntactic complexity
can all be assigned to linguistic knowledge, fluency is purely a performance phenomenon” (p. 18).
As a matter of fact, by the proposed procedure of this strategy “Come and tell what you are thinking
about” it is expected from pupils to achieve a high level of creative production and judgments
about others’ opinions; at the same time, this procedure contains the necessary preparation for the
verbal competence that tenth-grade pupils should develop to become an effortless and expressive
English fluent speaker. As stated by Obi (2019) “I define conversational fluency as the ability to
understand the great majority of what you hear, and being able to express the majority of what you
want to say with relatively low effort” (p. 36). To culminate, fluency is an essential indicator that
absolutes the variable of speaking skill in the knowledge construction process providing pupils the
opportunity to properly learn the language as the ability to express what one desires without

hesitation and in the most comprehensible way.

Apart from this, the final strategy conventional as “Let’s have fun and socialization”

narrows an interactive small group movement that enables pupils the ability to reinforce the
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speaking skill within specific conversations related to social media and literature content.
Furthermore, due to each one of these strategies is implemented the tactic small group work, it is
possible that pupil’s convenience for learning superior verbal aspects of the English language

during the knowledge construction process. As Exley & Dennick (2004) asserted:

In a small group student can be encouraged to talk, think and share much more readily than
in a larger group. Communication is at the heart of small group teaching of any kind and a
crucial first step is the willingness of the students to speak to the tutor and to each other.

(p. 3)

Hence, group work has better results when communication and interaction between each
other are abundant and rewarding. In particular, to the proposal, it is manifested that inside the
English classroom and throughout the participation of small groups, pupils can produce a
confrontational and detailed dialogue related to social aspects as memes, videos, posts, among
others. Not to mention that when these topics are introduced pupils develop a kind of attentiveness
due to it is used elements that are found commonly in any social media. Further, it is a fact that, in
many cases, pupils acquire more knowledge through non-traditional learning such as the use of
social media (lto et al., 2019, p. 21). Moreover, the implementation of this third strategy has the
intention to be completed in the knowledge construction process with the target to accredit pupils
and the professor to have the appropriate proficiency to transform the nation into a bilingual

community.

4.4.1 Importance

The indispensable idea to implement a methodological proposal into the knowledge
construction process is because it encourages teachers to enrich their tuition method and assist
them with new initiatives to develop in an English class. Furthermore, the implementation of these
three strategies for improving and enriching pupils’ spoken interaction in the knowledge
construction process guarantees a profitable future where pupils are capable to develop an
interactive conversation without hesitation and with a thorough firmness. Thus, “In this context,

this proposal is focused on help organizations to select the right strategy to implement process
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improvements in an appropriate way according to the specific context” (Rochaetal., 2014, p. 295).
Even though these strategies are conducted with the tenacity to apply them to diverse groups of
pupils from different places, it is the teacher’s choice of how and when it is the right moment to
implement them to assurance a positive effect in the improvement of the skill. In effect, the
application of the educational strategies fosters the pupils’ participation in conversations, formal
and informal discussions, interviews, role-plays, among others collaborating tasks. Afterward,
teachers should recognize the profile of each pupil in order to implement the adequate strategy,
hence, as stated by Ruiter & Dang (2005) “In order to promote effective conversation, E.S.L.
teachers should take the time to discover what interests their students” (p. 215). Indeed, the major
purpose for these strategies is that they have the objective to implement more oral tasks rather than
reading or writing tasks due to the position that exists in today’s world to express verbally or by
the use of body language that is increasing significantly and pupils should know how to manage it
to affront the world in where they are living. More exactly, according to Ruiter & Dang (2005)
“Teaching oral English first, before reading and writing, eases language learning for students” (p.
17). In fact, these three strategies point out the importance that pupils respond better to all those
tasks that are performed in small tiny groups that encompass movement, participation, interaction,
and collaboration. In that manner, pupils not just foster the ability of interaction, but also to take
responsibilities as a member of groups where decisions are making and others’ ideas are supported.
The objective of the tasks during the knowledge construction process is to ensure pupils’ active
participation concentrating on helping others too to get to the right level that will benefit them.

Significantly as stated by Jamshidnejad (2020):

The choice of elicitation task in oral communication studies is important since it allows us
to tease apart the differences in our research findings related to the learning context or the
language learners. Different kinds of tasks can be employed to identify and elicit learners’

oral perfromance from different L2 interactions. (p. 142)

Equally essential, it is elaborated the active strategies with the importance that pupils’
speaking abilities are foster and the English teachers’ population can make use of them to change

the mode of the instruction and guarantee an innovation into their English classes.
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4.4.2 Necessity

Through the compose of this AMP, it has considered that there exists an enormous
necessity to implement updated strategies into the educational field with the determination to
nurture the knowledge construction process and procure an English proficiency level on tenth-
grade pupils. Although one of the main teacher’s objectives is to improve English speaking ability,
there are some requirements that need to be solved and fortified like the interaction that is giving
during the lessons. After all, the interaction pupils have in the English classroom is not sufficient
and the usage of the mother tongue is commonly rather than the foreign language to communicate
with their peers and with the professor. Thus, it is pretended that such interaction can be given
using English as a foreign language by implanting such strategies in the knowledge construction
process to have better interaction and results. Nevertheless, when there is such interaction in a
teaching space, Gibbons (2014) explained and put “interaction and dialogue at the heart of the
learning process because they construct the resources for thinking” (p. 32). In addition, the English
level of a pupil determines the pupil’s participation and interaction, as well as the instruction
process evidences how well the English teacher encourages pupils to learn and participate with
total confidence during the lessons. “At the same time, as you build speaking confidence, you
might find yourself wanting to become more civically engaged, speaking up and sharing ideas
beyond the classroom as well” (Gamble & Gamble, 2018, p. 4). Certainly, part of the necessity in
the English teaching space is to foment an environment where pupils can cultivate those cognitive
skills that let them make a decision and organize them for a future, hence, “Broadly speaking,
language learning is seen as a cognitive skill that is developed and honed through interaction with
other users in a specific learning environment” (Silver et al., 2009, p. 2). Without a doubt, what it
is necessary in the knowledge construction process with these stratagems is that both teachers and
pupils have the possibility to evolve in the way of teaching and learning style, therefore, there is
an obligation for finding what are the best strategies that can be implemented in an English lesson
where speaking skill needs to be reinforced with the help of collaborative work. Indeed, it is
transcendental to be adapted from a curriculum in which assume that pupils in the twenty-first
century can advance communicative skills and can empathize with others while they are capable
to recognize and appreciate what others believe and feel (Hannam & Echeverria, 2009, p. 60).

Moreover, Costa Rican’s education advocates for the formation of bilingual citizens capable to
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become agents of change where day-to-day problems can be mended and innovative ideas

prospered by young people. That is why Hannam & Echeverria (2009) have found that:

In this new world of the twenty-first century we need a population that is growing into full
adult maturity, capable of seeking a moral future; a population capable of making
collaborative, creative moral judgements where sometimes their own short-term interest is

laid aside for the wider interest of humanity over the whole earth. (p. 60)

Moreover, there persists an immediate necessity to become the English language as a
national priority in each institution in the different territory of the country since it is capable to
encourage young people to develop an ample profile of experiences and faster growth.
Nevertheless, expose pupils to constantly oral practice enables them to obtain a secured future
where conversational skills will not be a problem to care about if they are practiced and strengthen

during the knowledge construction process.

442 Scopes

What this AMP wants to focus on is how those needs that teachers present in the English
knowledge construction process can be figured out by the implementation of three innovated
educational strategies that take into consideration a didactic sequence that follows several steps to
measure the pupils’ outcomes. Moreover, the didactic sequence has the objective to expose pupils
to work in pairs or in a small group while interaction is given and ideas and opinions are shared
(Rijlaarsdam et., 2005). Therefore, each strategy deliberated in this proposal is directed to
stimulate and support the instruction of speaking skills and improve the way pupils share thoughts
and beliefs with others in the same closed space. These strategies make use of a collaborative
approach with the objective to expose pupils to work together to find and resolve daily problems.

Regarding to Frey et al. (2009) they have into account that:

Productive group work provides students an opportunity to collaborate to complete specific
tasks. Sometimes the teacher develops and guides these tasks, and other times the tasks are
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student initiated and student led. Regardless, these tasks provide students an opportunity

to work together to solve problems, discover information, and complete projects. (p. 7)

Additionally, what it is pretended to reach with the implementation of this proposal in the
English knowledge construction process is that every pupil feels comfortable and the teacher can
be sure that pupils’ achievement has completed. As a consequence, with the idea of putting pupils
to work in small groups through each strategy, Frey et al. (2009) considered that “The best
productive group work tasks allow students to apply what they have learned during teacher-
modeled focus lessons and guided instruction, and they prepare students for independent learning,
which is the ultimate goal of instruction” (p. 7). Moreover, it is foreseeable that pupils through the
implementation of collaborative learning for improving their communicative skills can reach a
precise level of English where they can express themselves without any difficulty. A relentless
problem that should be overthrow in today’s educational system is the presence of a quiet
classroom where pupils do not have ample participation in the classroom, hence, the teachers’ role
is to take advantage of that silence and embolden every pupil to have more contact with the class.
Accordingly, Ellis (2007) mentioned that the silence in a class has a significant effect, thus:

Although a student may be silent it does not mean that they are not learning and taking in
vast amounts of knowledge about English. They are. Students should not be forced to
speak; they will speak when they are ready. And when they do speak you will probably be
surprised at the level and quality of their spoken English. (pp. 161-162)

In fact, participation in classes should be erupted based on those strategies that have the
purpose to encourage pupils to improve social skills, have better academic achievement, and of
course; reduce the level of anxiety, construct sureness, responsibilities, and friendliness. The goal
of guiding a community of pupils of tenth grade towards a social success implies help them to
improve an oral skill which has an eminent demand in the labor world. The end result of this
proposal is to divulge to every teacher some ideas with the intention that pupils overcome the fear

of speaking and improve it through innovative ideas.
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In brief, the creation of this AMP is adjustable regarding the nation’s position and
requirement of the English language. In particular, high school pupils in Costa Rica have the
mandatory to graduate as bilingual speakers; therefore, the implementation of this proposal
dispenses a variety of assistance to learn and teach verbal communicative aspects of the language.
As a consequence, it was investigated influential indicators that have a tremendous impact on the
knowledge construction process. At the same time, they function as noteworthy aspects to be
implemented in each strategy, such as pragmatic language, fluency, and small group learning that
is only worth applying by the affection and environment of collaborative learning. In addition to
this, it is focused on the speaking skill that has an impact on today's English lessons and serves to
increase pupil’s manipulation of the second language. Unquestionably, the importance of applying
the strategies within this AMP with the conception to foster the knowledge construction process
is to inspire teachers and pupils through the process of instruction and acquisition of fluent English.
On the other hand, the elaborated exclusive strategies to this educational proposal is a fundamental
learning and teaching experience that the pupils and teachers of public education should enjoy and
take advantage of to intensify the individual level regarding oral communicative competence.
Subsequently, for professionals in the area of English education, it is exceedingly necessary for
pupils to achieve the proposed process as expected results. Hence, the method of collaborative
learning was preferred due to all the range it provides to pupils who need to fulfill skills like
speaking and interaction with other peers. As a final statement, the following segment provides
detailed information related to the implementation and steps of the already mentioned alternative
methodological proposal as a function to adjust and fortify aspects of the knowledge construction

process of the English formation regarding pupils of tenth grade.

4.5 Alternative Methodological Proposal Implementation

To elaborate each one of the strategies in this AMP it was taking into account three
indicators from nine of them. Moreover, it is essential to make emphasize how they are divided
and structured. Thus, the three strategies are designed with the aim to be applied to pupils from
tenth grade and are substantiated by their respective unit, theme, assessment strategy, and by a
didactic sequence of the speaking skill. To start, these strategies are implemented using units one,

two, and four from the English syllabus from MEP, 2016. Moreover, the first strategy has the



116

purpose to use the theme “working to live or living to work?”” where pupils are encouraged to
manage a conversation and at the same time asking and responding questions considering the role
of the social skills. Then, the second strategy is based on the theme of “The reviews are in”, with
the idea that pupils share experiences and ideas regarding the topic in a smooth means with their
peers. Lastly, the third strategy makes usage of the theme “thumbs up/ thumbs down”, where
pupils’ main priority is to interact with others peers or in small groups providing their own
opinions. Moreover, it is paramount that each strategy makes usage of the assessment strategy,
thus, it is taking into consideration the assessment strategy “produces face to face conversations
and interviews about personal experiences, feelings, opinions, and reactions about a job or
occupation” for the first strategy; then, “repeats what has been said and conveys this information
to another person” for the second strategy; and “interacts in a face to face conversation talking in
detail about tweets, memes, poems, posts, blogs, comics, short stories, videos when interacting in
pairs or small groups” for the third strategy. As a necessity, it is required that the design of these
educational strategies follows a didactic sequence of spoken interaction. Thus, in general it is carry
out a didactic sequence for each strategy which is stipulated and composed by a successive order
of planning, organizing, rehearsing, and interacting/ describing. As a result, what it is remarkable
to make acknowledge about each sequence of the spoken interaction is that each one of them
requires a specific order and should be accomplished no matter what, with the objective to achieve

the expected outcomes through the implementation of each task.

In addition, regarding the implementation of the alternative methodological proposal, it is
a requirement to recognize that each strategy is composed of a name, objective, process, evidence,
and evaluation with the intention to establish a proper manipulation and for the obtainment of
successful results. Thus, in the first place, the name “Believe in myself” is provided for the initial
strategy, in the second place the establishment of “Come and tell what you are thinking about” is
accurately created for the second strategy, and last but not least strategy it is assembled the name
“Let’s have fun and socialization”. In the same way, it is significant to have the acknowledgment
of each strategy’s objective, as in the opening procedure it denominates to impact the abilities in
pragmatic language by implementing interviews or conversations in order to increase the quality
within the speaking skill of the knowledge construction process. Consequently, along with the

objective that is suggested, educators expect to improve pupils learning environment and
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ameliorate the teaching process by employing interviews or face-to-face conversations as an
inducement to amplify method of the communicative competence within diverse social contexts.
Moreover, within the strategy “Come tell what you are thinking about” the conventional objective
is to expand pupil’s fluent and confident capacity to express meaning by the performance of aloud
their opinions, ideas, and responses in an interactive exchange with a peer. As a result, the purpose
of the second objective is that pupils can share information with peer classmates becoming critical
thinkers while they acquire and produce proper elements incorporated in fluency. Ultimately, for
the last strategy its objective is to interchange verbal communication in small group learning by
the establishment of conversations related to social media. In relation, the focus of “Let’s have fun
and socialization” is to elevate pupils' potential to exchange information collaboratively through
small group learning by the establishment of speech involving web-based broadcasts such as
memes, comics, posts, poems, blogs, and others.

Equally important, all the educational strategies in this AMP are composed of a set of
actions in order to correctly accomplish the pretended objective. As in this case, with the process
of the primary strategy, it is anticipated that pupils convert all their oral communicative knowledge
into a status of the domain that can assistance the academic, labor, and personal lifecycle that a
community requests. Thus, introducing the teaching and learning within the strategy “Believe in
myself” provides the advantage to acquire the English language by the essential instruction of
pragmatics. Moreover, the AMP looks forward to provide pupils the ability to speak fittingly in
unique social scenarios reinforcing the strategy in a collaborative environment, granting pupils the
facility to conduct a conversation, and maintaining adequacies regarding the social circumstance.
Sequentially, in the course of application of the strategy “Come tell what you are thinking about”,
it is expected that pupils increase their speaking skill abilities and became greater and competent
social agents of the English language. Hence, the alliance of fluency in the knowledge construction
process enables pupils the intelligence to communicate in an interactive atmosphere, unlocking the
necessary elements manifested in this area of speech, at the same time, the awareness of conveying
a discussion with another person in a comprehensive manner. Furthermore, for the third strategy
is desired to promote a superior source of knowledge regarding communicative competence,
conceding pupils a high-quality skill when it comes to speaking. Therefore, by the usage of this

innovated strategy of learning in small groups, it is expected to create a sociable environment
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reinforcing the method with collaborative learning and engaging pupils in speaking tasks with

others classmates in the English language, becoming competitive bilingual speakers.

Apart from the previous component, it is also necessary to maintain acknowledgment of
the pieces of evidence that satisfy the three sets of strategies projected in this alternative
methodological proposal. First and foremost, the evidence of the initial strategy is sustained by the
employment of speaking tasks in which pupils are assigned random labor dedicated to establish a
collaborative interview or conversation and share a variety of opinions and expressions with a
peer; since the theme of job and occupations provides a variety of options in relation to different
social positions, pupils are able to develop their pragmatic language skills; therefore, to enhance
the oral performance. Consequently, the evidence of the second strategy is composed by oral
transmission between pupils, in this case, the instruction is to require creative exchanges of
opinions and reactions to represent the verbal practice of English and it consists of constant
repetition of words to develop a proper acquisition of the elements involved in the fluency system;
in this way, the constant repetition that pupils experienced can strengthen the accurate expression
of a dialogue. Last but not least, the evidence of the third strategy involves communicative
competence in a face-to-face manner; in other words, oral communication and entails developing
conversations in pair or small group collaboration using topics as tweets, blogs, poems, videos,
memes, comics, and others. As a result, this strategy aims pupils to produce confrontable dialogues
and fortify the ability to socialize in small groups accomplishing the objective established in the

knowledge construction process regarding collaborative learning and bilingualism.

Ultimately, the final component that completes the constitution of the trial strategies is
evaluation; hence, it is for that reason that it is a means to appraise each assessment strategy chosen
in each plan. To begin with, the first strategy concerns the learning of a speaking skill tasks about
jobs and occupations by the experience of collaborative interviews. As a significance, to assess the
procedure of this strategy it is a requirement for educators to guide pupils in this process by means
of feedback, a preview observation of the task, and provide the adequate vocabulary to suit the
expertise of social language skills; therefore, pupils can take advantage of it with the aim to express
ideas in English clearly in diverse social contexts. Furthermore, the second strategy focuses on the

development of reiteration to carry out a pair conversation in the target language by demonstrating
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judgments opinions and expressions in accordance to films and stories. As a result, in order to
accomplish and evaluate the projected objective, English instructors are obligated to provide pupils
the particular assistance, orientation, and correction during the implementation of the strategy to
overcome the necessity in speaking under the fluency system; therefore, effectuating the purposes
of the AMP and knowledge construction process. Eventually, the process of evaluation for the
final strategy exposes pupils to a conversational task about social media and literature, in which
the incorporation and exchange of discussion are developed in a small group environment. As an
expected outcome, in order for the teacher to analyze the progress of the strategy, it is a necessity
as educators to properly acquire the role of an English language mentor to enable ideas, keywords,
vocabulary, and motivation, providing pupils the confidence to speak with other classmates during

the knowledge construction process.

In essence, the implementation of this AMP has the determination to design a strategy
where is taking into account some aspects like the pupils’ level. In this occasion, it is prepared
three educational strategies with the significant characteristic that encompass pupils from an
advanced level where their capacity of spoken interaction is bigger than inferior levels. Thus, to
formulate these strategies are contemplated the following topics such as working to live or living
to work, the reviews are in, and thumbs up/ thumbs down where pupils have the challenge to share,
interact, collaborate, and have active participation during the English knowledge construction
process. Once the theme is established; the next step is to select for each strategy an assessment
strategy where pupils can demonstrate their capacity to interact in a face to face conversation where
opinions, experiences, beliefs, or ideas are shared. Moreover, one indispensable feature of these
strategies is that they are obligated to follow a didactic sequence; checking, planning, organizing,
rehearsing, and interacting where tasks need to be performed successively where pupils’ outcomes
are reflected through that process. On the other hand, it is essential to comprehend the composition
of the trial set of strategies incorporated in this AMP. To begin with, it is important to realize that
each strategy is assigned a unique name; therefore, it facilitates the investigators and the instructors
who would like to implement this educational innovation. Moreover, objectives are followed along
with the employment of these strategies in order to have a clear understanding of what is expected
in the gaining of each result. Furthermore, each of the strategy’s functions is consolidated with a

designated procedure, in order to successfully achieve the previously established objectives of the
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proposals. As well as that, the composition of each strategy is followed by the sequence of pieces
of evidence; in which, its main purpose is to demonstrate the achievements of each one of the
Educational strategy. Last but not least, the final composition of a strategy is the evaluation, in this
case, English professors are the primary source of involvement in order to achieve this section of
the implementation and the success regarding the final stage of the procedure to overcome the
AMP. Sequentially, in the following point, it is described in detail the first teaching strategy
involved in this alternative methodological proposal to facilitate teachers’ instruction and pupils

of tenth grade the ability to overcome the speaking skill in the knowledge construction process.

4.5.1 Description of the First Teaching Strategy

Name of the strategy:

Believe in myself
Objective of the strategy:
To transmit assurance when pupils communicate pragmatically in order to state English

speaking skills when producing face to face conversations and interviews about job/ occupations.

Variable:
Speaking Skill

Indicator:
Pragmatic language

Level:

Tenth grade

Unit:
One

Scenario:
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Love What We Dol

Theme:
Working to Live or Living to Work?

Assessment strategy:
Sl.4. Produces face to face conversations and interviews about personal experiences,

feelings, opinions and reactions about a job or occupation.

Didactic sequence:
e Planning
e Organizing
e Rehearsing
e Interacting

e Describing

Implementation of the first strategy:

The first strategy implemented in this AMP is named Believe in myself which has the
purpose to be applied to pupils from the tenth grade of public educational high schools with the
determination to reinforce and increase communicative skills with people in different social
contexts. To elaborate this strategy, it is recognized an indispensable association between the
variable, indicator, objective, and the assessment strategy. That is why that it is set out the indicator
pragmatic language in this first strategy where pupils should make use of social language skills to
develop the most appropriate interaction with others. Moreover, it is taken into account the MEP’s
English syllabus from 2016 to base this strategy which requires the usage of a didactic sequence
that determines the correct performance of diverse and innovative tasks during the knowledge
construction process. Therefore, it is also required an assessment strategy that determines if pupils
from tenth grade can achieve face to face conversations or interviews about personal experiences,
feelings, opinions, and reactions about a job or occupation. In fact, considering this assessment
strategy, pupils have the opportunity not just to achieve the speaking skill but also the opportunity
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to reinforce and learn how to talk pragmatically in a specific situation. As a result, it is started by
the first stage of the didactic sequence.

Planning

The teacher starts the lesson by putting in a table three cardboard box where each one of
them has a blank space where the teacher writes the following vocabulary: challenges, rewards,
stress. After that, as an example, he/she demonstrates to the pupils the picture of a fireman and
expresses that the fireman has the challenge, makes emphasis on the word challenge, to save people
and animals from different circumstances. The teacher puts into the cardboard box, in which the
word “challenges” was written, the picture. Subsequently, he/ she shows another picture of a
lawyer and asks pupils if it is a challenge, rewards, or a stressful job/ occupation. Then, the teacher
puts into the cardboard box the picture according to what the pupils said. After that, the teacher
asks pupils to get in pairs and provides to each pair three picture cards with a job/occupation on
them (occupations studied in the previous lessons such as accountant, actor, architect, artist,
assembler, baker, bus driver, butcher, construction worker, farmer, delivery person, firefighter,
fisherman, lawyer, pharmacist, police office, taxi driver, or waiter). Furthermore, the teacher sets
a time in order to pupils converse face to face with their peers about which one of the pictures they
think is the most stressful, challenge, and rewarding job/occupation. Pupils provide personal
experiences, feelings, opinions and reactions about a job or occupation, then pupils come in front
of the classroom and put the picture into the cardboard box according their opinions and reactions.

[ T—
T

Source:https://www.kindpng.com/picc/m/147-1476305 cardboard-box-open-png-clip-art-

cardboard-box.png
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Vocabulary:

Challenges Stress Rewards

Source: Own elaboration
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Source:https://www.pinclipart.com/pindetail/iRJhTJb lawyer-clip-art-female-lawyer-clip-art-

png/
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Organizing

The teacher invites pupils to stand up and select a picture card from the previous cardboard
boxes and choose a classmate to work with in this stage. The teacher explains to the pupils they
are going to handle a speed job interview, but first, pupils organize a face to face conversation in
which they have to talk for a minute about personal experiences, feelings, opinions and reactions
about the job/occupation they obtained before the job interview. According to the information they
produce, the teacher provides to each pupil an envelope with a correspondence from a company
where they have to send them back a response with their personal information, personal
experience, their feelings opinions, and reactions about the job/occupation; their strength, the
weakness, and the reason of why they are applying for a job position. Pupils write their name on

the envelope.

Source: https://p.kKindpng.com/picc/s/231-2318846 envelope-hd-png-download.png
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Generic Support Company Sept8,2019,256PM W O

Hello,

We appreciate your interest in our company, we are interesting to request additional
information and set up a job interview. Please, we require some extra information about you as
the following: personal information, personal experience, their feelings opinions, and reactions
about the job/occupation; their strength, the weakness, and the reason of why they are applying
for a job position.

Let us know more about you
Again, thanks

& Reply ~ ® Forward

Source:https://www.groovehg.com/blog/wp-content/uploads/2019/12/auto-reply-emaill-

1024x512.png

To

Subject

Source: https://static.tildacdn.com/tild6436-6562-4638-b338-323965623837/email no.jpg
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Rehearsing

Once pupils had written the information required, the teacher asks pupils to put the
information in the envelope and keep it to the following tasks. Then, each pair receives a print in
order to brainstorm some popular interview questions in which seven questions are already made
and the other three questions pupils have to create them of their own interest related to a
job/occupation interview. Pupils must take into account grammar structures as: can/could, to begin
the question; and transition words to change the topic in a conversation (anyway, by the way, there
is something else | wanted to mention). Before starting the speed job interview, the teacher sets 10
minutes in order that pupils practice orally a face-to-face conversation about their personal
experiences, feelings, opinions, and reactions about the job/occupation as well as answer each one
of the questions. Pupils change roles, one is an interviewee and the another one an interviewer.
The teacher enhances pupils that it is essential to set a formal character for the interview where
body language, personal presentation, gestures, facial expressions, eye contact, intelligence, tone
of voice among others that need to be considered. The teacher walks, around the classroom and

monitor pupils’ tasks.

Instruction: Pair with your classmate and analyze possible responses for each question related to
a job/occupation interview. Then, elaborate three additional questions taking into account grammar

structures can/could to begin the question.

1.~ Could you tell me more about yourself?

NS

Can you work under pressure?
3.~ Could you work extra hours?

4.= Can you handle stress and pressure?

™

Can you explain why should I hire you?

0.~ Can you tell me where did you hear about us?

N

Can you work on Sunday?

9.

1U;
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Source: Own elaboration

Planning

The teacher divides the class into two groups: interviewers and candidates. Those
candidates should hand their envelopes to the teacher. The teacher explains that those candidates
looking for a job have to move around the classroom and produces face-to-face conversation about
their personal experiences, feelings, opinions, and reactions about the job/occupation to each
interviewer. Moreover, the interviewer asks the questions studied in the previous stage. Each
interviewee must be interrogated at least five times, two minutes for each conversation. At the
beginning of this task, the interviewers are provided an envelope and a sheet of paper in which
they have to take notes of the responses of each candidate. The teacher sets a time to start each
interview and when he/she says "stop"” pupils change the pair. When the time has passed, each

pupil goes back to their own seats

Candidate’s Occupation Experience | Qualities used in Is he/she a

information a potential good
interview candidate?
Yes-No Yes-No
Yes-No Yes-No
Yes-No Yes-No
Yes-No Yes-No
Yes-No Yes-No

Source: Own elaboration
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Describing

The teacher asks those pupils who have an envelope to open it and read in silence the email
that a classmate wrote. Moreover, once the interviewers have read the email, the teacher asks the
interviewers to check their notes and compare them to the email they got. Each interviewer checks
if the person who wrote the email is or not in his/her list of interviewees and reviews the results of
the conversations they had. Then, the teacher asks those interviewers to get in pairs with the person
who wrote the email. The interviewer produces face-to-face conversations about opinions and
reactions about the job/occupation of the aspirant. Finally, the teacher provides to each pair a
worksheet named “INTERVIEW RATING CHART”. The pupils’ duty as interviewer is to rate
some qualities used in a potential interview that were already put into practice in previous stage.
The interviewer decides if this candidate is adequate or not for the job position.

INTERVIEW RATING CHARI

Interviewer: Interviewee:
Occupation:

YES NO

Body language

Facial expressions

Personal presentation

Gesture

Eye contact

Posture

Personality

Intelligence

Source: Own elaboration
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Evaluation:

The teacher explains to pupils that all of them have the bright opportunity to meet and
choose a Costa Rican person whose job has important and remarkable labor in today’s community
or someone they admire. This person could be a well-known journalist, a soccer player, a lawyer,
a doctor, an astronaut, or a farmer. After pupils have selected the person, it is indispensable to
highlight that in order to meet him/ her they have the duty to make a research of these people to
find reliable information of their occupations, their labor nowadays, and interesting facts about
them. Furthermore, the teacher hands out to every pupil a mind map where they have to note their
six main ideas about the person selected. Subsequently, in pairs, pupils have to produce face to
face exchanges about the characteristic about this person they would like to meet, who he/she is,
the reason they want to meet him/her, and the information they gathered. Moreover, pupils have
to provide opinions, feelings, and reactions about this person’s job/ occupation and why it is

indispensable for today’s society.

Instruction: Write the name of the person you admire and put your main ideas according to
that personon the lines

AN | s

Mame

/ \

Source: Own elaboration
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4.5.2 Description of the Second Teaching Strategy

Name of the strategy:
Come and tell what are you thinking about

Objective of the strategy:
To express information regarding topics of pupil’s interest in order to reinforce their

English-speaking skills with the intention to repeat and convey information to another person.

Variable:

Speaking Skill
Indicator:

Fluency
Level:

Tenth grade
Unit:

Two
Scenario:

Stories Come in All Shapes and Size

Theme:

The Reviews Are In

Assessment strategy:

SI.1 Repeats what has been said and conveys this information to another person.

Didactic sequence:
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e Planning

e Organizing
e Rehearsing
e Interacting

e Describing

Implementation of the first strategy:

The second strategy implemented in this AMP receives the name of “Come and tell what
are you thinking about” which has the purpose that pupils from tenth grade learn to communicate
about something that was said before, but with the idea of using their own words smoothly
regarding topics of their own interest. In this educational strategy, it is considered the variable of
speaking skill in which pupils have the opportunity to learn working in group with the objective
to support each other during the knowledge construction process. Moreover, it has to be
highlighted that within this variable it was designated the indicator fluency where pupils
throughout this educational strategy are capable to hold the facility to communicate information
in an accurate and meritoriously manner. To elaborate this second strategy is set a principal
objective which pretends that every pupil during the application of these tasks can transmit
information they read or listen to other people with the purpose to improve both the listening and
speaking ability. In addition, it is reflected highly indispensable the selection of an assessment
strategy from the MEP’s English syllabus 2016 where pupils put into practice skills such as
reading, writing, listening, and speaking, where they have to learn to listen and read carefully about
what others communicate and then express it in a facility, comprehensible, and smoothness manner
too. Consequently, all of these elements are noteworthy and contribute to the design of each stage

with the best strategies to be implemented on pupils from tenth grade.
Planning
The teacher displays to each pupil a sheet of paper with some sentences with blanks for

missing words. For instance: 1- The on Facebook was comical. 2- Mary said that she likes
books. 3- The teacher told us we have to make a about the novel. The teacher invites



132

pupils to stand up and walk around the classroom with the purpose that pupils review the next
vocabulary: memes, tweets, posts, poems, blogs, comics, reviews, summary, videos, short stories,
literary analysis, fiction, nonfiction. The teacher pastes on the classroom’s walks every vocabulary
with its respective meaning in order that pupils recognize, understand the meaning of each one of
it, can discuss a bit about them, and complete the sentences with that vocabulary. In order to
practice the vocabulary, the teacher hands out to each pupils a piece of paper and based on the
vocabulary they observed on the walks, they pick one word and write a direct sentence using the
word. Once this is done, the teacher collects the sentences and pastes them on the board. Later,
each pupil chooses a paper, get in pairs, read it, and repeat orally what has been said on the paper
to another classmate. Pupils make use of reported speech to mention what the other person
mentioned about. Then, as a whole class pupils try to guess who said that sentence. Then the
teacher divides the class into four groups and provides to each group a different book and short
reviews about it (two reviews per group). Each member of the group has to read the reviews, make
emphases of what it is said, and transmit it in a smooth-spoken manner what the author of that
review mentioned about the book. Additionally, pupils should consider the usage of the reported

speech in order to conveyed repeated information about what others said in the past about the book.

Vocabulary:

M SAID THAT....
v U 4

»

MEMES

IEYOU/ALREADY STUDIED
FORTHEENGLISH TEST

memegenerator.es

Source: https://www.memegenerator.es/meme/29612310



https://www.memegenerator.es/meme/29612310
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US Dept of Education & —
usedgov

Education must not simply teach work - it must
teach life. — W.E.B. DeBois

TWEETS

Source:https://cdn.ragan.com/wpcontent/uploads/2017/06/Department of Education Typo Twi

tter DuBois-2.jpg

books are made-up stories. Fiction is not real.

(Ko, !ﬂlm trations
FICTION 'Y

Source:https://Ih3.googleusercontent.com/tuLArTO33T940bSvFCRyYHftN20EzhmSbhOsxVyZw
tbTENoFD8NcV2nkgcZ4 wCNLweFWCQOIG07Ph2sywXaJTScXLCz64JNCev5GVNS8j9xhR
wncjkTcoy7XKnJ6AhYKEv3beOSFt

PEAL books that tell,
inform, teach, and

NON- FICTION



https://cdn.ragan.com/wpcontent/uploads/2017/06/Department_of_Education_Typo_Twitter_DuBois-2.jpg
https://cdn.ragan.com/wpcontent/uploads/2017/06/Department_of_Education_Typo_Twitter_DuBois-2.jpg
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Source: https://i.pinimg.com/originals/02/c3/2e/02c32eae5a007adaef0a8b7187bed845.png

I Have A Little Frog

POEMS

I have q little frog
His name is Tiny Tim,

I put him in the bathtub,
To see if he could swim,
He drank up all the water,
And gobbled up the sodap!

And when he tried to talk -
He had a bubble in his throat!

Source: https://i.pinimg.com/originals/d7/2b/36/d72b3674dbfc9f128f8c802796004c9c.jpg

A blog is a regularly updated website or web
page, and can either be used for personal use
or to fulfill a business need.

BLOG

Unlike a website, a blog (formerly known as

weblog), needs to be updated regularly, and

allows you to engage with your site visitors.

Source:https://blog.hubspot.com/hs-fs/hubfs/what-is-a-blog.png?width=1080&name=what-is-a-
blog.png



https://i.pinimg.com/originals/02/c3/2e/02c32eae5a007adaef0a8b7187bed845.png
https://i.pinimg.com/originals/d7/2b/36/d72b3674dbfc9f128f8c802796004c9c.jpg
https://blog.hubspot.com/hs-fs/hubfs/what-is-a-blog.png?width=1080&name=what-is-a-blog.png
https://blog.hubspot.com/hs-fs/hubfs/what-is-a-blog.png?width=1080&name=what-is-a-blog.png
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COMICS

Source: https://www.trecebits.com/wp-content/uploads/2019/12/comics-Instagram.jpg

Create Post

"@reR’C "0
TTRET § T

& Photo/Video @ Feeling/Activ... ° Check in

POST

News Feed
° B Posts are public and show up on your Page and in search results.

© Share Now = =4 Boost Post

:

Source:https://www.lifewire.com/thmb/fPk80BMBjO6rTiTWOAryOQJuWrc=/1600x994/filters:
no upscale():max bytes(150000):strip icc()/facebook-promoted-vs-highlighted-posts-1240615-
1-0b1b7f788d7d46de9c77dc89236633af.jpa



https://www.lifewire.com/thmb/fPk80BMBjO6rTiTW0AryOQJuWrc=/1600x994/filters:no_upscale():max_bytes(150000):strip_icc()/facebook-promoted-vs-highlighted-posts-1240615-1-0b1b7f788d7d46de9c77dc89236633af.jpg
https://www.lifewire.com/thmb/fPk80BMBjO6rTiTW0AryOQJuWrc=/1600x994/filters:no_upscale():max_bytes(150000):strip_icc()/facebook-promoted-vs-highlighted-posts-1240615-1-0b1b7f788d7d46de9c77dc89236633af.jpg
https://www.lifewire.com/thmb/fPk80BMBjO6rTiTW0AryOQJuWrc=/1600x994/filters:no_upscale():max_bytes(150000):strip_icc()/facebook-promoted-vs-highlighted-posts-1240615-1-0b1b7f788d7d46de9c77dc89236633af.jpg
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 Gud Blyfon
(FAMOUS FIVE

ADVENTURES

k4

SHORT STORIES

Source:https://imagesna.sslimagesamazon.com/images/1/51JcdmzFwKL. SX323 B01,204,203,

200_.jpg

CRITICAL
ANALYSIS

» The purpose of a literary analysis is to
demonstrate why the author used specific
characters, themes, settings, imagery, etc.

» The main reason why students write a
literary analysis essay is to demonstrate
that they have read a text and fully
understood its deeper meaning.

ElitelVsitings.com

Source:https://elitewritings.com/media/articles/what-is-the-purpose-of-a-literary-anal ysis-

essay.jpg


https://imagesna.sslimagesamazon.com/images/I/51JcdmzFwKL._SX323_BO1,204,203,200_.jpg
https://imagesna.sslimagesamazon.com/images/I/51JcdmzFwKL._SX323_BO1,204,203,200_.jpg

SUMMARY
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Source: https://www.fivesquid.com/pics/t2/1422022261-37602-1-1.png

REVIEW

Source:

1.jpg

1. the act of writing down your thoughts
about a book so 78 humans can tell you
how you're wrong.

2. the act of smashing your keyboard to
express emotions

3. something we choose to do but also cry
over IDK either mate

https://i2.wp.com/paperfury.com/wp-content/uploads/2017/10/book-review-definition-
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Questions

Instruction: Read each statement and then look for the vocabulary pictures that are pasted
on the walk, discuss them with a classmate, and then fill in the blank spaces with the word
you consider is the correct.

1- The on Facebook was comical.

2- Mary said that she likes books.

3- The teacher told us we have to make a about the novel

4- Charlie said that he saw on Facebook a hilarious about single people on
valentine’s Day.

5- The president from the United States mentioned in his that he won the
election by a lot.

6- Jimmy told me that he likes books about historical events.

7- When a | was on high school | wrote narrative

8- Annie told that she created a about book reviews the last week. Let’s check
it!

9- Peter said that are a good option for teaching English in a fun manner.

10- Someone on the Tvs said that are good for children.

11- The teacher told me that the of the book was the best.

12- The professor said that if | want to make a successful of my favorite movie

I need to follow some steps.

Source: Own elaboration
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Book #1

ONE HUNDRED YEARS 7~SOLITUDE

Winner 7% Nobel Prize

GABRIEL GARCIA MARQUEZ

Review #1

Xioma asked:

As a colombian, I felt "obliged" to read the book, which I did
several times, but the genealogical tree of repeated names was
driving me crazy and I wasn't able to finish it. So I draw it and I
finished the book the fourth time I read it. And when I finished
it, I had the biggest smile on my face. It is brilliant! It reflects so
much of the colombian magical realism that, might not very

appealing to everybody.

Like

Review #2
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8l Catia Vieirarated it ¥ A A A %

e-wa

el

One Hundred Years of Solitude by Gabriel Garcia Mdrquez, my oh my! This
book became one of my favorite classics ever! You must read it!!

One Hundred Years of Solitude tells the story of several generations of the
Buendia family, whose patriarch, José Arcadio Buendia, founded the town of
Macondo.

This novel will remain with me forever. Each book touch us differently and
this was certainly unique. This is a work of art. All I could think of while I
was reading it is that it’s just perfect in terms ...more

Source: https://www.goodreads.com/book/show/320.0ne Hundred Years of Solitude

Book #2

city of the beasts

Review #1


https://www.goodreads.com/book/show/320.One_Hundred_Years_of_Solitude
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Q Caroljean K. Rodesch

Yo fris Delightful trilogy, great to share with young people

Reviewed in the United States on January 23, 2010

Verified Purchase

This is the first of Isabel Allende’s trilogy... for young people and adults. written in her great literary style it
is full of vivid images, great travel information, and delightful characters ranging from an elderly
anthropologist to her young teen grandson and young female from the Amazon.

| suppose somewhere in here might be the heavy religious tones of Narnia or Philip Pullman (if so | missed
them). Beasts and its sequels are simply delightful imaginative tales... a bit like Hudson's,Green Mansions,
seldom read today. this is nature fantasy, not technology stuff.

This would be a good family read choice: suitable for good readers of about a 6th grade reading level or a
good parent read aloud book for poorer readers or a "you read a chapter, | read a chapter” bed time
reading. It is a great introduction to a good writer with outstanding adults books. Once | read one | needed
all three and bought all three for adults sons for Christmas. Great price at amazon buying all three
together in paperback.

4 people found this helpful

Review #2

Q Kindle Customer

e e e Just Ordered Copies as Gifts For Young People Also
Reviewed in the United States on September 9, 2017

Verified Purchase

Captivating read which is educational for its investigation into indigenous
lifestyles as compared to the ‘modern’ societies which support avarice and
destruction of forests and rivers. The focus on developing spiritual strengths
is admirable in a world where such is often denied.

One person found this helpful

Source:https://www.amazon.com/City-Beasts-lIsabel-
Allende/dp/000714637X/ref=sr 1 1?dchild=1&keywords=isabel+allende+the+city+of+the+bea
sts&Qid=1613171464&sr=8-1
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Book #3

Review #1

w Wennel

e An important book

Reviewed in the United Kingdom on June 7, 2019

Verified Purchase

My youngest granddaughter is a reluctant reader who would prefer to watch the movie than read the book.
Until this one. | am a retired primary teacher and | have had to be very wily about getting her engaged. |
told her | just had to read with her so | would not forget to be a teacher so she relented and listened to me
read. | put on all the voices which she loved. Then | paused at a short paragraph so she could take over. |
got her hooked to the point that she admitted that the book is better than the movie. She is now reading a
chapter on her own and it is so so gratifying to see her confidence grow with her enjoyment. This is truly a
great classic. My pupils all enjoyed it and | knew Eden would too. There's nothing like a good story to
develop literacy. We are now doing a "book report” and a "character study" and Eden loves to help me
remember.

24 people found this heloful

Review #2
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@ Flaminga

Charlotte's Web by E.B. White
Reviewed in the United States on February 3, 2017
Verified Purchase
Delivered in a manela bubble wrap envelope. The book arrived in excellent condition. The chapter book is a
lovely addition to my daughter's library. She is in 5th grade and requested Charlette's Web for a unit in
literature. It compliments her growth from picture books to novels with it's mature vocabulary and artistic
illustrations. The sketches are wonderfully balanced with an adventurous story that stimulates the
imagination. This is a book anyone can read. | recommend this chapter book for children who are
interested in living the story through the read more than the illustrations.

Source:https://www.amazon.com/Charlottes-Web-Trophy-Newbery-
White/dp/0064400557/ref=sr 1 1?dchild=1&keywords=Charlotte%27s+Web&qid=1613173551
&s=books&sr=1-1

Book #4

FRANK

The Diary of a Young Girl
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Review #1

gm

fofededo Review of New Version on Kindle

Reviewed in the United States on October 3, 2016

Verified Purchase

| first read this book (the edited down version) when | was nine years old, | received the book as a gift, and
again when | was twelve for school. | recently re-read the book (the new un-edited version) and coming
from an entirely different perspective now that | am a thirty year old mother.

First, | want to say that | absolutely believe that this book should still be included in school curriculum. The
only thing ‘new’ about it is that pages and passages were added. Nothing was taken out and the translation
was not changed. Reports that the book is so different that it's nothing like the original are false. Reports
that the story is different are false.

Review #2

Literature_lover

oo fefe e Must read for all

Reviewed in the United Kingdom on March 29, 2018

Verified Purchase

What hasn't already been said about this book? Valuable reading for anyone of any age (although in order
to fully appreciate | would recommend being at least 12 to read this). While this is often held up as a book
about the war, or the Holocaust and of Jewish persecution (and it is all of these things), it's also just a diary
of a teenage girl, and the thoughts she has which wander from serious topics to trivial day to day life.

The definitive edition is probably the recommended version to read - passages that were initially omitted
by Otto have been reinstated, and also included are Anne’s own revisions (which depending on the version
you buy are clearly marked as being written at a later date or not).

| purchased the Hardback edition in a slipcase - yes it's more money but it's beautiful and includes far more
photos than the paperback editions.

Source:https://www.amazon.com/Anne-Frank-Diary-Young-
Girl/dp/0553296981/ref=sr 1 1?dchild=1&keywords=the+diary+of+anne+frank&qid=1613180
835&s=books&sr=1-1

Organizing:

Subsequently, as the teacher has established the classroom into four groups and provided
each one a book with its respective reviews, pupils continue working with the same book and
teams for the purposes of this task. As a result, once each group has discussed and got to an

agreement about their assigned book’s review in the didactic sequence of “planning” the teacher
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allocates each group a corner of the classroom in order to prepare a book stand with a persuasive
space and speech, keeping in mind aspects of fluent communication as length of speech, rhythm,
pauses and others; for then, develop it without any problem when it is presented to the audience.
Moreover, the pupils use comprehensive discourse with previous repeated information and three
creative murals fashioned by themselves to represent a good quality promotion in the book stand.
Furthermore, the teacher hands out to each group individual summaries, a brief biography of the
author, and an empty mural to draw out, hence, pupils are required to repeat what has been said in
the books’ synopsis and to convey others regarding the information, in the murals. During the

process the teacher provides feedback and opinions to pupils.

Book #1
Briel garcin margues
One Hundred Years of
Solitude
" by Gabriel Garcia Marquez
a | Translation of Cien afos de soledad
hundred | 1970 (17" edition)
vears - | New York : Harper & Row
r - ‘| 422 pages
-0 0060531045
solilude- "7 Winner of Oprah’'s Book Ciub pick

Summary

One Hundred Years of Solitude tells the story of the rise and fall, birth and death
of the mythical town of Macondo through the history of the Buendia family.
Inventive, amusing, magnetic, sad, and alive with unforgettable men and
wormen -- brimming with truth, compassion, and a lyrical magic that strikes the
soul — this novel is &2 masterpiece in the art of fiction.

The mythic village of Macondo lies in northern Colombia, somewhere in the
great swamps between the mountains and the coast. Founded by Jose Arcadio
Buendia, his wife Ursula, and nineteen other famiilies, "It was a truly happy
village where no one was aover thirty yvears of age and where no one had died.”™
AT least initially. One Hundred Years of Solitude chronicles, through the
course of a century, life in Macondo and the lives of six Buendia generations-
from Jose Arcadio and Ursula, through their son, Colonel Aureliano Buendia
{who commands numerous revolutions and fathers eighteen additional
Aurelianos), through three additional Jose Arcadios, through Remedios the
Beauty and Renata Remedios, to the final Aurellano, child of an incestucus
union. As babies are born and the world's "great inventions"” are introduced Into
Macondo, the village grows and becomes more and more subject to the
workings of the outside world, to its politics and progress, and to history itself.
And the Buendias and their fellow Macondons advance in years, experience, and
wealth . . . until madness, corruption, and death enter their homes. From the
gypsies who visit Macondo during its earilest years to the gringos who build the
banana plantation, from the "enormous Spanish galleon”™ discovered far from the
sea to the arrival of the railroad, electricity, and the telephone, Gabriel Garcia
Marquez's classic novel weaves a magical tapestry of the everyday and the
fantastic, the humdrum and the miraculous, life and death, tragedy and
comedy--a tapestry In which the naoble, the ridiculous, the beautiful, and the
tawdry all contribute to an astounding vision of human life and death, a full
measure of humankind's inescapable potential and reality.
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Source:https://www.google.com/search?q=100+years+of+solitude+book+summary&sxsrf=ALe

Kk0O0OhZMDi5aZmnp nazU9YDyOaXHRuUA:1613173695606&source=Inms&tbm=isch&sa=X&

ved=2ahUKEwitkNmoxOXuAhVhGFKkFHYBQDLAQ AU0AX0ECB0oQAwW&biw=1366&bih=

600#imgrc=iCsJGVxakNVMvM

Aracataca, situated in a tropical region of northern Colombia,

between the mountains and the Caribbean Sea. He grew up

with his maternal grandparent — his grandfather was a
pensioned colonel from the civil war at the beginning of the century. He
went to a Jesuit college and began to read law, but his studies were soon
broken off for his work as a journalist. In 1954 he was sent to Rome™ on
an assignment for his newspaper, and since then he has mostly lived
abroad — in Paris, New York, Barcelona and Mexico — in a more or less
compulsory exile. Besides his large output of fiction he has written
screenplays and has continued to work as a journalist.

G abriel Garcia Marquez was born in 1927 in the small town of

Source: https://www.nobelprize.orag/prizes/literature/1982/marquez/biographical/

City of the Beasts
Isabel Allende

Summary

The first in a three -part series for young adults (Kingdom of the
Golden Dragon and Forest of the Pygmics follow), City of the Beasts
tcatures high adventure and magical realism. When his mother
becomes ill, fiftcen vear-old Alexander Cold is sent away to join his
tearless and tough minded grandmother, a magazine reporter for
International Geographic, on an expedition to the dangerous, remote
world ot the Amazon. Their mission, along with the others on their
team-—including a cclebrated anthropologist; a local guide and his
voung daughter, Nadia; and a doctor—is to document the legendary

Yeu of the Amazon known as the Beast.

Under the dense canopy of the jungle, Alexander is amazed to discover
much more than he could have imagined about the hidden worlds of”
the rain torest—and about human nature. Drawing on the strength of
the jaguar, the totemic animal Alexander finds within himself; and the
cagle, Nadia's spirit guide, the two young people are led by the People
of'the Mist—an indigenous people so in tune with their surroundings
that they can literally disappear—on a thrilling and unforgettable

journey mto the wonder filled heart of the Amazon.,


https://www.google.com/search?q=100+years+of+solitude+book+summary&sxsrf=ALeKk00hZMDi5aZmnp_nazU9YDyOaXHRuA:1613173695606&source=lnms&tbm=isch&sa=X&ved=2ahUKEwitkNmoxOXuAhVhGFkFHYBQDLAQ_AUoAXoECBoQAw&biw=1366&bih=600#imgrc=iCsJGVxakNVMvM
https://www.google.com/search?q=100+years+of+solitude+book+summary&sxsrf=ALeKk00hZMDi5aZmnp_nazU9YDyOaXHRuA:1613173695606&source=lnms&tbm=isch&sa=X&ved=2ahUKEwitkNmoxOXuAhVhGFkFHYBQDLAQ_AUoAXoECBoQAw&biw=1366&bih=600#imgrc=iCsJGVxakNVMvM
https://www.google.com/search?q=100+years+of+solitude+book+summary&sxsrf=ALeKk00hZMDi5aZmnp_nazU9YDyOaXHRuA:1613173695606&source=lnms&tbm=isch&sa=X&ved=2ahUKEwitkNmoxOXuAhVhGFkFHYBQDLAQ_AUoAXoECBoQAw&biw=1366&bih=600#imgrc=iCsJGVxakNVMvM
https://www.google.com/search?q=100+years+of+solitude+book+summary&sxsrf=ALeKk00hZMDi5aZmnp_nazU9YDyOaXHRuA:1613173695606&source=lnms&tbm=isch&sa=X&ved=2ahUKEwitkNmoxOXuAhVhGFkFHYBQDLAQ_AUoAXoECBoQAw&biw=1366&bih=600#imgrc=iCsJGVxakNVMvM
https://www.nobelprize.org/prizes/literature/1982/marquez/biographical/
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Source: http://isabelallende.com/en/book/city

Isabel Allende was bom on August 2, 1942, in Lima, Peru. Her parents, Tomés (a Chilean government representatve) and Francisca (Liona Barros| Allende
divorced when she was three. Afer the divorce Isabel traveled with her mother to Santiago, Chile, where she was raised in her grandparents' home. Her
Qrandmotner's inerest in forune tellng and astrology (the study of the influence of the stars on human befavior), as wellas the stoies she told, made a lasting
mpression on Allende. The house was filed with books, and she was allowed fo read whatever she wanied.

¥ Allende graduated fom a private high school at the age of siteen. Three years later n 1962, she mamied her frst husbnd, Mique! Fias, an engineer Allende also
! ' wenttowork for the United Nations Food and Agricutural Organizaton in Santiago, where she was a secretary for several years. Later she became a joumalst
7,/ edtor, and advice columnist for Pala magazin. In additon she worked as a felevision nterviewer and newscaster

Source: https://www.notablebiographies.com/A-An/Allende-lIsabel.html

Book #3

In Charlotte’s Web, by E.B. White, a pig named Wilbur gets
a chance at life thanks to a little girl named Fern and a spider
named Charlotte. The author shows that a real friend will help you
even if he or she has nothing to gain from doing so.

Throughout the book, Charlotte is always willing to help
Wilbur. She spins words into her web to save Wilbur’s life, even though
spinning the words is tiring and difficult for her. Charlotte is a true
friend. She helps Wilbur for one reason only—because she cares
about him.

Templeton, the rat, on the other hand, is not a real friend to
Wilbur. Templeton is only willing to lend a hand when there is some
By E.B White thing in it for him. When he is asked to help save Wilbur's life, he refuses
at first, saying, “Let him die” Later on, he agrees to pitch in, but only
because he wants to keep eating Wilbur’'s meals.

Charlotte’s Web

Summary At the end of the book, Wilbur shows that he has learned the

true meaning of friendship. He helps Charlotte by taking her egg sac
back to the barn, where he knows her babies will be sate. He does this
deed not for selfish reasens, but out of concern for his friend.

In Charlotte’s Web, the author shows that a real frienad will
heip you even if he or she has nothing to gain from doing so. Reading
this book made me realize how important it is to help others. Being
a good friend means being there when you are needed.

Source: https://slideplayer.com/slide/4782804/



http://isabelallende.com/en/book/city
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E.B. White joined The New Yorker magazine as writer and contributing editor, a position he would
hold for the rest of his career. He wrote three books for children, including Stuart Little (1945) and
Charlotte's Web (1952). In 1959 he revised The Elements of Style by the late William Strunk Jr.,
which became a standard style manual for writers. White, who eamed a Pulitzer Prize special
citation in 1978, passed away at his home in Maine in 1985.

Source: https://www.biography.com/writer/eb-white

Book #4

In 1942, with the Nazis occupying Holland, a
thirteen-year-old Jewish girl and her family fled their
home in Amsterdam and went into hiding. For the next
two years, until their whereabouts were betrayed to the
Gestapo, the Franks and another family lived cloistered
in the “Secret Annexe” of an old office building. Cut off
from the outside world, they faced hunger, boredom, the
constant cruelties of living in confined quarters, and the
ever-present threat of discovery and death. In her diary

Anne Frank recorded vivid impressions of her

experiences during this period. By turns thoughtful,
moving, and surprisingly humorous, her account offers
a fascinating commentary on human courage and frailty
and a compelling self-portrait of a sensitive and spirited

young woman whose promise was tragically cut short.

Source: https://thuprai.com/book/the-diary-of-a-young-qirl/



https://thuprai.com/book/the-diary-of-a-young-girl/

Source: https://www.biography.com/activist/anne-frank

Annelies Marie “Anne” Frank was a world-famous German-born diarist and World War Il
Holocaust victim. Her work, The Diary of Anne Frank, has been read by millions.

for two years. During this time, Frank wrote about her experiences and wishes. In 1945, the
family was found and sent to concentration camps, where Frank died at the age of 15.

Mural

) Fleeing Nazi persecution of Jews, the family moved to Amsterdam and later went into hiding
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Shat Number

Shot Number:

Shot Number:

Source:https://uxplanet.org/why-i-create-a-story-board-at-the-start-of-almost-every-ui-ux-

project-c5ab89fc029h

Rehearsing:

As a consequence, the three illustrations that pupils drew in the above step represent the

mural for the book stand, therefore, all pupils from the groups are free to discuss the persuasive

speech and meaning for each illustration within the story summaries that they will persuade further

on, in this way pupils have the opportunity to repeat information as in a discussion with their peers.

In addition, for this stage, the teacher has prepared five questions related to the summaries and

author’s biography from each of the existing books, hence, as a teamwork pupil have to decide the

convincing answers for each question since after all the purpose is to repeat information in a


https://www.biography.com/activist/anne-frank
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promotion and sell the specific book to the audience, hence, the team of each stand must be
completely prepared with the questions’ answer, since, in the stand, the audience will only ask
three questions of their preference. Also, the intentions of answering the questions are to facilitate
pupils the intelligence of retaining information that was already given and to orally communicate
it in a smooth, clear, and accurate manner to other classmates. To keep in mind, the teacher walks
around each group to facilitate the learning environment to be active and united, to remind pupils
the use of repetition of previous information, connecting words, the reported speech, and the

importance of set communication with each other.

100 years of solitude by Gabriel Garcia Marquez

In what mythical town does the story take place?

Mame all the characters involwved in this novel?

What did “Gypsies” bring to the town of Mocondo?

What did “Gringos” bring to the town of Mocondo?

Name the town and the country where Gabriel Garcia Marquez was born?

D

City of the Beasts

npwNE

What does the novel “City of the Beast” feature?

Who is the fifthteen-year-old character?

What is the mission of the story?

What animals are mention in the summary?

What occupations did Isabelle Allende have before becoming a writer?

D

Charlotte’s web by E.B White

Mame three important characters of the story?
Is the spider a good friend?

What animal is Templeton?

Does the book represent friendship? Why?

nhpwWwNE

nepwNPE

Mention three notice books that E.B white wrote?

o e e e D

The Diary of a young girl by Anne Frank

1. What countries are mentioned in the diary?

From who were Anne’s family running away from?
What did Jewish people had to face?

Who is the main character in this diary?

At what age did Frank die?

npwnN
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Source: Own elaboration

Interacting

Once pupils have practiced and established recommendable answers to the questions, the
teacher explains that in order to present each stand he /she provides a number to each group in
order to present their books. Thus, the first group who presents has the duty to retell all the
information they obtained from the review, summary, author’s biography, and illustrations to
transmit it to the audience. All the pupils from each group must take turns to speak making use of
an adequate speaking flow, discourse markets, and the reported speech. While a group is presented,
the rest of the groups have the chance to develop a question, the ones that the teacher gave them
in the previous stage, in other to establish a dynamic interaction. Therefore, the teacher places the
five questions in a little box, hence, one person per group (audience) picks up a paper with a
question and asks it to the group that is presenting. The rest of the groups observe and pay attention
to what their classmates mentioned, for then, do the same in their respective corner. Once the four
groups have presented, the teacher assigns a response paper where each pupil rates with a star the
other classmates’ books and provides a brief comment regarding previous seen information about
if they would read it or not, this information becomes important for the next methodological stage
of this proposal. Thus, the teacher decides, according to the responses the class provide who is the

winner book.



Is this a good book? Provide your rate with a star and tell us if you will read us and why...

KR WR W

minimum

Source:https://images-na.ssl-images-

amazon.com/images/1/51bfZSHE9jL. SX329 B01,204,203,200 .jpg
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city of the beasts

Is this a good book? Provide your rate with a star and tell us if you will read us and why...

WHORHW

minimum



https://images-na.ssl-images-amazon.com/images/I/51bfZSHE9jL._SX329_BO1,204,203,200_.jpg
https://images-na.ssl-images-amazon.com/images/I/51bfZSHE9jL._SX329_BO1,204,203,200_.jpg
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Source: https://images-na.ssl-images-amazon.com/images/1/51T1X6C48GL..ipg

Is this a good book? Provide your rate with a star and tell us if you will read us and why...

WIWHN

minimum maximum

Source:https://static.wikia.nocookie.net/childrensbooks/images/6/6d/Charlotte%27s Web.jpag/re
vision/latest?ch=20110109130821



https://images-na.ssl-images-amazon.com/images/I/51T1X6C48GL.jpg
https://static.wikia.nocookie.net/childrensbooks/images/6/6d/Charlotte%27s_Web.jpg/revision/latest?cb=20110109130821
https://static.wikia.nocookie.net/childrensbooks/images/6/6d/Charlotte%27s_Web.jpg/revision/latest?cb=20110109130821
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Is this a good book? Provide your rate with a star and tell us if you will read us and why...

WORW W

minimum

Source: https://images-na.ssl-images-amazon.com/images/1/81xPFVVGesL.jpg

Describing:

For this sequence, the teacher writes down the name of each pupil in a post-it note and folds
it in half in order to hand it out randomly to all pupils in the classroom. Along the post-it note the
teacher hands out an anonymous response/rate worksheet that pupils previously filled out as a
group in the previous methodological sequence. In accordance, pupils unite with the classmate
according to the name each pupil received in the post-it note in order to develop an oral
conversation where it is asked to restate and share information regarding the response/rate
worksheet each got from the previous methodological stage. As a final task, the teacher hands out
blank post-it notes to each pair group also provides as a poster the cover of all four books in the
white board, pupils duty is to re-write their favorite part of the comment in order to take the
opportunity in front of the classroom to read out loud their statement preference and stick the post-

it note on the poster of its original book.


https://images-na.ssl-images-amazon.com/images/I/81xPFVVGesL.jpg
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Source:https://www.google.com/search?q=post+it+note&sxsrf=ALeKk02rNazkjFIP0O WpyqgK
ArAbO7Agg:1617400579509&source=Inms&tbm=isch&sa=X&ved=2ahUKEwjmyYDYxuDVA
hUGO60KHUpoDZAQ AU0AXoECAEQAW&Dbiw=1366&bih=657#imgrc=laX8ivgs6cl15zM

Evaluation:

In order to prepare for this activity teacher are required to cut out comic strips from a print,
whichever is found online. Additionally, the teacher uses white out to cover what the character
from the comic or strip said in their speech bubble in order to rewrite the reported speech sentence
that each character said but in a blank piece of paper. Further on, pupils fold these “blank paper”
worksheets in half in order to keep the information anonymous for the purpose of recognizing
repeated information within the activity. Supplementary, pupils pick up the folded blank piece of
paper with the information from the speech bubble contained in the comic strip and attempt to
match it to the character of each worksheet. Hence, pupils as peer collaboration reoccupy the
information and restate orally as a team.
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Comic strip #1

Garfield said he dislikes spiders. }

Source: https://i.pinimg.com/originals/ca/bf/fb/cabffb0ff4d31d89856cc69809220595.jpg

Comic strip #2

Source: http://nicolejgeorges.blogspot.com/2011/11/homemade-dog-food-comic.html



https://i.pinimg.com/originals/ca/bf/fb/cabffb0ff4d31d89856cc69809220595.jpg
http://nicolejgeorges.blogspot.com/2011/11/homemade-dog-food-comic.html
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Comic strip #3

My wife said to

order pizza

Source: https://imgur.com/gallery/9vI8SLjN

Comic strip #4

S The cashier
said it was

Source: https://www.comicskingdom.com/trending/blog/2015/7/21/tuesday-s-top-ten-comics-

on-junk-food

4.5.3 Description of the Third Teaching Strategy

Name of the strategy:

Let’s have fun and socialization

Objective of the strategy:


https://imgur.com/gallery/9vI8LjN
https://www.comicskingdom.com/trending/blog/2015/7/21/tuesday-s-top-ten-comics-on-junk-food
https://www.comicskingdom.com/trending/blog/2015/7/21/tuesday-s-top-ten-comics-on-junk-food
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To acquire knowledge in small groups in order to encourage collaborative learning when
pupils interact in a face-to-face conversation talking in detail about tweets, memes, poems, post,

blogs, comics, short stories, and videos.

Variable:

Collaborative learning

Indicator:

Small group

Level:
Tenth grade

Unit:
Two

Scenario:

Stories come in all shapes and sizes

Theme:

Thumbs up/Thumbs down

Assessment strategy:
SI. 2 Interacts in a face-to-face conversation talking in detail about tweets, memes, poems,

posts, blogs, comics, short stories, videos when interacting in pairs or small groups.

Didactic sequence:
e Planning
e Organizing
e Rehearsing

e Interacting
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e Describing

Implementation of the first strategy:

“Let’s have fun and socialization™ is the third and last strategy implemented in this AMP
in which pupils from tenth grade have the role to reinforce in an interacting manner their speaking
abilities while their work collectively. Moreover, to prepare this last strategy is taking into
consideration the variable, collaborative learning. When the educational system is implemented in
a collaborative learning environment, pupils have the opportunity to learn to work with peers or in
small groups reinforcing their abilities of communication and promoting self-esteem. Thus, it is
established the indicator, small groups, where pupils interact face to face in an organizational
setting where there exists active participation and relationships among pupils is increased.
Together with this, it is remarkable to determine what is pretended to achieve in this educational
strategy, hence, it is pretended that pupils acquire a knowledge-based on the participation and
integration into small groups without any problem. Accordingly, there persists a significant
relation of all these elements and the assessment strategy in which interaction in the learning space
can be a success through face-to-face conversation considering that pupils from tenth-grade can
talk in details about concerning topics such as memes, tweets, poems among others in small groups.
Consequently, it is settled this third strategy in view of a didactic sequence that guides the professor

to the realization of the following tasks.

Planning

The teacher makes a power point presentation in which it is presented the following
vocabulary such as tweets, memes, poems, posts, comics, videos. The teacher asks question like
What is the meme about? what is the short story about? what is the poem about? who are the people
in the picture? What do you think about the picture? Then, the teacher forms small groups in which
pupils are grouped randomly. Each group receives a little box in which there is a picture of a tweet,
meme, poem, post, comic, or scenes of a video. Pupils interact in a face-to-face conversation

providing the most detail information about the picture. Pupils are challenged with one minute to
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observe the picture and orally argue what the picture or the video clip is about, or what they can
see on it. When the minute has passed, each group puts the picture in the box and interchange it to

another group. Finally, the teacher asks in general what was the pictures about as he/ she did not
know about them.

Tweets

Shower Thoughts
@showerfeelings

Let’s Talk about....

Have you ever stopped paying
attention in class, realized you
stopped paying attention and
started focusing so hard on paying
attention you're not paying
attention?

Source: Own elaboration Source: https://i.redd.it/dhcOf9sku4821.jpg

I'm
about to
have a
baby
sister. I can't wait to kiss her. Dad wants|
to name her Joan. That only makes
mom moan.
1f it were me,
1'd name

Teacher: what comes before 3607

Me: 350
Teacher: Then why did you write Xbox?

Source: https://i.redd.it/cl7k6milc9n51.jpg Source:

https://assets.ltkcontent.com/images/9458/30441
.baby-shape-poem 0066f46bde.jpg

SHORT STORIES Videos

naamnamnm
Alion and afmousel| SR
DO GOOD HAVE GOOD

started playing on it. The

lion woke up. He caught up the mouse
and was going to kill. The mouse
requested for forgiveness. The lion

let him go. After some days the

lion caught in a net. The mouse

cut the net with his teeth. The

lion was free. He thanked the mouse.



https://i.redd.it/cl7k6mi1c9n51.jpg
https://assets.ltkcontent.com/images/9458/30441.baby-shape-poem_0066f46bde.jpg
https://assets.ltkcontent.com/images/9458/30441.baby-shape-poem_0066f46bde.jpg
https://i.redd.it/dhc0f9sku4821.jpg

Source:
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Source: https://www.youtube.com/watch?v=-

https://i.pinimg.com/564x/b8/a2/7b/b8a27b55d46c4 ohSEtKc1Ps&ab channel=TeacherWhatIDo

ee4d882c641e4c7dd74.jpg

Questions...

Teacher: what comes before 3607

Me: 359
Teacher: Then why did you write Xbox?

Haga clic para agregar titulo

+ What are the main characters?...

D0 GOOD HAVE 600D

Pictures

don't know the answer to the last

o answer

When you're about to win in kahoot but

question and only have 3 seconds left

I'm
about to
= What the poem is about? have a
baby
sister. I can’t wait to kiss her. Dad
to name her Joan. That only makes
mom moan.
If it were me,
1I'd name
her Celeste.
Because,
for my
little sister,
she will
only have
the  best.

Haga clic para agregar titulo

= What do you think is the video about ?...



https://www.youtube.com/watch?v=-ohSFtKc1Ps&ab_channel=TeacherWhatIDo
https://www.youtube.com/watch?v=-ohSFtKc1Ps&ab_channel=TeacherWhatIDo
https://i.pinimg.com/564x/b8/a2/7b/b8a27b55d46c4ee4d882c641e4c7dd74.jpg
https://i.pinimg.com/564x/b8/a2/7b/b8a27b55d46c4ee4d882c641e4c7dd74.jpg
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Source: https://i.pinimg.com/236x/ae/0f/17/ae0f17c1b1779e44f0a724c56d4906¢5.jpg

MuM ¥ 2 Follow

marie_k_143

This is sad.. And | still never wake up on time “~
#fuckschool

!

Good luck ', Weekdays

510 am

Alarm

5230 s

Alarm

00D aw

Alarm

0:00 aw

s HiREBES

4:11 PM - 25 Jan 2016

38 08,86

Source:https://www.awesomeinventions.com/wp-content/uploads/2016/03/tweets-hate-school-

alarm.jpg

Animal Homes ‘\-g

On top of a mountain,

Or under a sea,
There are so many places
Where creatures may be.

Alone in a desert,

Or grouped on a farm,
Or tucked in a tree trunk
Away from all harm.
On bright, sunny grasslands,
Or in a dark cave,

In jungles and forests,
Where all must be brave.
On ice in the artic,

Or holed underground,

There are so many places

Where creatures are found.



https://i.pinimg.com/236x/ae/0f/17/ae0f17c1b1779e44f0a724c56d4906c5.jpg
https://www.awesomeinventions.com/wp-content/uploads/2016/03/tweets-hate-school-alarm.jpg
https://www.awesomeinventions.com/wp-content/uploads/2016/03/tweets-hate-school-alarm.jpg
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Source:https://dryuc24b85zbr.cloudfront.net/tes/resources/12077268/image?width=500&height
=500&Vversion=1551120388888

SWIMMING

Source:https://il.wp.com/jphistudio.com/wp-content/uploads/2017/01/Water-
Creatures.jpg?resize=750%2C294&ssl=1

> >l o) 128/231 o) 221/231

Source: https://www.youtube.com/watch?v=6CKcglahedc&ab channel=MovieclipsTrailers



https://dryuc24b85zbr.cloudfront.net/tes/resources/12077268/image?width=500&height=500&version=1551120388888
https://dryuc24b85zbr.cloudfront.net/tes/resources/12077268/image?width=500&height=500&version=1551120388888
https://i1.wp.com/jphistudio.com/wp-content/uploads/2017/01/Water-Creatures.jpg?resize=750%2C294&ssl=1
https://i1.wp.com/jphistudio.com/wp-content/uploads/2017/01/Water-Creatures.jpg?resize=750%2C294&ssl=1
https://www.youtube.com/watch?v=6CKcqIahedc&ab_channel=MovieclipsTrailers
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FOR A FAIR SELECTION
EVERYBODY HAS TO TAKE
THE SAME EXAM: PLEASE

CLIMB THAT TREE

Source: https://www.educationworld.com/sites/default/files/climbtree.JPG

> o

T ake turns with supplies.

E xchange ideas.

A Iways stay on task.
; M cake an effort to try.
T wqit for your turn to share.
0 ffer to help your team.

R espect others' opinions.

K eep working fo finish the fask {5

A
24

800

Source:https://www.pngkey.com/png/detail/962-9626358 teamwork-acrostic-poem-anchor-chart-

acrostic-poems-for.png

Organizing

After the pupils review the vocabulary such as tweets, memes, poems, posts, blogs, comics,
short stories, videos and had the experience of describing each element in a small group work, it


https://www.educationworld.com/sites/default/files/climbtree.JPG
https://www.pngkey.com/png/detail/962-9626358_teamwork-acrostic-poem-anchor-chart-acrostic-poems-for.png
https://www.pngkey.com/png/detail/962-9626358_teamwork-acrostic-poem-anchor-chart-acrostic-poems-for.png
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is now the moment for pupils to interact dynamically and actively with all the classmates. In this
stage, the English teacher hands out to each pupil a flashcard with an image or in some cases
information related to a meme, comic or video. For each of the images or information, there is an
original flashcard that is a match with a compatible flashcard from another pupil. Therefore, by
the action of interacting in a face-to-face conversation and walking around the classroom, pupils
describe in the most detailed manner their flashcards in order to discover their match. Thus,
showing the image or the information is not allowed just spoken communication is permitted; such
as a general description of the content of what is in the picture in one or two simple sentences
imagining that the other classmate does not know anything about it. The purpose of this task is for
pupils to describe in most detail method the distributed image or information of their flashcards
they obtained by collaborative learning in small groups with their peers in order to pair up with
their flashcard match for further tasks. Additionally, pupils have to consider when talking in detail,
the position of present and past tense as they did in the previous stage when the teacher asked

questions.

Jlasheand maez ol

Ongeal Horeard Copaniok Pasheard

Source:

https://www.google.com/search?g=cat+mad+lady+meme&sxsrf=ALeKk00kE11UuaR9SOO0OLfH
vi34TkhVmLDQ:1613795467595&source=Inms&thm=isch&sa=X &ved=2ahUKEwjo3NfMOPf
UAhX0QzVKKHRI4BSEQ AU0AX0ECAS8QAW&hiw=1366&bih=657#imagrc=ong95Y ovslykPM



https://www.google.com/search?q=cat+mad+lady+meme&sxsrf=ALeKk00kE11UuaR9SO0LfHyf34TkhVmLDQ:1613795467595&source=lnms&tbm=isch&sa=X&ved=2ahUKEwjo3NfM0PfuAhXQzVkKHRi4BsEQ_AUoAXoECA8QAw&biw=1366&bih=657#imgrc=ong95YovsIykPM
https://www.google.com/search?q=cat+mad+lady+meme&sxsrf=ALeKk00kE11UuaR9SO0LfHyf34TkhVmLDQ:1613795467595&source=lnms&tbm=isch&sa=X&ved=2ahUKEwjo3NfM0PfuAhXQzVkKHRi4BsEQ_AUoAXoECA8QAw&biw=1366&bih=657#imgrc=ong95YovsIykPM
https://www.google.com/search?q=cat+mad+lady+meme&sxsrf=ALeKk00kE11UuaR9SO0LfHyf34TkhVmLDQ:1613795467595&source=lnms&tbm=isch&sa=X&ved=2ahUKEwjo3NfM0PfuAhXQzVkKHRi4BsEQ_AUoAXoECA8QAw&biw=1366&bih=657#imgrc=ong95YovsIykPM
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Flasheard matel =2

Original flasheard Compatible flazhcard

Source: https://knowyourmeme.com/memes/woman-showing-papers-to-grey-cat

Flashcard match #3

YOU MISGED
THE BEST AUN M
OF THE OaY.

Original Nashcard Compatible Masheard
Source:https://herald-review.com/business/local/coates-changes-to-sunday-comics-introduce-
new-faces-to-our-pages/article b59231fb-3378-5ff6-befe-4db6bc439125.html

Flashcard match #4

TWO LIFT TICKETS ..BEING SENIOR CITIZENS

WITH SENIOR WHO $TILL $KI WELL MEANS WE'RE
DISCOUNTS,

NOT GOING
(@) DOWNHILL
s FAST!

X '
N g) ok P
D ) e ™ ) )

Comptible flashcard

Trbvds 326 -

Original fl

Source: https://www.thecomicstrips.com/comic-strip/Frank+and+Ernest/2017-03-26/156112



https://knowyourmeme.com/memes/woman-showing-papers-to-grey-cat
https://herald-review.com/business/local/coates-changes-to-sunday-comics-introduce-new-faces-to-our-pages/article_b59231fb-3378-5ff6-befe-4db6bc439125.html
https://herald-review.com/business/local/coates-changes-to-sunday-comics-introduce-new-faces-to-our-pages/article_b59231fb-3378-5ff6-befe-4db6bc439125.html
https://www.thecomicstrips.com/comic-strip/Frank+and+Ernest/2017-03-26/156112

Flashcard match #6

Original flashcard Compatible flashcard

Source: https://www.youtube.com/watch?v=ErEy38dcCVag&ab channel=FlavoursOfFood

Flashcard match # 7

1 famose hotel o Jrafas en Affca | Vol 1a pona Qastar TANTO? @ Elfamoso hotel de rafas en Africa | Val a pena gastar TANTO?
J il 165K @1 22K b COMPARTIR %, CUARDAR 4 - 105K 123K A COMMITI B, CUAROAR
Original flashcard Compatible flashcard

Source: https://www.youtube.com/watch?v=enBv6l7btgl&ab channel=LuisitoComunica

Flashcard match #8

I know that you can't see me,
buttrustme I'mright here.
Although I'm upin heaven, If you could see me runand play
my love for you stays near. how much better you would feel,

Sooften | see you crying,
many times you call my name.  that when the time is right,

Iwant so much to lick your face  you'll stepout of the darkness and
and ease some of your pain. meet me in the light.

Original flashcard Compatible flashcard
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https://www.youtube.com/watch?v=ErEy38dcCVg&ab_channel=FlavoursOfFood
https://www.youtube.com/watch?v=enBv6l7btqI&ab_channel=LuisitoComunica
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Source: https://i.pinimg.com/originals/dd/98/b2/dd98b2a25ch26bedac4541708cd5e53¢e.ipg

Rehearsing

Eventually, pupils have the experience of recognition regarding images or information
from the previous task and have discover who is their partner by the matching flashcards.
Therefore, the pair that were formed in the previous didactic sequence, receive the flashcard that
they have received before in order to answer five questions in the most descriptive, orally and
collaboratively manner as a pair. Moreover, the teacher is in charge to distribute to each pair a
colored envelope in which pupils find the picture they got in the previous stage (either a meme,
poem, short story or video) along to five questions. The function of this task is for pupils to
collaboratively answer and practice the questions related to the flashcard, by this providing the

opportunity to orally and detail discuss in a face-to-face dialogue utilizing the time of present tense.

Flashcard questions #1

The teacher giving the whole

class detention for talking and ~ The one kid who was

not completing their work silently doing all his work
-

What is the meme about?
Where are they?

How do you describe the meme?
How is your favorite character?
What is the women doing?

Do N

Source:https://cdn.ebaumsworld.com/2019/07/05/031621/86009017/womanyellingatcatmemel15
-pg



https://i.pinimg.com/originals/dd/98/b2/dd98b2a25cb26bedac4541708cd5e53e.jpg
https://cdn.ebaumsworld.com/2019/07/05/031621/86009017/womanyellingatcatmeme15.jpg
https://cdn.ebaumsworld.com/2019/07/05/031621/86009017/womanyellingatcatmeme15.jpg
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Flashcard questions #2

Teacher: what comes before 3607

Me: 359
Teacher: Then why did you write Xbox?

What is the meme about?

Why do you think the cat is surprised?
How do you describe the meme?
‘What did the cat do?

‘What is the role of the elderly women?

%-----------_----

Source: https://www.reddit.com/r/dankmemes/comments/it3hub/is this meme template back/

A ol -

Flashcard questions #3

What is the comic about?

1
2. What sport does the comic represent?
3. Who do you think is the main character?
4. Describe the environment?
5. Who won the run?

e SR s 1 et e i i st

Source:https://herald-review.com/business/local/coates-changes-to-sunday-comics-introduce-
new-faces-to-our-pages/article b59231fb-3378-5ff6-befe-4db6bc439125.html



https://www.reddit.com/r/dankmemes/comments/it3hu5/is_this_meme_template_back/
https://herald-review.com/business/local/coates-changes-to-sunday-comics-introduce-new-faces-to-our-pages/article_b59231fb-3378-5ff6-befe-4db6bc439125.html
https://herald-review.com/business/local/coates-changes-to-sunday-comics-introduce-new-faces-to-our-pages/article_b59231fb-3378-5ff6-befe-4db6bc439125.html
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Flashcard questions #4

«.BEING SENIOR CITIZENS
T“'ﬁfr’ﬁ’szﬁfgf o ‘ WHO STILL $KI WELL MEANS WE'RE
/ ~ NOT GOING

1. What is the comic about?

2. What sport does the comic represent?

3. How would you describe the weather?

4. What range of age pre shown by the characters?
5. Who do you think won the run?

P - 5 B P o o o e S

Source: https://www.thecomicstrips.com/comic-strip/Frank+and+Ernest/2017-03-26/156112

Flashcard #5

What is the video about?

From what culture is this food from?

Can you guess the ingredients in this recipe?
What is the first step shown in this video?
Do you consider this food delicious?

R e e o o e it

LIRS e

Source: https://www.youtube.com/watch?v=ErEy38dcCVg&ab channel=FlavoursOfFood



https://www.thecomicstrips.com/comic-strip/Frank+and+Ernest/2017-03-26/156112
https://www.youtube.com/watch?v=ErEy38dcCVg&ab_channel=FlavoursOfFood
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Flashcard questions #6

11 tamano hotel G Jrafas en Atvica | (Vale b pena gastar TANTO? @ ) tamono hotel Ge Jrafes e0 ABica | Vile b pena Qaster TANTOY @

F Ll I L " Sl - 9 PR T —

Who do you think is the main character in this video?
What is the name of this animal?

From what country is this animal from?

Describe the environment in this video?

Does this animal look comfortable?

S i s s

Source: https://www.youtube.com/watch?v=enBv6l7btgl&ab channel=LuisitoComunica

ARl -

Flashcard questions #7

Ll 1. Whois speaking?
l'" Meet YOU |n Th 2 LIC 2. What is the poem
' about?
3. Towhomis he or she or
‘ it speaking?
4. Why is it speaking?
5. What emotion does the
poem represent?

I know that you can't see me,
but trustme I'm right here.
Although I'mup in heaven,

my love for you stays near.
Sooften | see you crying,
many times you call my name.
Iwant so much to lick your face
and ease some of yourpain.  meet me in the light.

%_____'___________

Source: https://i.pinimg.com/originals/dd/98/b2/dd98b2a25cb26bedac4541708cd5e53e.ipg



https://www.youtube.com/watch?v=enBv6l7btqI&ab_channel=LuisitoComunica
https://i.pinimg.com/originals/dd/98/b2/dd98b2a25cb26bedac4541708cd5e53e.jpg
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Interacting

In this stage, the teacher explains that each pair has to find a pair and get into a small group.
Once, pupils have organized in their spaces, each pair interacts in a face-to-face conversation
talking about the details about the picture they obtained and provide all the answers to the questions
that the teacher handed out in the previous stage. In each group, pupils have to contribute with
thoughts and ideas about what they have, with the purpose to encourage discussion and
collaborative work among pupils. Once, each group has provided orally all the details about their
poem, memes, video clip, or comics the teacher hands out another envelope which it contains a
blank paper in which each group has to write down a note talking about the details they found in
each one of the pictures. Take into account that pupils should provide these details using past tense.
Not to mention that the envelopes are from different color to make sure that each group does not
receive the same notes. Then, the teacher gets the envelopes, mixes them, and provides them to

each different group.

Source: https://www.indiamart.com/proddetail/colored-envelopes-13039474748.html



https://www.indiamart.com/proddetail/colored-envelopes-13039474748.html
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Instruction: Write a note to your classmates about the specific details you found in your pictires

emd whet it is about.

Picture one

Picture two

Source: Own elaboration

Describing

In this sequence, the teacher hands out an envelope to each group in order to read them out
loud and analyze the notes the other classmates mentioned in “interacting” about the pictures they
got regarding the flashcards. As a result, pupils interact in a face-to-face dialogue within small
groups to discuss the written information other classmates made about the flashcards. Therefore,
by the detailed information pupils received in the envelope, pupils should consider the description
other groups wrote in order to decide if they were describing a meme, post, tweet, video, short
story, or a poem. At the end, pupils of each group decide an answer to write down in the envelope
to return it to the original group and determine if the answer is correct or incorrect. Finally, the
teacher provides to pupils a video from YouTube named “Giraffe Manor, Kenya” in order to
implement interaction between pupils by taking pauses in the video followed by a question in

which pupils must discuss in a face-to-face environment to provide an answer full of details.
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JEN S/
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Guafle Mawr, Kemyn

f) Stine oy Vot e e

Source:https://www.youtube.com/watch?v=R7qlvIhBeR0&ab channcl=WildluxeLuxuryTravelShow

1. Where is the place?

2. What do you think is that place?

3. What is the giraffe doing?

4. What do you think a giraffe eat?

5. How do you describe the place?

6. What do you think is the video about?

7. What else did you see in the video?

Source: Own elaboration
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Evaluation

The teacher forms small group of pupils and sets them in each corner of the classroom.
Then, he / she explains that in the middle of the classroom, on the floor or in a table (it is teacher’s
choice) there are some pictures about a meme, poem, short story, or scenes of a video. After that,
one moment at a time one pupil per group stands up and chooses an option or the picture the teacher
settled in the middle of the classroom. Then, each pupil backs to his/ her small group and interact
in a face-to-face conversation speaking with exactitude about what the picture is about. The pupil
has to describe the situation in the most detail manner while the rest of the group asks him/ her
questions like what is it about? how many characters are in the picture? is there an animal? is it
about people? is it a poem? is it a video? Where is it located? among others questions to get to a
conclusion. Similarly, the small groups are given a cardboard in where they have to write and draw
ideas about the picture their classmate is describing. After that, the teacher arranges the classroom
in a circle, the teacher asks pupils to share what they got and explain in detail what his/ the
classmate mentioned using the simple past tense. Then, the person from each group who got the
picture of the meme, poem, short story, or scenes of a video shows to the rest of the class the real

picture and all pupils speak if the group caught the idea or not.

Source: https://www.youtube.com/watch?v=ebsS9tEi5zc&ab channel=WildernessTV



https://www.youtube.com/watch?v=ebsS9tEi5zc&ab_channel=WildernessTV

The Lion and the Cows
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A »d\ lived four cows in the forest.
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them. When the cows
saw the kon, all of them
fought with him. The lion
had to run away

A few day passed and the
cow quarreled between
themselves and started
grazing separalely. One by
one the lion killed all of
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https://i.pinimg.com/originals/5f/63/4b/5f634bad2ceb1f1cb53d0cb36ced7154.jpg
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Source: https://www.youtube.com/watch?v=09R8 2nJtjg&ab channel=Maroon5VEVO

GREEN GIANT

There lived a green giant whose name was Sam.
His hair was the color of strawberry jom.
He had one brown and one blue eye,
And a beard the color of pumpkin pie.
His coat and pants were oh so bright,
Like a peppermint stick all red and white.
His socks were as yellow as lemon pop.
His shoes were as brown as a chocolate drop.
His hat was the color of gingerbread,
With a tall, tall feather of raspberry red.

Source: https://i.pinimg.com/originals/3e/69/be/3e69beb8b7af5ed0bc533eccd3ef8798.png

4.6 Social and Educational Impact

4.6.1 Social Impact

The integration of innovative teaching strategies in English education is to provide to high
school pupils a proper knowledge construction process in which they can gain and utilize the
acquaintances as a linguistic tool in the social formation within the global demands as to privilege
the community. As OECD & Asia Society (2018) stated the causes to create changes in the

development and implementation of strategies:

The fundamental changes required in education to develop young people who are globally
competent are more likely to become integral to everything that schools do if global
competence is an explicit priority of entire systems of education across a community, a
state, a nation, or a region. Such changes will shape the design of the curriculum as well as

the pedagogical approach. (p. 6)


https://www.youtube.com/watch?v=09R8_2nJtjg&ab_channel=Maroon5VEVO
https://i.pinimg.com/originals/3e/69/be/3e69beb8b7af5ed0bc533eccd3ef8798.png

178

Therefore, “Educating for global competence can help engage a rising generation in
managing and even solving the social, political, economic, and environmental challenges” (OECD
& Asia Society, 2018, p. 11). As a result, due to the demand and progression within the global
competence pupils confront distant teaching methods in order to domain the language performance
and overcome the requirements that exist in the nation’s current society. Moreover, the strategies
that provide significance to this AMP function as an approach for pupils to become a productive
social agents and impact the development of the country. Additionally, the proposed strategies
contain a focus on social aspects in which it contemplates transforming pupils’ oral performance
into an essential skill to successfully compete in today’s humanity. Accordingly, it is manifested
the social impact and influence regarding the teaching strategies of this educational research to

pupil’s development into bilingualism.

First strategy

The integration of the first teaching strategy “Believe in myself” includes the construction
of proper communication towards a community that provides pupils the necessary knowledge and
skill to perform in distant variations of society. For Verschueren (1995) the value of pragmatic in

the community:

Indeed, it has been suggested that pragmatics is such a complex field that it cannot be
considered a third component of a theory of language, complementing syntax and
semantics, but ought to be treated as a specific perspective on language, i.e. as ‘an approach
to language which takes into account the full complexity of its cognitive, social, and

cultural ... functioning in the lives of human beings’. (As cited in Anderson, 2001, p. 25)

In other words, the pragmatic language in English education is not just a component of
learning it is a fundamental element that pupils acquire for personal and academic performances
which is essential to interact in the global community. As a result, within this strategy and
socialization pupils require to orally communicate in order to accomplish and comprehend

different speakers in society. Therefore, in this AMP it is essential for pupils to experience the
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exchange of verbal information to gain a proper knowledge construction process to get involved
in society. As Shin (2012) stated, the influence of oral communication for society receives “the
effects of social factors on the language of different speaker groups within a speech community,
and the significance of the interplay between language variation and language change” (p. 12).
Hence, it is essential to adopt innovative strategies in the English curriculum that involve
pragmatic language in combination with speaking experiences in order to generate a productive

impact.

Nevertheless, the strategy “Believe in myself” contains the adequate formation that pupils
need to be considered as supportive citizens in the society. Hence, the role of pragmatic language
in the community becomes an essential linguistic tool for pupils to utilize as a way to satisfactory
communicate with others. On the other hand, in order to properly acquire pragmatic language
abilities pupils, have to experience this strategy within the skill of speaking which is indispensable
for a society of bilingualism. As a significance, this combination fulfills the necessities of this
AMP and pupil’s knowledge construction process which enhances the intelligence and
management of global communication. Lastly, in the following segment, it is represented the

second strategy as the influence it manifests to pupil’s social environment.

Second strategy

The second teaching strategy “Come and tell what are you thinking about” was created
under the influence of the variable speaking skill and the indicator fluency. Thus, the objective
within this strategy is focused on improving pupils’ abilities to fluently express spoken information
as to exchange communication with other members of the community. As Battle (2012) indicated
that “Social language behavior also plays a major role in speech fluency” (p. 176). As a
consequence, the function of this strategy is to improve learning regarding the knowledge
construction process to strengthen pupils’ capacity to speak at a proper speed, accuracy, and
expression towards members of society. Therefore, the variable speaking skill occupies an
important part in society; since it is the most practical selection to communicate with the
population of the community. In addition, Bell (2001) manifested that for global demands speaking

is essential in society “speakers’ ability to use language in a range of social situations” (p. 2). AS
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a result, “Come and tell what are you thinking about” is a strategy that associates fluency and
speaking to contemplate the requirements and requests of our pupils and the rest of the community

becoming social agents and independent English speakers.

In other words, in order for pupils to impact the community and society it is essential for
educators to launch a proper pedagogical approach; therefore, the establishment of innovative
strategies as in this AMP. Without a doubt, fluency is considered an important element in today’s
society; since it is a part of speech that speakers utilize in everyday situations to exchange
information in the most comprehensible and direct manner. On the other hand, speaking is the
most common and automatic means to communicate with other speakers; for this reason, the verbal
exchange becomes an elevated impact for global requests and interaction in society. Thus, the
AMP in this educational research contains the necessary formation for pupils to compete in a
bilingual community. Following, it is presented the third teaching strategy to supplement the social

impacts of pupils.

Third strategy

To conclude, the final teaching strategy “Let’s have fun and socialization” commands
pupils to integrate into a collaborative learning environment interacting within small groups.
Unquestionably, this strategy impacts pupil’s knowledge construction process due to, it provides
pupils a closer experience to the world of socialization and collaboration to became competitors
in globalization. As Johnston (2006) mentioned “one must understand that putting a group of
students together, either in a small group or even in a classroom, requires much more than giving
them a meaningful task” (p. 52). Furthermore, the creation of innovative teaching strategies, as
this one, goes beyond establishing classroom responsibilities, this kind of approach, provides
pupils the correct construction to guarantee the community a successful formation of bilingual
citizens; which is, an abundant necessity in the current society. Moreover, to achieve the objective
of the ATM and the knowledge construction process, it is essential to combine learning in small
groups with collaboration in order to share oral information with others. As stated by Moore (2006)
the relationship between collaboration and society:
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allowing greater autonomy or ‘agency’ in the learning process — while at the same time
holding on to and developing in organized sites of learning important collaborative,
socializing processes and activities, and ensuring that common values and important

knowledge are shared. (p. 146)

As a result, the integration of collaborative learning in small groups impacts pupils’
construction process as the skills to interact in a society and community. By this curriculum and
strategy pupils experience with other classmates in the oral task; which, develops an experience to
compete in the globalized community at the same time gaining advantages to Costa Rica’s society.
Without a doubt, the country has grown in relation to commercial and business; therefore, it is
essential for language teachers to cultivate a bilingual generation to maintain and attract the
business field in the territory. Hence, the concept of overcoming society and globalization should
always be relevant in education in order to correctly and properly form productive citizens. In the
following section, it is mentioned how the strategies in this AMP cause a successful educational

impact.

4.6.2 Educational Impact

The education is Costa Rica has as a purpose to search for healthier contemporary
alternatives that look for better results on pupils’ academic performance. Thus, the educational
impact that these three strategies have in our educational system most create such a challenge for

both, English teachers and pupils. For Cangelos (2013) it is indispensable that:

Through the application of such strategies, you are able to meet one of your primary
instructional responsibilities: to provide students with a learning environment that is
conducive to achievement and free from disruptions, distractions, and threats to their safety
and well-being. (p. 3)

Moreover, it needs to establish a collaborative and cooperative environment in which
pupils can prepare themselves for future events where the English language, certainly, will

dominate the rest of the daily activities people do. It is logical that the idea to implement strategies
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in which pupils work together to bring numerous advantages, for example, it is considered that
“During cooperative learning sessions, students collaborative work with one another to accomplish
a common task; students learn from their interactions with one another” (Cangelos, 2013, p. 254).
The impact these strategies have in education comes to bring opportunities for pupils to be
involved more in realistic situations where they can provide meaningful ideas and contribute with
critical thinking. Consequently, it is expected that each strategy permits to reinforce all those needs
that can be presented in the English classrooms in every public institution, hence it is presented
the educational impact these three strategies have.

First strategy

During the development of the first strategy, “believe in myself” it was settled the purpose
to help pupils to obtain better results during the knowledge construction process when this one has
the chance to produce a face to face interaction with others. Not to mention that it is highly
significant to make the pupils believe that self-assurance is remarkable for a worthy conversation
where words are carefully chosen in order to express security, intelligently, and catch others
attention. The impact that this strategy can bring to the educational system is that it provides to
each English teacher the idea that pupils, through these tasks, construct what is considered an
important aspect in the knowledge construction process, self-confidence. As mentioned by Kanar
(2010) “Confident students are empathetic. They are good communicators who can identify with
the situations, feelings, and motives of others” (p. 291). Furthermore, it has as a principle that
pupils at the end of this strategy are capable to produce positive outcomes where communicative
competence can be reflected according to their level. On the other hand, this strategy has the
impression that pupils through the process of scaffolding, can develop security at the moment to
complete tasks and express themselves orally with other peers, due to communication in the
classroom should be placed at first in order to learn effectively and activate their abilities of
socialization. When pupils interact in the classroom, with the teacher or classmates, it is
remarkable the usage of social language skills is a requirement in everyday conversation.
Additionally, “the notion that scaffolding should not only support students to complete a particular
task but also develop students’ autonomy so that they can later complete similar tasks alone”

(Gibbons, 2014, p. 145). In effect, both teacher and pupils are encouraged to participate in an
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innovative alternative where provide defiance in the planning method and the process of acquiring
knowledge. Learning is a process of steps where the professor is in charge to provide the best

strategies and options for their own well.

Second strategy

What is essential when it is established an educational strategy to improve and enrich the
academic level of pupils is to have an idea of the kind of population we are choosing in order to
carry out this strategy. The significant impact this strategy has on the knowledge construction
process is that it motivates and encourages pupils not just about learning a second language, but,
also to socialize and enjoy the process. As a result, it is in this second strategy, “Come and tell
what are you thinking about”, that teacher emboldens pupils to be participate in a class where they
have to discover, and make use of their knowledge to provide the most reliable and accurate results
that are estimated. Thus, pupils are the center of todays’ education and it is a priority to start
focusing on providing modern alternatives based on their necessities that will capture their
attention, hence, be capable to make usage of the language learned in the smoothest mode. As a
strategy to be implemented in the public high schools, it is considered that when pupils develop a
task in each stage, these ones recognize the kind of effort they have to do in order to communicate
due to each stage is designed to increase the level of interaction and production as well as the use
of authentic language. “Additionally, since tasks are designed based on learners’ real-world needs,
it is expected that such task characteristics would motivate learners to be involved in interaction
and to produce output while completing tasks” (Markee, 2015, p. 166). According to the impact
this strategy could have in the educational field, it guarantees to each professor in the development
of the class multiple opportunities to engage pupils to interact, share, and converse in an easy and
accurate manner while the abilities to speak a second language are reinforced. At this level, pupils

are encouraged to develop a natural and comprehensible speech.

Third strategy

The third strategy of this AMP has the objective to reinforce pupils’ level of spoken

interaction and improve English academic speaking skills, through working together, in pairs and
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in smalls groups. Therefore, the impact this strategy can have in the educational field conducts to
a hard labor in which the teacher and pupils must find a manner to cooperate with the intention to
achieve positive and motivating results. As proposed in this strategy called, “Let’s have fun and
socialization”, it counts on that every pupil from tenth grade has the capacity to interact in a face
to face conversation where knowledge can be acquired and the relationships among classmates can
be built too.

Accordingly, the most effective way to implement active learning is to organize the class
into small groups of students who can work harmoniously together, foster their own
learning strategies, and create an atmosphere in which information sharing can take place.
(Orlich et al., 2009, p. 249)

Working in a group, it does not matter the size and the amount, requires communication
and social language skills where everyone can understand and support each other. As stated by
Orlich et al., (2009) the “Group size is an important variable that influences learner participation”
(p. 252). Therefore, it is calculated that small group working certifies pupils with efficacious
results. Furthermore, the development of collaborative tasks in each stage involves that the English
teacher starts focusing on the way the English classroom is arranged where pupils, in their peers
or small groups, can sit, focus, interact, and produce. In addition, the impact this method has on
pupils nowadays conducts to an enjoyable process where participation and interaction with others
are amplified and the teacher’s job is ameliorated. On the other hand, the following segment it is
provides the chapter’s conclusion that is based on a critical analysis of the strategies implemented
in the AMP.

4.7 Chapter’s Conclusion Critical Analysis

As a whole, in the content of this chapter, the purpose is to construct an alternative
methodological proposal to adjust into the English knowledge construction process in order to
improve pupils speaking competence in the acquisition of the second language. Consequently, the
elaboration and proposal of the three teaching strategies within this section provides as an

alternative to enhance the weaknesses present in the pupils learning environment regarding the
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verbal experience of communication. Therefore, the applicability of strategies in the proposal titled
as “The Implementation of Collaborative Learning for Improving the Speaking Skill in the English
Knowledge Construction Process” is a resource that English educators require to depend on in
order to assistance the teaching and learning of speaking in a second language inside the
educational classrooms. In other considerations, the establishment of the AMP is a procedure that
can be applied to pupils who present difficulties at the moment to transmit oral information with
other English speakers. In the other hand, the educational proposal is of immense relevance due to
the necessity that the country has in relation of the acquisition of a bilingual community; as a result,
that is the reason of the importance of this AMP since it is a facilitation for teachers and pupils to
teach and learn with innovative and dissimilar strategies incorporated in the knowledge
construction process. To put it in another way, the strategies involved in this educational
innovation influences the pupil’s community to become motivated and better speakers of the
English language, granting the AMP an elevated significance to the knowledge construction
process. As a last contemplation, the strategies that fulfill the English knowledge construction
process provide to the AMP a possible improvement to acquire the second language due to the
viability within the implementation of the strategies by these mean pupils are capable of
developing speaking skills by the alteration of the teaching methods utilized by educators around
the learning environment. For instance, the qualities that the AMP sustains to the English
knowledge construction process accredits pupils the potential to elevate a formal academic and
personal oral communicative competence. In addition, as presenters of this alternative
methodological proposal, it is considerable that the composed strategies are assertive for the
necessities that tenth grade pupils experience in high schools of the community. Therefore, as an
intention of implementing this AMP to the knowledge construction process, presenters
contemplate the acquisition of a bilingual population as a competent community of second

language speakers.

Moreover, it has considered that the way education is giving in this 21st century to our
pupils seeks for better results where pupils possess numerous advantages in the educational field

and the society. According to Anisimova & Koshova (2010) they made mention that:
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English Language Teaching (ELT) is one of the key subjects for language students and a
long-lasting interest for language professionals. Nowadays the profession of a language
teacher is becoming more and more prestigious. Our society is keen on studying foreign
languages because it gives people, children first of all, a competitive educational and

professional advantage. (p. 7)

Additionally, despite it has been some changes in the way teachers instruct, it has the
priority to take the pupils as the center of the entire process. Therefore, “The attention is shifted to
learner and their needs and makes the educational process/lesson itself learner-centered or student-
oriented” (Anisimova & Koshova, 2010, p. 132). Furthermore, the rewards that the modern
teaching methods bring to today’s education provide to each pupil take a vital role in the classroom
where they have the chance to communicate ideas and opinions; interact with others, and work as
a group with the objective to support each other’s and resolve problems together. It is remarkable

to contemplate that:

Modern theories of learning emphasize the key role that learners play in the success of
education. This might seem obvious, but previously, teachers and materials were given
pride of place. However, the focus now is on the learner and the learning process and
processes (learning styles and learning strategies of each student) rather than the previous
teacher-centered approach where endless drilling was said to produce some sort of
rudimentary success in using the second language with the use of prescribed lessons and
teacher-proof materials delivered by dubiously qualified “language teachers.”. (Jacobs &
Farrell, 2010, p. 17)

Additionally, it has the impression that with the employment of modern teaching strategies
teachers ride alternatives in which pupils can be focused on specific areas that need to be improved
and the teacher, as a facilitator and advisor, supports them with appropriate observations
throughout the realization of academic tasks. On the contrary, Jacobs & Farrell (2010) alleged that
“In traditional classes, teachers were seen as the knowledge providers and sole controllers of the
class. In the approach English language teachers share this control and “facilitate” learning rather

than dispense knowledge” (p. 2). Furthermore, it is indispensable too that the Costa Rican’s
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English educational system moves toward an exceptional change where pupils’ results can be
perceived. Thus, it had into account the importance to encourage English in early childhood due

to the rewards they obtained. As it was pointed out by Anisimova & Koshova (2010):

Traditionally foreign language was taught from junior to senior stage — the period of
secondary school study. But nowadays we can observe steadily growing interest in teaching
English to younger learners in pre-school and early school periods. The upsurge of interest
of primary school and even kindergarten to the language learning is partly in response to
the rapidly growing demand for English to be taught at younger ages by parents who want

to provide their children with a competitive educational advantage. (p. 147)

Despite it is a challenge, learning English as a second language for early kids is a natural
and unconscious process where pupils learn to dominate it easier than some older people. As a
result, it can be mentioned that, for some teachers, the existence of changes towards the manner
pupils are taught is due to the personal, social context, the needs, and the interest of each pupil.
Thus, for Piccardo (2013a) revealed that:

Modernity and change come together in every aspect of our individual and collective lives.
This increase in diversity leads to change and renewal of cultural and linguistic forms. In
education, classes are increasingly diverse with students’ life trajectories characterised by
plurality both in languages and cultures, which then interact with the languages and
cultures of the host societies, thus producing further change. (as cited in Piccardo & North,
2019, p. 11)

As the product of the evolution that education is taking, it is important that each English
teacher has a different perspective of what education involves nowadays and the actions it should
be taken in order to accomplish the desires established due to “The focus on change includes
policies, strategies and initiatives aimed at promoting certain pedagogical approaches. Professional
learning will feature prominently in any strategy to introduce and sustain change” (Paniagua &
Istance, 2018, p. 43). Furthermore, it is essential that professional teachers can perceive that

education has changed and the objectives that were set years ago have changed too. Not to mention
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that the pupils are now the priority of the knowledge construction process where their academic
achievements are necessary for their own development in the society and culture. As an essential
segment of this AMP, it is presented the reflections on chapter number five where there is retaliate

the nine research questions.



189

Chapter V Reflections
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5.1 Introduction

It should be recognized the position the research questions have in this chapter of
reflections and in the development of this AMP. It is vital may mention that based on the idea to
improve the English spoken level on pupils from tenth grade, it is worked with three essential
variables such as speaking skill, collaborative learning, and the knowledge construction process.
From these three variables, it is obtained the following indicators: fluency, accuracy, and
pragmatic language that are bases of a good speaking ability; types, benefits, small group
determine the significant impact that collaborative learning has in the classroom; classroom
environment, challenging lessons, and assessment which are essentials in every knowledge
construction process. From these variables and indicators, it was derived nine research questions
which it is provided a reflection of each one of them in order to define the concluding goals and
results of the action-research investigation. Consequently, the relationship between the research
questions proposed in chapter one, the variables, and their indicators indicate that it has the
objective to resolve the weaknesses presented in the knowledge construction process at the
moment when pupils interact and transmit orally a message to other people. It can perceive that
the responses given in this chapter seek improvements in the English speaking abilities and the
observations and analysis experienced through the entire AMP are exposed. Thus, the “Reflection
helps identify a problem to investigate, and, by considering biases, assumptions, and values
through reflexive inquiry, practitioners can attempt to align values and actions in their research
studies” (Hendricks, 2016, p. 18). Moreover, at the time to present these reflections it can be
consider, according to Hansson (2008) that “Reflection is what a teacher does when he or she looks
back at the teaching and learning that has occurred, and reconstructs, reenacts, and/or recaptures
the events, the emotions, and the accomplishments” (p. 238). Therefore, the experiences and what
was learned permit respond to the nine research questions from a different perspective that it had
at the beginning of this AMP. It is evident, that there is a necessity to answer the research questions
due to the overriding time that is invested in the elaboration of these questions (White, 2009, p. 1).
Thus, at the time to respond them it should contemplate the persistence of these ones, additionally,
“Considering the purpose of a question can help clarify the role that it plays in the wider context
of a study and even suggest whether it is a necessary element of a particular investigation” (White,

2009, p. 49). With this, it can be conducted to a set of conclusions and recommendations that will
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be observed in the following and last chapters. On other words, it is addressed the research

questions because there is need to find out the focus of this AMP.

5.2 Reflections

The following alternative methodological proposal explores the importance to reinforce
and improve the speaking skills of pupils from tenth grade from public high schools with the
proposal of three methodological strategies based on the collaborative learning space.
Furthermore, this proposal emphasizes the impact that collaborative learning has on pupils in the
development and the results of classroom tasks, hence, it is developed the topic “The
Implementation of Collaborative Learning for Improving the Speaking Skill in the English
Knowledge Construction Process”. As an alternative methodological proposal, it has the function
to help both, teachers and pupils, in the progress of the knowledge construction process.
Additionally, it is the English teacher who obtains a base or a guide that serves as a supportive and
innovative tool with the function to reinforce pupils’ spoken interaction in the educational
community and in the society due to the interaction people have nowadays is fundamental for the
personal achievement. Moreover, it is taken into consideration the English syllabus 2016 from the
MEP, three essential variables, and nine different indicators to perform the educational and
innovative strategies that are presented in this AMP. Moreover, as a result of these three proposed
strategies, it determines the answers to those questions that were focused to solve a particular
problem related to the pupils’ speaking skills in the educational system, as well as it is drawn to
different conclusions thanks to the development and experience of the work elaborated. As a
remarkable element of this action research, it defines a series of recommendations addressed to a

group of people that will be benefited during the knowledge construction process.

e How is speaking skill reinforced by implementing fluency in the knowledge construction

process?

In order to respond to this research question, it is considered the speaking skill as the
variable and fluency as the first indicator. Based on it, it can be deduced that during the knowledge
construction process, pupils should know that in order to transmit an accurate idea it is essential to
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consider some abilities as fluency due to it is an ability that today’s pupils must dominate. The
MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General Basica y Educacion
Diversificada (2016), explains that “Speaking English fluently is a skill that learners undoubtedly
must develop to achieve this aspiration” (p. 16). Thus, during the knowledge construction process
is remarkable to exposed pupils to constant short conversational practice, developing speaking
tasks, discussions in the schoolroom to reinforce the ability to speak a language with the best
facility and with swiftness. In addition, it is determined that pupils are encouraged with tasks where

their minds have to work fast, hence, the productivity will increase in a superior manner.

e How is speaking skill influenced by the application of accuracy in the English language

learning?

In order to respond to this research question, it is considered the speaking skill as the
variable and accuracy as the second indicator. Based on it, it can be deduced that the importance
to manage a well grammatical structure at the moment to transmit a message is vital for those
recipients that are listening and try to understand the information from the sender. In other words,
as Saville-Troike (2012) detailed that:

accuracy in speech activities may be attributed to how much attention the speaker is paying
to linguistic form, intellectual demands of a task, level of formality, setting of interaction
(e.g. public or private), and relationship of speaker and addressee, as well as to linguistic
contexts. (p. 176)

Therefore, when it is given too much importance to the way the sentences are structured,
the sounds of the words, and the meaning of these ones, it encourages pupils to practice the
speaking language every day with contact with others because is important that the message they
produce can comprehend. In addition, this ability is essential in the knowledge construction
process because it prepares academically pupils and reinforces their speaking skills for
standardized tests, as an example, and for future formal events where an accurate speech with its

main aspects can be a success.
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e How does pragmatic language help to improve pupils’ speaking skills in the classroom?

In order to respond to this research question, it is considered the speaking skill as the
variable and pragmatic language as the third indicator. Based on it, it is established that during the
speaking acts pupils may use of the social language skills, pragmatic language, to reinforce and
improve not just their speech skills but also their interaction skills when a situation is presented.
According to the MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacién General
Baésica y Educacion Diversificada (2016), pragmatic language “Covers, among others, speaker’s
and receptor’s attitudes and beliefs, their understanding of the context of an utterance and the
functional use of language” (p. 23). Moreover, it can be underlined that the use of pragmatic
language in the knowledge construction process improve pupils’ speaking skill through the
application of modern techniques and real life situations in where they can development an
appropriate language in the context there are in. In addition, it is through interactions tasks that

pupils put in to practice these social abilities and improve their speaking skills.

e How does the implementation of different types of collaborative learning tasks help to improve

the knowledge construction process?

In order to respond to this research question, it is considered collaborative learning as the
variable and types as the indicator. In relation, it can be deduced that the implementation of
different types of collaborative learning tasks help to improve the knowledge construction process.
As a result, the acquisition of the speaking skill in a second language is a mission that involves
preparation and it can only be accessed by the association between pupils. In the other hand, to
enhance the knowledge construction process it requires sorts of procedures, especially in the oral
learning of a language. As established in MEP, Programas de Estudio de Ingles, Tercer Ciclo de
la Educacion General Bésica y Educacion Diversificada (2016) “Some tasks are summarizing and
note taking to reconstruct an oral message. Interactive performance is the integration of all the
above types” (p. 44). Hence, the implementation of different types of collaborative learning

elevates the value of the knowledge construction process.



194

o What are the benefits that collaborative learning has in the English knowledge construction

process?

In order to respond to this research question, it is considered collaborative learning as the
variable and benefits as the indicator. It is a guarantee that collaborative learning offers benefits to
the knowledge construction process. As regards, it can be featured that collaborative learning
provides pupils an extensive variation of benefits when it relates to the procurement of becoming
bilingual. In addition, constructing knowledge within interaction enables the experience of a
pleasant learning environments as the exchange of ideas and solutions regarding collaborative
tasks. As established in MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacién
General Basica y Educacion Diversificada (2016) “Therefore, schools will provide learners with
opportunities for harmonious living and active participation in the solution of problems in a
collaborative way” (p. 18). In deduction, collaborative learning enhances the construction process

when gaining knowledge in a foreign language.

e How does small group learning help to enhance pupils’ knowledge in the collaborative

learning?

In order to respond to this research question, it is considered collaborative learning as the
variable and small group learning as the indicator. In relation to it, it can be construed that small
groups help to enhance pupil’s knowledge in collaborative learning. As a point of view
constructing knowledge in small groups helps pupils to take action in a variety of realistic tasks
that will improve communicative competencies and relationships between peers. As remarked in
MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacién General Basica y Educacién
Diversificada (2016) small groups help pupils’ construction of knowledge by “offering
suggestions, commenting on points of view, and assumptions about unexpected situations by
practicing asking and responding to peers in a small group (p. 217). An overall, the process of
learning to speak in a new language requires the knowledge construction process the need for
collaborative learning by small groups to cover all aspects of interaction.
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e How does the management of the classroom environment benefit the English knowledge

construction process?

In order to respond to this research question, it is considered the English knowledge
construction process as the variable and classroom environment as the indicator. In addition, the
management of the classroom environment benefits the English knowledge construction process.
Hence, in this AMP the teaching of the English language is provided through meaningful
classroom environments that enable pupils to experience similar situations to daily life actions they
experience. As stated by Perrot, 2010 “teaching requires the design and implementation of
concrete, meaningful and relevant real-life situations for students to demonstrate their English
language abilities through tasks. This envisions the English classroom as a social, collaborative,
action-oriented linguistic environment” (As cited in MEP, Programas de Estudio de Ingles, Tercer
Ciclo de la Educacion General Bésica y Educacion Diversificada, 2016, p. 34). In other aspects,
the involvement of real-life situations permits pupils and educators the access to social and
interactive classroom environments, meaning that the learning of the English language increases

and becomes an innovation.

e How is the English knowledge construction process encouraged by challenging lessons?

In order to respond to this research question, it is considered the English knowledge
construction process as the variable and challenging lessons as the indicator. As mentioned in
MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General Basica y Educacion
Diversificada (2016) in relation to pupils “S/he possesses knowledge and experience that can be
used to face the challenge of learning a language. This prior knowledge and experience provide
points of reference and categories for organizing new learning” (p. 31). Undoubtedly, the English
knowledge construction process becomes encouraged by challenging lessons for the fact that
pupils acquire the necessary knowledge, skill, and experience required to learn and compete in a

bilingual community.
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e How assessments help to reinforce pupils’ knowledge construction process?

In order to respond to this research question, it is considered the English knowledge
construction process as the variable and assessments strategies as the indicator. In fact, certain
assessments help to reinforce pupil’s knowledge construction process by monitoring pupils
progress, showcasing their strengths, fostering pupils’ engagement as well as motivation. In other
words, as established by MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacién
General Bésica y Educacién Diversificada (2016) “the assessing techniques should reflect the
dynamic classroom procedures and should promote critical thinking among the students in any
learning task they perform such as: information gap, opinion-gap, problem-solving, games” (p.
54). In addition, to improve the English knowledge construction process it is necessary to
manipulate a variation of dynamic assessment strategies in the classroom as mentioned by MEP;

in this way, pupils acquire knowledge of the second language in an elevated and quick manner.
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Chapter VI Conclusions
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6.1 Introduction

It is in this chapter six that is developed the final conclusion of this AMP based on the
reinforcement of the speaking skill of pupils from tenth grade and the proposal of educational
strategies that can be developed during the English knowledge construction process in order to
assess educators during the development of their English instructions. Based on the theoretical
framework developed at the beginning of this alternative methodological proposal, it is possible
to determine the final decisions for each variable and indicator presented in this AMP. It is
remarkable to prepare a well-written conclusion chapter due to “the conclusion should then reflect
on the topics in the body of the paper and summarize the key findings of your research” (Ellison,
2010, p. 117). Therefore, the existense of the nine conclusions are indispensable due to these are
designed based on the responses given in chapter five. At the same time, it seeks a better
understanding of all those breaches that can be presented during the English knowledge
construction process and the significance of the action-research investigation. As explained by
Ellison (2010), she stipulated that:

A good conclusion contains your parting thought—the idea that you most want your reader
to remember. It should make a strong statement, one that resonates with your audience and

ensures that any questions raised in your paper have been answered. (p. 116)

Moreover, as a result of these conclusions, the reader can differentiate the last impressions
and ideas of the research questions and the most significant pieces of evidence where it can be
concluded that spoken interaction skills in the development of tasks matter and have a marvelous
function in the social and educational progress. Moreover, White (2009) specified that it is

indispensable that:

The reader needs to share with the writer a sense of what has been achieved, what is
established now that wasn’t established at the beginning of the chapter. And the conclusion

should, of course, respond to the stated aim or purpose of the chapter. (p. 50)
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Therefore, the conclusions need to be clear, concise, and straight to the point with the
objective to guarantee the readers the brief result attained thanks to the development of the study
of each variable and indicator along the AMP. Consequently, the relationship between all nine
conclusions derived from the investigation’s variables speaking skills, collaborative learning, and
knowledge construction process; and its indicators: fluency, accuracy, pragmatic language, types,
benefits, small group classroom environment, challenging lessons, and assessment presented the
final conclusions guarantee that the speaking skills on pupils from tenth grade can be reinforced
through the proposal of innovative strategies. Moreover, interaction is the principal objective
throughout the knowledge construction process and for this proposal to acquire academic success

on pupils from tenth grade.

6.2 Conclusions

In this segment, it is presented the final conclusions derived from the first variable,
speaking skills. Furthermore, the following conclusions are for the indicators fluency, accuracy,
and pragmatic language and determine the key points and the position of the speaking skills during

the knowledge construction process.

e Fluency is a noteworthy ability where pupils from tenth grade can develop and master it
through continuous practice that can be given during the knowledge construction process to
ensure confidence and comprehension at the time to interact with others. Indeed, in order to
speak fluently it is essential for pupils to dominate it in order to have better opportunities in
the society (MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General
Basica y Educacion Diversificada. 2016, p. 16). Moreover, it apports pupils to have a broad
domain of vocabulary, grammar, pronunciation that can help them and used in the social

context.

e ltis concluded that in order to improve and reinforce the abilities to speak English in a detailed
manner and properly pupils should be aware that practice is essential in this process. The
practice should be based on the objective to gain confidence and acquire the correct usage and

production of sentences at the moment to speak. That is why it is estimated that accuracy plays
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a significant part in every conversation exchanging where the language system is essential and
it should take into account in order to perform an appropriate conversation in the social context
pupils are found (Saville-Troike, 2012, p. 176).

The use of pragmatic language or social language skills during the development of speaking
tasks in the classroom is a functional skill because lets pupils recognize the correct usage of
the language in the scenario they are and understand the speaker’s message through forms, use,
and content (MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacién General
Bésica y Educacion Diversificada, 2016, p. 23). Furthermore, it helps and leads pupils to apply

their language skills in events of reality.

In this segment, it is presented the final conclusion derived from the collaborative learning

variable. Furthermore, the following conclusions are for the indicators types, benefits, small group

and determine the key points and the importance of collaborative learning during the knowledge

construction process.

Types enables a dominant position to the applicability of collaborative learning; since it
provides a variety of forms to interactively learn verbal qualities of the English language. As
recognized by the MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacién General
Bésica y Educacion Diversificada (2016) “Some tasks are summarizing and note taking to
reconstruct an oral message. Interactive performance is the integration of all the above types”
(p. 44). Indeed, the construction process to wholly speak a second language demands
accessibility; in this case, collaborative learning provides the admission of several types of

tasks to learn English.

The benefits of collaborative learning are an immense opportunity for pupils to integrate into
the bilingual community. As established in MEP, Programas de Estudio de Ingles, Tercer Ciclo
de la Educacion General Bésica y Educacion Diversificada (2016) “Therefore, schools will
provide learners with opportunities for harmonious living and active participation in the

solution of problems in a collaborative way” (p. 18). In other words, this specific method of
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learning is an influential aspect for the teaching of English due to all the essential and useful

acquisitions of the second language.

The use of small groups in a language learning classroom influence the way pupils learn. It is
no doubt that to unlock a speaking quality in a foreign language requires constant interaction
between peers. Furtheremore, small groups help pupils’ construction of knowledge by
“offering suggestions, commenting on points of view, and assumptions about unexpected
situations by practicing asking and responding to peers in a small group (MEP, Programas de
Estudio de Ingles, Tercer Ciclo de la Educacion General Basica y Educacion Diversificada,
2016, p. 217). On the whole, the productivity of small group learning aware pupils the correct
way to speak English.

In this segment, it is presented the final conclusion derived from the knowledge construcion

process variable. Furthermore, the following conclusions are for the indicators classroom

environment, challeging lessons, assessments and determine the key points and the importance of

the variable itself during the knowledge construction process.

The classroom environment is fundamental for the learning and teaching of verbal usage in a
second language. As stated by Perrot, 2010 “teaching requires the design and implementation
of concrete, meaningful and relevant real-life situations for students to demonstrate their
English language abilities through tasks. This envisions the English classroom as a social,
collaborative, action-oriented linguistic environment” (As cited in MEP, Programas de Estudio
de Ingles, Tercer Ciclo de la Educacion General Basica y Educacion Diversificada, 2016, p.
34). As a consequence, the knowledge construction process is influenced by the classroom

environment; by this, pupils make usage function of the learning of English.

The implementation of challenging lessons is to overcome pupils’ experience regarding the
English knowledge construction process. As mentioned in MEP, Programas de Estudio de
Ingles, Tercer Ciclo de la Educacion General Basica y Educacion Diversificada (2016) in
relation to pupils “S/he possesses knowledge and experience that can be used to face the

challenge of learning a language. This prior knowledge and experience provide points of
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reference and categories for organizing new learning” (p. 31). To put it in another way, it is a
necessity for pupils to be challenged by lessons; in this way, the acquisition of the second

language becomes fortified by the gain of skill and knowledge.

The maneuver of assessments in the knowledge construction process provide to the English
teacher the ability to cover requirements; in this case, specifically, reinforce speaking skill.As
established by MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General
Basica y Educacién Diversificada (2016) “the assessing techniques should reflect the dynamic
classroom procedures and should promote critical thinking among the students in any learning
task they perform such as information gap, opinion-gap, problem-solving, games ”(p. 54). To
be particular, assessments are managed to convenience, the attentive and adequate use of this,

support the verbal learning of English for tenth-grade pupils.
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Chapter VII Recommendations
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7.1 Introduction

In the development of this chapter seven, it is elaborated the nine recommendations that
provided to the reader and the English teachers pieces of advice that should be taking into account
for future English lessons with the objective to have wonderful academic results on pupils from
tenth grade. On other words, this AMP is elaborated “with the goals of gaining insight, developing
reflective practice, effecting positive changes in the school environment (and educational practices
in general), and improving student outcomes and the lives of those involved” (Mills, 2013, p. 8).
Furthermore, it is indispensable to define these recommendations due to are driving to reinforce
the English-speaking skill while pupils interact in the English classroom as well as ameliorate and
support the teacher’s job with innovative educational strategies. It is significant to conduct a
recommendation section as Trimmer et al. (2019) stipulated saying that “Addressing these
recommendations would remove some of the disincentives for individual teachers to take greater
risks in their professional practice” (p. 210). Moreover, these recommendations are proposed based
on the results that were obtained thanks to the responses from the research questions and the final
conclusions derived from the indicators presented in this AMP. As Lunenburg & Irby (2007) made
emphasis, it is indispensable that “ your reccomendations are based on your results and not on
opinion” (p. 238). Indeed, it is crucial to determine that these recommendations are accompanied
based on the objective of the study within the variables speaking skills, collaborative learning, and
knowledge construction process. Moreover, it is taking into account the indicators derived from
each variable such as fluency, accuracy, pragmatic language, types, benefits, small group
classroom environment, challenging lessons, and assessment. Consequently, the relation that these
nine recommendations, the variables, and its indicator have in common is to improve and expand
the English speaking skills and help pupils to be globally competent citizens when interacting and
working together with others. Not to mention that these recommendations are also “directed
towards the improvement of performance of an individual, or a practical aspect of implementing
new educational initiatives within a classroom, institution or education authority” (Koshy, 2005,
p. 41). The results obtained during the development of this AMP, the recommendations are
advantageous aspects where teachers have the duty to contemplate them if the objective during the
knowledge construction process is to increase, reinforce, and major the abilities of spoken

interaction and communication on pupils. This AMP implies a modification in the manner teachers
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provide their instruction, as well as the manner tasks are performed in order to catch pupils’

attention and retain them in the English classroom.

7.2 Recommendations

Consequently, it this segment is presented the recommendations from the first variable

speaking skill that responds to the indicators fluency, accuracy, pragmatic language. These

reccomendations are conducted to be considered by the English teachers for a future

implementation of this AMP.

It is fundamental that the English teachers consider fluency as the ability in which pupils from
tenth grade can express efficiency and the most natural manner their ideas and thoughts. Thus,
it essential to conduct constant speaking tasks moving towards demanding levels of difficulty
with the purpose to reinforced and enriched the abilities to speak assuredly as well as naturally
without hesitation. Consequently, it can be accomplished the objective that MEP requires,
pupils capable to dominate the oral language to have success and opportunities in the world
(MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacién General Basica y
Educacion Diversificada, 2016, p. 16).

It is recommended to the teachers teach English based on accuracy due to is an indispensable
component in the language in order to transmit flawless messages, and, as stipulated by Saville-
Troike (2012), he said that is everything related to how words are used dependent on the
situation, the environment a conversation is carry on, and also the how language is free from
errors (p. 176). Thus, the teachers are in charge to ensure pupils the corresponding preparation
during the knowledge construction process to reinforce their speaking skills as well as acquire
more knowledge when language is put into practice through speaking and demanding tasks

with the objective to gain self-confidence and procure accurate language.

It is the teachers’ job to ensure pupils the correct usage of the language, what it is consist and
when to use it. Moreover, consider the “speaker’s and receptor’s attitudes and beliefs, their

understanding of the context of an utterance and the functional use of language” (MEP,
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Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General Béasica y Educacion
Diversificada, 2016, p. 23). Thus, the teachers must apply innovative strategies in the lesson
plans based on real-life situations where pupils can converse, interact, and reinforce their social
language skills. Furthermore, it is through the application of necessary peer and group tasks

where those oral weaknesses can be improved.

Consequently, in this segment is presented the recommendations from the second variable

collaborative learning that responds to the indicators types, benefits, and small group. These

reccomendations are conducted to be considered by the English teachers for a future

implementation of this AMP.

It is essential and of significant utility for second language educators to possess the posibility
to implement different types of methodologies into the learning classroom to facilitate pupils
adquisition of English. As recognized in MEP, Programas de Estudio de Ingles, Tercer Ciclo
de la Educacion General Basica y Educacion Diversificada (2016) “Some tasks are
summarizing and note taking to reconstruct an oral message. Interactive performance is the
integration of all the above types” (p. 44). As a fact, it is consired that the usage of several
types of task influence and improve the performance of English speaking in pupils knolwedge

and learning experience.

It is a facilitation for the English teachers to consider and deeply take into account the
advantages that collaborative learning provides to the pupils during the knowledge
construction process of second language learning. As established in MEP, Programas de
Estudio de Ingles, Tercer Ciclo de la Educacion General Basica y Educacién Diversificada
(2016) “Therefore, schools will provide learners with opportunities for harmonious living and
active participation in the solution of problems in a collaborative way” (p. 18). Hence, the
weakness of the speaking skill in second language learning classrooms can easily be replaced
and resolve when the educator considers all the advantages within the implementation of

interactive environments.



207

Pupils learning performance seem to be influence by the distrubution of the classroom
environment. The teachers have the advantage to manipulate this characteristic of teaching and
learning by introducing pupils into small groups. As remarked in MEP, Programas de Estudio
de Ingles, Tercer Ciclo de la Educacién General Bésica y Educacion Diversificada (2016)
small groups help pupils’ construction of knowledge by “offering suggestions, commenting on
points of view, and assumptions about unexpected situations by practicing asking and
responding to peers in a small group” (p. 217). Thus, pupils’ speaking interaction will be
improved by participating in a small groups learning; since, individual work never reaches

speaking skill goals.

Consequently, in this segment is presented the recommendations from the third variable

knowledge construction process that responds to the indicators classroom environment, challeging

lessons, assessments. These reccomendations are conducted to be considered by the English

teachers for a future implementation of this AMP.

It is recommended to educators to establish effective classroom environments at the moment
of teaching and learning English second language due to it is academic and professional
support for them. Thus as stated by Perrot, 2010 “teaching requires the design and
implementation of concrete, meaningful and relevant real-life situations for students to
demonstrate their English language abilities through tasks. This envisions the English
classroom as a social, collaborative, action-oriented linguistic environment” (As cited in MEP
Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General Bésica y Educacion
Diversificada, 2016, p. 34). Without a doubt, a collaborative classroom environment affects
pupils speaking performance in abundance, it enables a successful knowledge construction

process.

In every second language learning classroom, the professors need to consider the fact of
challenging lessons in pupils during the knowledge construction process. As mentioned in
MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General Basica y
Educacién Diversificada (2016) in relation to pupils “S/he possesses knowledge and

experience that can be used to face the challenge of learning a language. This prior knowledge
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and experience provide points of reference and categories for organizing new learning” (p. 31).
As a fact, challenging lessons start to stimulate pupils knowledge regarding the speaking aspect

of the English language.

The key for teaching are adequate assessments. It is recommended that bilingual teachers
consider pupils’ needs regarding the adquisition of English as a second language. As
established by MEP, Programas de Estudio de Ingles, Tercer Ciclo de la Educacion General
Basica y Educacién Diversificada (2016) “the assessing techniques should reflect the dynamic
classroom procedures and should promote critical thinking among the students in any learning
task they perform such as information gap, opinion-gap, problem-solving, games” (p. 54).
Thus, it essential to monitor pupils’ progress due to the function of assessment in the English
classroom is to enrich the knowledge construction process to develop bilingualism in pupils,

assessment is an alternative for this goal.
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